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Chapter VI

Systematic
Instructional Design

with
Atsusi Hirumi, University of Central Florida, USA

  Making Connections

In Part II, we explored adult learning principles, learner differences, and
engaging learners to promote self-directed learning. Now, in Part III, we
will examine systematic instructional design, including the student- or
learner-centered approaches that promote lifelong learning. Although
many trainers and instructors serve as both the content specialist and
instructional designer, some institutions use a team approach with various
people providing expertise. This chapter provides an overview of learner-
centered instruction and instructional design models to help you or a team
of developers conceptualize instructional planning. What are the
components of instructional design? What is meant by teacher-centered
versus learner-centered paradigms of instruction? How can we design
instruction that will promote active learning and the use of critical and
creative thinking skills?
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Introduction

One of the most important considerations in the delivery of a program at a
distance is the attention given to instructional design. “Instructional designs
serve as mediators between the realms of learning theory and instructional
practice, providing a means of developing interventions through which changes
in learned capabilities can occur” (Wagner, 1994, pp. 20–21). Many instruc-
tional design models exist in the literature, but most models have common
concepts. The Dick and Carey (1990) model is often used to design instruction
with the process including developing broad instructional goals based on the
needs of the audience, determining instructional objectives, developing means
to determine if the objectives have been met, selecting strategies to implement
the objectives, selecting media and methods for instruction, and providing
formative and summative evaluation in an ongoing process.

Furthermore, instructional designers must also integrate learner-centered and
self-directed approaches for distance learning. Learner-centered instruction
considers a myriad of characteristics, processes, interactions, and delivery
methods that result in effective teaching and learning. For example, asynchro-
nous delivery strategies allow learners to complete work in their own time and
location rather than be in the classroom at a specified time.

Related to learner-centered instructional design is the notion of self-directed
learning. “As a person matures, his or her self-concept moves from that of a
dependent personality toward one of a self-directing human being” (Merriam
& Caffarella, 1999, p. 272). Adults prefer self-directed or self-designed
activities more than relying on one medium for learning, and they also prefer
control of the learning pace (Zemke & Zemke, 1984). Self-directed learning
does not mean isolation. It may involve several resources, professionals,
lectures, seminars, and face-to-face interactions. According to Grow (1991),
adult learners progress from dependency to self-direction. “Some features of
self-direction are distinctly situational:  few learners are equally motivated
toward all subjects. Some features appear to be deep, familial, perhaps even
genetic traits of individual personalities—such as persistence” (p. 128).



 

 

17 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/systematic-instructional-design/4264

Related Content

Continuing Science Education of the Global Public
Leo Tan Wee Hin (2009). Encyclopedia of Distance Learning, Second Edition (pp.

432-438).

www.irma-international.org/chapter/continuing-science-education-global-public/11792

Using On-Line Discussion to Encourage Reflective Thinking in Pre-Service

Teachers
E. Gregory Holdanand Mary Hansen (2009). International Journal of Information and

Communication Technology Education (pp. 74-82).

www.irma-international.org/article/using-line-discussion-encourage-reflective/3986

Adaptivity in ProPer: An Adaptive SCORM Compliant LMS
Ioannis Kazanidisand Maya Satratzemi (2009). International Journal of Distance

Education Technologies (pp. 44-62).

www.irma-international.org/article/adaptivity-proper-adaptive-scorm-compliant/3913

ICT Integration Efforts in Higher Education in Developing Economies: The

Case of Addis Ababa University, Ethiopia
Dawit Tibebu, Tridib Bandyopadhyayand Solomon  Negash (2011). Online Courses

and ICT in Education: Emerging Practices and Applications  (pp. 152-176).

www.irma-international.org/chapter/ict-integration-efforts-higher-education/50182

The Gender Communication Gap in Online Threaded Discussions
David Gefen, Nitza Geriand Narasimha Paravastu (2009). Information

Communication Technologies for Enhanced Education and Learning: Advanced

Applications and Developments  (pp. 15-28).

www.irma-international.org/chapter/gender-communication-gap-online-threaded/22630

http://www.igi-global.com/chapter/systematic-instructional-design/4264
http://www.igi-global.com/chapter/systematic-instructional-design/4264
http://www.irma-international.org/chapter/continuing-science-education-global-public/11792
http://www.irma-international.org/article/using-line-discussion-encourage-reflective/3986
http://www.irma-international.org/article/adaptivity-proper-adaptive-scorm-compliant/3913
http://www.irma-international.org/chapter/ict-integration-efforts-higher-education/50182
http://www.irma-international.org/chapter/gender-communication-gap-online-threaded/22630

