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Chapter V

ICT Developments:

Resource Discovery

Introduction

Information seeking and resource discovery, for which library/information science
researchers and developers have devised the techniques and approaches introduced
in the previous chapter, may be engaged in by teachers seeking information and
learning resources that they can reuse or reconfigure in their own teaching. Re-
source discovery may also be engaged in by learners themselves—either within
the context of a formal course of study in which they are given the opportunity to
seek out information and resources for themselves, or as autonomous self-regulated
learners operating outside the context of any formal course. Library/information
science is concerned with the seeking and discovery of information and resources in
both of these contexts. As educationists have developed information and computer
technology (ICT)-based approaches to learning design and teaching (which will
be introduced in Chapter V1), so library and information scientists have developed
ICT-based approaches to enabling and facilitating effective information seeking
and resource discovery. These approaches—including ICT-based standards—form
the focus of the present chapter.
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Tools and Techniques to Support Information
Seeking and Resource Discovery

Relativeto the concerns of library and information science, computer assisted learning
systems have tended to focus predominantly on the deep analysis and representa-
tion of small volumes of homogeneous subject content, providing high levels of
pedagogical mediation. Early systems were not particularly concerned with either
interoperability or resource discovery, although as we will see in chapters VII and
VIII, this is changing with the development of educational informatics systems.

Compared to the ICT-based educational systems introduced in the next chapter,
those developed within library/information science have traditionally entailed less
semantically deep and less sophisticatedly structured knowledge representations.
They have also tended to be less geared to attempting to provide supplantation (in
which the system engages in cognitive processing on behalf of the user) compared,
that is, with ICT-based intelligent tutoring systems. Library/information science has
typically been concerned with developing and utilizing relatively shallow repre-
sentations of a relatively large volume of more heterogeneous subject content. Its
concerns have been centred on controlling vocabulary used to describe concepts,
and on indicating hierarchical relationships between concepts, and the resource
discovery systems developed have not sought to provide any significant level of
pedagogical mediation.

A principal focus of library/information science is on cataloguing, indexing, and
classifying information sources to aid their discovery and retrieval on the part of
relatively autonomous information seekers, and on the information behaviour of
people engaged in information seeking and resource discovery. Thus, the concern
of educational computing with pedagogical mediation in selecting and presenting
information is countered in library and information science with a concern for
autonomous information seeking and resource discovery. This has entailed an em-
phasis on standards for interoperability, cross searching of multiple heterogeneous
databases, and the international exchange of metadata between libraries and other
organizations.

This complexity of information needs combines with the complexity of both the
information environment and the tools available to search it. Information may be
sought via a range of channels, from libraries and bookshops to databases and the
Web. There is also a wide range of digital tools designed to enable people to search
for information within and sometimes across these channels. These information
seeking and resource discovery tools vary considerably in terms of the techniques
they use and the facilities they offer—from best match and Boolean searching,
through query expansion and recommender systems to retrieval tools that learn to
improve their own performance via machine learning mechanisms.

Copyright © 2008, IGI Global. Copying or distributing in print or electronic forms without written permission
of IGI Global is prohibited.



44 more pages are available in the full version of this document,
which may be purchased using the "Add to Cart" button on the
publisher's webpage: www.igi-global.com/chapter/ict-

developments-resource-discovery/31401

Related Content

The Reality of Virtual Reality: Second Life as a Tool for Online Peer-Teaching
Activities

Karen Lybeck, Dana Bruhnand Solen Feyissa (2013). Curriculum, Learning, and
Teaching Advancements in Online Education (pp. 74-93).

www.irma-international.org/chapter/reality-virtual-reality/76738

A Process-Oriented and Technology-Based Model of Virtual Communities of
Practices: Evidence from a Case Study in Higher Education

Giustina Secundo, Gianluca Eliaand Cesare Taurino (2010). Web-Based Learning
Solutions for Communities of Practice: Developing Virtual Environments for Social and
Pedagogical Advancement (pp. 249-262).

www.irma-international.org/chapter/process-oriented-technology-based-model/36367

Health Communication Program: A Distance-Education Class within the Johns
Hopkins University School of Public Health Distance Education

Phyllis T. Piotrow, Omar A. Kahn, V. L. Benjaminand Salwa Khan (2000). Web-Based
Learning and Teaching Technologies: Opportunities and Challenges (pp. 272-281).
www.irma-international.org/chapter/health-communication-program/31391

Explain the Behavior Intention to Use e-Learning Technologies: A Unified
Theory of Acceptance and Use of Technology Perspective

Amin A. Shagrah (2015). International Journal of Web-Based Learning and Teaching
Technologies (pp. 19-32).
www.irma-international.org/article/explain-the-behavior-intention-to-use-e-learning-
technologies/132742

E-Learning System of Asia Through Open Courseware (OCW) and Educational
Resources (OER) for Universal Access to Knowledge and Information

Soumen Kayaland Baisakhi Das (2017). International Journal of Web-Based Learning
and Teaching Technologies (pp. 43-54).
www.irma-international.org/article/e-learning-system-of-asia-through-open-courseware-ocw-and-

educational-resources-oer-for-universal-access-to-knowledge-and-information/177900



http://www.igi-global.com/chapter/ict-developments-resource-discovery/31401
http://www.igi-global.com/chapter/ict-developments-resource-discovery/31401
http://www.irma-international.org/chapter/reality-virtual-reality/76738
http://www.irma-international.org/chapter/process-oriented-technology-based-model/36367
http://www.irma-international.org/chapter/health-communication-program/31391
http://www.irma-international.org/article/explain-the-behavior-intention-to-use-e-learning-technologies/132742
http://www.irma-international.org/article/explain-the-behavior-intention-to-use-e-learning-technologies/132742
http://www.irma-international.org/article/e-learning-system-of-asia-through-open-courseware-ocw-and-educational-resources-oer-for-universal-access-to-knowledge-and-information/177900
http://www.irma-international.org/article/e-learning-system-of-asia-through-open-courseware-ocw-and-educational-resources-oer-for-universal-access-to-knowledge-and-information/177900

