1530

Chapter 7.12

Disability Standards and
Guidelines for Learning

Management Systems:
Evaluating Accessibility

Lourdes Moreno Rocio Calvo
Universidad Carlos Ill de Madrid, Spain Universidad Carlos 11l de Madrid, Spain
Ana Iglesias Sandra Delgado
Universidad Carlos Ill de Madrid, Spain Universidad Carlos 11l de Madrid, Spain

Luis Zaragoza
News Service, Radio Nacional de Espania, Spain

ABSTRACT

Currently, the great majority of institutions of higher education use Learning Content Management
Systems (LCMSs) and Learning Management Systems (LMS) as pedagogical tools. In order to make these
systems accessible to all students, it is important to take into account not only educational standards, but
also standards of accessibility. It is essential to have with procedures and well-established method for
evaluating these tools, so in this paper we propose a method for evaluating the accessibility of LCMSs
and LMS based on a consideration of particular accessibility standards and other technological and
human aspects.

The method application is for all LMS, in order to illustrate the effectiveness of the evaluation method,
we present a case study over the widely-used LMS Moodle'. In the case study, the accessibility of Moodle
is evaluated thoroughly from the point of view of visually-impaired persons. The results obtained from
the case study demonstrate that this LMS is partially accessible. The evaluation shows that the tool
provides poor support to the authors of accessible educational contents.
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Disability Standards and Guidelines for Learning Management Systems

INTRODUCTION

Information and Communication Technology
(ICT) plays a key role in people’s daily lives
(RoBling G. et al, 2008), a fact that is equally true
of people with and without disabilities. Over the
past few years in the education sector and, more
specifically, in institutions of higher education,
Learning Management Systems (LMS) and Learn-
ing Content Management Systems (LCMSs) have
become extremely popular pedagogical tools for
teachers and students. Such is the current popular-
ity of LMS in these institutions, in fact, that LMS
are oftentimes the only tool given to students for
communicating with peers and teachers or for ac-
cessing particular learning resources. Therefore,
thenegative impact of an inaccessible LMS on the
learning experience of students with disabilities
would be large indeed. In order to provide equal
opportunities to all students, it is necessary to
improve the learning environment by removing all
barriers to accessibility. LMS, LCMSs and their
learning contents should be available to all students
and teachers, including those with disabilities and
regardless of their particular accessibility needs.

In the effort to make software completely ac-
cessible to all types of users, it must be taken into
account that certain individuals require the use
of Assistive Technologies (ATs) such as screen
readers, refreshable Braille displays, speech
synthesizers, magnifiers, adaptable keyboards or
voice recognition software in order to see, hear,
move or interact with the system and its contents.
In addition to covering the widest range of user
abilities, software should also take user prefer-
ences and learning styles (e.g., visual, auditory
or tactile) into account. The development of soft-
ware in this way would allow all users, not just
individuals with disabilities, to universally benefit
from system contents (Moreno, L. et al, 2008).
Therefore, in order to ensure the achievement of
this goal in the context of institutions of higher
learning, itisnecessary to design and develop LMS
and LCMSs according to standards that facilitate

universal access and, at the same time, promote
correcttechnological growth (Fichten, C.S.,2009).
Moreover, evaluations of the accessibility of these
LMS and LCMSs and the certification of their
compliance with accessibility standards should
also be required.

Inthe following section of this chapter, specific
technologies, accessibility standards and previ-
ously published work regarding LMS accessibility
is discussed at length. In the third section, a new
method for the evaluation of the compliance of
an LMS with previously examined accessibility
standards is proposed. This evaluation method
is then put into practice in the fourth section for
the Moodle LMS whose accessibility, specifically
for visually-impaired individuals, is tested by an
accessibility expert and a visually-impaired end-
user (with the assistance of JAWS screen reader).
Finally, the fifth section presents briefly general
conclusions from the case study as well as areas
for future research.

BACKGROUND

For the present study, we have considered a wide
variety of previous published works on accessibil-
ity standards and regulations, LMS incorporating
accessibility requirements into their design, as
well as studies of LMS accessibility evaluation
methods. With regard to this last point, the user-
centered design (UCD) approach is considered
and developed here.

E-Learning and Accessibility
Standards

In order to make educational resource applications
and web sites universally accessible for all users,
not only educational standards like the Sharable
Content Object Reference Model (SCORM), but
also accessibility standards like the Instructional
Management System (IMS) guidelines for devel-
opingaccessible learning applications?, the World

1531



18 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/disability-standards-guidelines-learning-

management/63208

Related Content

Seeing Numbers Differently: Mathematics in the Virtual World

Rebecca Lynne Patterson, D. Cooper Pattersonand Anna-Marie Robertson (2016). Emerging Tools and
Applications of Virtual Reality in Education (pp. 186-214).
www.irma-international.org/chapter/seeing-numbers-differently/144059

Investigating the Need for Computer Assisted Cooperative Learning to Improve Reading Skills
Among Yemeni University EFL Students: A Needs Analysis Study

Amr Abdullatif Yassin, Norizan Abdul Razakand Nor Rizan Mohamad Maasum (2019). International Journal
of Virtual and Personal Learning Environments (pp. 15-31).
www.irma-international.org/article/investigating-the-need-for-computer-assisted-cooperative-learning-to-improve-reading-

skills-among-yemeni-university-efl-students/228108

Mentoring Teams as a Model of Supporting Distance Teaching: The Croatian Example
Lidija Kralj (2021). Handbook of Research on Teaching With Virtual Environments and Al (pp. 86-118).
www.irma-international.org/chapter/mentoring-teams-as-a-model-of-supporting-distance-teaching/273022

Adult Learner Characteristics Important for Successful Learning in Cross-Cultural Web-Based
Learning Environments in Higher Education

Joseph George M. Lutta (2019). Handbook of Research on Cross-Cultural Online Learning in Higher
Education (pp. 172-205).
www.irma-international.org/chapter/adult-learner-characteristics-important-for-successful-learning-in-cross-cultural-web-

based-learning-environments-in-higher-education/226513

Computer-Mediated Progressive Inquiry in Higher Education
Hanni Muukkonen, Kai Hakkarainenand Minna Lakkala (2004). Online Collaborative Learning: Theory and
Practice (pp. 28-53).

www.irma-international.org/chapter/computer-mediated-progressive-inquiry-higher/27716



http://www.igi-global.com/chapter/disability-standards-guidelines-learning-management/63208
http://www.igi-global.com/chapter/disability-standards-guidelines-learning-management/63208
http://www.irma-international.org/chapter/seeing-numbers-differently/144059
http://www.irma-international.org/article/investigating-the-need-for-computer-assisted-cooperative-learning-to-improve-reading-skills-among-yemeni-university-efl-students/228108
http://www.irma-international.org/article/investigating-the-need-for-computer-assisted-cooperative-learning-to-improve-reading-skills-among-yemeni-university-efl-students/228108
http://www.irma-international.org/chapter/mentoring-teams-as-a-model-of-supporting-distance-teaching/273022
http://www.irma-international.org/chapter/adult-learner-characteristics-important-for-successful-learning-in-cross-cultural-web-based-learning-environments-in-higher-education/226513
http://www.irma-international.org/chapter/adult-learner-characteristics-important-for-successful-learning-in-cross-cultural-web-based-learning-environments-in-higher-education/226513
http://www.irma-international.org/chapter/computer-mediated-progressive-inquiry-higher/27716

