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ABSTRACT

Transmedia learning has been adopted as a theoretical and practical approach aimed at young students
learning with technologies. It allows for open, dynamic, and engaging teaching and learning, integrat-
ing the school curriculum with life and sociocultural demands in a continuous information flow. This
paper presents some pedagogical guidelines for introducing transmedia learning into the classrooms.
For this, we will take into account the Brazilian context regarding the technologies and media available
in Brazilian public schools, the media literacy of students and teachers, and the rules derived from the

management team.

INTRODUCTION

The processes which have been founded for com-
munication and sociability mediated by means
of electronic networks are complex. However, it
is not enough to use technical appropriations to
understand the economic, cultural, social, and
political dimensions of virtual spaces which have
used the bimodal communication method (provid-
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ing and receiving information). Therefore, not
only are modes of consumption and production
of information necessary, but also the access to
cultural sphere is modified in that process.

In turn, the role of the individual changes from
that of being just a consumer and passive spectator
(critical or not) to being a critical consumer and
active producer. This is not a natural and simple
process. On the contrary, itrequires individual and
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collective efforts to become a social actor who is
aware of the implications of his global and local
actions in the virtual and physical spaces that he
frequents.

For this to take place, it requires the individual
to understand the opportunities that have been
opened up with the new interactional forms af-
forded by the mobility and connectivity in the
network. There is an immeasurable amount of
information to be accessed, analyzed, evaluated,
selected, shared, edited, and reproduced concern-
ing new signs and languages in technology and
media. Thatis acomplex process for an individual
inaninterconnected world, because to be an aware
citizen both on- and offline requires not only text
literate but also one who is media literate.

Our constant contact with young students! had
led to one of the problems we have found concern-
ing media literacy. Students have not mobilized
some skills in the process of interaction with the
world across various technologies and media.
These devices could be the instrument for eman-
cipation and social transformation in their life.

In this perspective, we refer to the mobiliza-
tion of skills and competencies that will support
sociocultural practices so that young students
are not just consumers of media content but also
citizens, exerting a critical and conscious participa-
tion on the communication process. Livingstone
(2004) has argued: “Only if these are firmly
foregrounded in a definition of media literacy
will people be positioned not merely as selective,
receptive and accepting but also as participating,
critical; in short, not merely as consumers but
also as citizens.”

Referring to the importance of skills and
competences of media literacy, Mimi Ito calls
attention to a facts about our students cannot be
ignored and that meets our concerns: “Beyond
what they are learning in school, they are con-
necting socially and are being influenced by each
other’s knowledge” (Ito quoted by Reilly 2009,
p- 9). The author also says that: “these informal
mentors have effectively taken their place among
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the many sources influencing children’s processes
ofknowledge-building and identity-forming”. Itis
important to mediate these new communicational
ways that the children are involved.

Another problem that we have found is the
fact that teachers give priority to school literacy.
In other words, they just select the skills and
competences that the students will develop and
mobilize in function of what they will be requested
to do in the formal and national exams.

This direction draws the school away from the
spaces where the students are interacting with
others. As a result, we have a literacy process
which is not contextualized and not connected
with the sociocultural demand of a student’s sur-
roundings. As Freire and Shor (1986) argued, this
action reveals the dichotomy and highlights the
division between the “words of school” and the
“words of reality”.

To minimize these problems we propose
transmedia learning as a pedagogical approach
to introduce media literacy into public schools,
considering the Brazilian context®. We also suggest
some pedagogical guidelines for its application
in the classroom through a connection between
teaching and learning, the school curriculum,
media literacy, and the transmedia storytelling
approach.

With transmedia learning, we intend to pro-
mote learning from the exploration of knowledge.
Students will be involved in the discovery through
their own initiative, inside and outside of school,
to allow them to develop skills in media literacy.

METHODS
Study Subjects

In order tounderstand some pedagogical situations
in the school in which we carried out our research,
we needed to know the ways and procedures that
our research teachers adopted in order to interact
through technology and media. As we getto know



18 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/pedagogical-guidelines-to-introduce-transmedia-

learning-into-the-classroom/141707

Related Content

Use of the Internet by Medical Practitioners in Private Hospitals in Warri, Delta State, Nigeria
Esharenana E. Adomi, Ericson Egbaivwieand Jonathan C. Ogugua (2011). International Journal of Digital
Literacy and Digital Competence (pp. 14-23).
www.irma-international.org/article/use-internet-medical-practitioners-private/62838

Beyond Babel: Multiliteracies in Digital Culture
Monica Fantin (2013). Fostering 21st Century Digital Literacy and Technical Competency (pp. 1-6).
www.irma-international.org/chapter/beyond-babel-multiliteracies-digital-culture/74302

Electronic Marking and Educational Assessment: A Case of Makerere University in Uganda
Walimbwa Michael (2020). The Roles of Technology and Globalization in Educational Transformation (pp.
138-149).

www.irma-international.org/chapter/electronic-marking-and-educational-assessment/235814

Tablet English: Student Perceptions of an iPad-Based Digital Literacy Curriculum
Jason T. Hiltonand Joseph Canciello (2013). International Journal of Digital Literacy and Digital
Competence (pp. 1-14).

www.irma-international.org/article/tablet-english/104170

Adoption of Scholarly Databases in a Developing Country
(2021). International Journal of Digital Literacy and Digital Competence (pp. 0-0).

www.irma-international.org/article//304715



http://www.igi-global.com/chapter/pedagogical-guidelines-to-introduce-transmedia-learning-into-the-classroom/141707
http://www.igi-global.com/chapter/pedagogical-guidelines-to-introduce-transmedia-learning-into-the-classroom/141707
http://www.irma-international.org/article/use-internet-medical-practitioners-private/62838
http://www.irma-international.org/chapter/beyond-babel-multiliteracies-digital-culture/74302
http://www.irma-international.org/chapter/electronic-marking-and-educational-assessment/235814
http://www.irma-international.org/article/tablet-english/104170
http://www.irma-international.org/article//304715

