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ABSTRACT

History has shown the influence that the West had on the legislative bases of Japanese education. In the 
Meiji Era (1868-1912), based on the French model, Japan’s first formal educational system was estab-
lished. There are discrepancies among researchers to locate the beginning of civic studies; however, after 
the Allied occupation, with the promulgation of the Basic Act on Education of 1947, social studies was 
introduced into the curriculum. Revisions of the social studies guidance from 1947 to the present have 
maintained as a constant element the development of civic qualities, as well as references to competences 
and awareness for civil life from society, history, and geography. Regarding the teaching of history and 
memories, after an original sources review, it can be established three stages of internationalization 
of the controversy from internal disputes in the 50s – 60s to the authorization of revisionist textbooks 
from 2001 to the present. However, despite this, several researches conclude that, nowadays, asepsis 
predominates in history textbooks of majority use.

INTRODUCTION

The construction of citizen identity has become a complex process. That issue is rooted in important 
changes that have taken place over several decades, including the recognition of regional and ethnic 
minorities and the challenges that countries face in a globalized world. Immigration, by contact with 
people from the host countries, is leading to the construction of hybrid identities that have generated 
“true cultural wars” (Carretero, 2007). On the other hand, as indicated by López Facal (2006), citizens 
tend to reconcile different identities that range from the local to the transnational and that, at times, are 
conflicting with each other:
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• Identities generated in the following areas of socialization: families, professional groups, etc.
• Identities that derive from ideological options: political or religious identities.
• Linguistic identities.
• Ethnic and cultural identities.

Numerous international researchers highlight the importance of citizen education to solve identity 
conflicts. Other authors indicate the relevance of the development of plurilingual and pluricultural com-
petences in plural educational environments. In addition, both the evolution of the concept of citizenship 
and the evolution of social studies, citizen education or the teaching of history are different in Japan and 
the West. In Japan, there are various theories regarding periodization, varying between Okinawa, Hok-
kaido, and Honshu, Shikoku and Kyushu. In this chapter, we will use the periodization model of Honshu, 
Shikoku and Kyushu (Toshiya, 1991) as a reference in convergence with the classification elaborated 
within the project “Asia in the Core Curriculum” (Vladeck Heinrich, 2009):

• Classic Japan: From the introduction of Buddhism in 552 AD to the establishment of bakufu in 
1185. It covers Asuka Period (551-710); Nara Period (710-794) and Heian Period (794-1185) [late 
Heian (Fujiwara)].

• Feudal Japan: From 1185 until the unification of Japan and the beginning of the Tokugawa 
shogunate in 1603. It covers Kamakura Period (1185-1333); Kemmu Restoration (1333-1336); 
Ashikaga (Muromachi) Period (1336 - 1573), where Nanbokucho Era (1336-1392) and Sengoku 
Era (Around 1490-1573) is located; and the Azuchi Momoyama Period (1573-1603).

• Modern Early Japan: From 1603 to the Meiji Restoration of 1868. It corresponds to the Edo 
Period.

• Modern Japan: From 1868 to the Allied occupation in 1945. It covers Meiji Period (1868-1912); 
Taisho Period (1912-1926) and, Showa Period, until the end of World War II (1926-1945).

• Contemporary Japan: From 1945 to the present. It covers Showa Period, during the time of 
Allied occupation (1945-1952) and post-occupation (1952-1989); and Heisei Period (1989-2019).

In general, some historical milestones have influenced the construction of Japanese identity. Some of 
the events occurred during Modern and Contemporary Japan have been particularly relevant to citizen-
ship education, social studies and the teaching of history. On the other hand, educational research has 
shown that the critical analysis of memory in social studies and history teaching positively influences 
citizenship education (Delgado-Algarra and Estepa, 2017, 2018). Regarding to the expansion of imperial 
Japan by East Asia and the role of Japan in World War II, conflicting memories arise. Memories that, 
from a selective dimension and according to the political influence of authorization of history textbooks, 
lead to editorial decisions.

From a qualitative approach and in relation to memory, the revision of history textbooks, original 
sources and researches, it is reviewed the relationship between political action, memory and history 
textbooks. Regarding These blocks, from the triangulation of sources, a classification based on the scales 
of internationalization of controversies in the teaching of history in Japan is established:

• A first stage (50’s - 60’s) of internal disputes.
• A second stage questioned by other East Asian countries (80’s - 90’s) where important revisionist 

groups are created.



 

 

21 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/education-for-citizenship-and-social-studies-in-

japan/217217

Related Content

The Convergence of Critical Pedagogy with Arts-Based Service-Learning
Amanda Alexanderand Ross H. Schlemmer (2021). Research Anthology on Instilling Social Justice in the

Classroom (pp. 1006-1028).

www.irma-international.org/chapter/the-convergence-of-critical-pedagogy-with-arts-based-service-learning/270137

Ready Together: Professional Development for Educators Working With Students in Immigration

Crisis
Alpha Martínez Suárezand Kristen M. Lindahl (2021). Research Anthology on Instilling Social Justice in the

Classroom (pp. 712-726).

www.irma-international.org/chapter/ready-together/270120

From A to Zinn: Helping Elementary Pre-Service Teachers Rethink History Through a Social

Justice Lens
Stephanie R. Logan (2021). Research Anthology on Empowering Marginalized Communities and Mitigating

Racism and Discrimination (pp. 359-379).

www.irma-international.org/chapter/from-a-to-zinn/277573

Voicing Women's Desire With a Camera: The Feminist and Activist Potential of Auto-

Photography
Evangeline Tsao (2021). Multidisciplinary Perspectives on Women, Voice, and Agency (pp. 254-281).

www.irma-international.org/chapter/voicing-womens-desire-with-a-camera/259584

Re-Envisioning Multiculturalism: Promoting and Applying Disability Competencies Within Clinical

Supervision
Daniel Balva, Paige Mandasand Christine Sacco-Bene (2023). Facilitating Social Justice, Service Delivery,

and Advocacy Through Multicultural Counseling Competencies (pp. 1-23).

www.irma-international.org/chapter/re-envisioning-multiculturalism/328858

http://www.igi-global.com/chapter/education-for-citizenship-and-social-studies-in-japan/217217
http://www.igi-global.com/chapter/education-for-citizenship-and-social-studies-in-japan/217217
http://www.irma-international.org/chapter/the-convergence-of-critical-pedagogy-with-arts-based-service-learning/270137
http://www.irma-international.org/chapter/ready-together/270120
http://www.irma-international.org/chapter/from-a-to-zinn/277573
http://www.irma-international.org/chapter/voicing-womens-desire-with-a-camera/259584
http://www.irma-international.org/chapter/re-envisioning-multiculturalism/328858

