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Policy Coherence for 
Development:

A Case Study of Uganda’s Primary 
Education Sub-Sector

ABSTRACT

The elimination of school fees at Uganda’s primary education level was accelerated by the 1996 first 
direct presidential elections. Since the inception of the universal primary education in 1996 and its 
actual operationalization in 1997, universal primary education is synonymous with primary educa-
tion. Because school fees were eliminated before infrastructural improvements in the school system had 
been undertaken, the access shock created by the elimination of fees resulted in a substantial initial 
decrease in resources available per pupil and a large increase in the pupil-teacher ratio. The purpose 
of this chapter is to identify the policy incoherencies as well as research or knowledge gaps relating to 
Uganda’s primary education. Nevertheless, what happens in other sectors outside the education sec-
tor has strong implications for the realization of the universal primary education objectives. Uganda’s 
universal primary education policy is being undermined by policies within the education sector and 
policies in other sectors. As such, there is need to mainstream universal primary education into all rel-
evant sectoral policies using the Education-In-All-Policies Approach, which would be in the nature of 
the Health-In-All Policies Approach as well as the Gender-In-All-Policies Approach.

INTRODUCTION

The achievement of poverty alleviation requires 
more than effective development assistance and 
focused development policies. This is because 
domestic and foreign policies are interconnected 
and interchanging at many levels and their scope 
and consequences are often difficult to trace and 

identify. Consequently, the effects of a policy in 
one sector may easily be undermined by policies 
in another, both intended and unintended, and no 
issues can be solved in its entire isolation (Concord 
Danmark, 2012). This paper attempts to find out 
whether policies in other sectors are well aligned 
to ensure the realization of the goals and objectives 
of the universal primary education programme.
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The elimination of school fees at Uganda’s 
primary education level was accelerated by the 
first direct presidential elections, which took place 
in 1996. The eventual winner of these elections, 
made a campaign promise to provide free primary 
schooling to four children per Ugandan family. In 
December 1996, after being elected, the president 
announced that school fees would be eliminated 
in January 1997, coincident with the new school 
year. An enumeration and advertising campaign 
was undertaken, and the new school entrants began 
learning within two months of the presidential 
announcement. In practice, school fees were 
waived for all primary school students, regardless 
of how many siblings were also attending school 
(Grogan, 2006).

Grogan (2006) further notes that the announce-
ment of universal primary education in late 1996 
committed the government to paying the tuition 
fees at the rate of 5,000 Ugandan shillings per pupil 
per annum in the first three years of schooling, 
and 8,100 Ugandan shillings for the fourth to the 
seventh classes. To put these fees in the context of 
local salaries, in 1999 a teacher in a government-
aided school in Uganda earned about 75,000 
shillings per month. Other costs of schooling, 
such as transportation, and uniforms, remained 
the responsibility of families. Because school fees 
were eliminated before infrastructural improve-
ments in the school system had been carried out, 
the access shock created by the elimination of 
fees resulted in a substantial initial decrease in 
resources available per pupil, and a large increase 
in the pupil-teacher ratio. The textbook to pupil 
ratio in Ugandan schools was 1:4. Although the 
sectoral budget allocation increased from 20.6 
billion Ugandan shillings at the start of universal 
primary education to 46.7 in 2003, this increase 
has not resulted in a proportional improvement in 
the pupil teacher ratio, or the quality of education.

Since the inception of the universal primary 
education in 1996 and its actual operationalization 
in 1997, universal primary education is synony-
mous with primary education. Molyneaux (2011) 

notes that in January 2007, Uganda embarked on 
a strategy to implement a nationwide universal 
secondary education policy. This study’s findings 
have implications for the universal secondary 
education program. The purpose of this study 
is to identify the policy incoherencies as well as 
research or knowledge gaps relating to Uganda’s 
primary education sub-sector. The study is orga-
nized in five sections and unfolds as follows. The 
next section covers the literature review; followed 
by the methods; findings; and the final section, 
concludes.

LITERATURE REVIEW

Policy coherence is the systematic promotion of 
measures across government departments and 
agencies, to have consistent approaches towards 
the achievement of agreed objectives. The prin-
ciple of coherence has been enshrined in the 
European Commission’s treaties and, in 2005, 
the Commission identified policy coherence for 
development as a pioneering concept for attaining 
the Millennium Development Goals. Furthermore, 
in September 2007 the Commission published its 
first biennial progress report on policy coherence 
for development (CONCORD, 2009).

Barry et al. (2010) note that policy coher-
ence for development is achieved when policies 
across a range of domestic policy areas support, 
or at the very least do not undermine, the attain-
ment of overseas development objectives. Policy 
coherence for development seeks to represent the 
interests of the poorest developing countries within 
developed country policy-making processes and 
seeks to ensure that investments in overseas aid 
are not undermined by damaging non-aid policies. 
Issues of policy incoherence are most obviously 
seen in agricultural, trade and environmental 
policies but also in policy areas such as finance, 
science and technology, security and migration 
policy. While some progress towards coherence 
has occurred in recent years as the European 



 

 

18 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/policy-coherence-for-development/110063

Related Content

Investigation of Engagement and Participation of Students Completing Performance Tasks

Individually and Cooperatively in Online Environments
Erhan Polatand Serçin Karata (2023). Handbook of Research on Facilitating Collaborative Learning

Through Digital Content and Learning Technologies (pp. 343-383).

www.irma-international.org/chapter/investigation-of-engagement-and-participation-of-students-completing-performance-

tasks-individually-and-cooperatively-in-online-environments/316489

Online Learning in Times of Pandemic: A Systematic Review
Ana María Martínez-Martínez, María del Pilar Díaz-López, Christian Roithand Noelia Gómez Navarro

(2023). New Perspectives in Teaching and Learning With ICTs in Global Higher Education Systems (pp.

117-133).

www.irma-international.org/chapter/online-learning-in-times-of-pandemic/330463

A Model for Mobile Social Media Integration in Constructivist ESL Classrooms
Ellen Yehand Nicholas Swinehart (2018). Handbook of Research on Mobile Technology, Constructivism,

and Meaningful Learning (pp. 68-89).

www.irma-international.org/chapter/a-model-for-mobile-social-media-integration-in-constructivist-esl-classrooms/191007

Multidimensional Faculty Professional Development in Teaching and Learning: Utilizing

Technology for Supporting Students
Alev Elçi, Hüseyin Yaratanand A. Mohammed Abubakar (2020). International Journal of Technology-

Enabled Student Support Services (pp. 21-39).

www.irma-international.org/article/multidimensional-faculty-professional-development-in-teaching-and-learning/255120

Investigating the Effects of Gamification and Ludicization on Learning Achievement and

Motivation: An Empirical Study Employing Kahoot! and Habitica
Qi Zhang (2023). International Journal of Technology-Enhanced Education (pp. 1-19).

www.irma-international.org/article/investigating-the-effects-of-gamification-and-ludicization-on-learning-achievement-and-

motivation/326127

http://www.igi-global.com/chapter/policy-coherence-for-development/110063
http://www.irma-international.org/chapter/investigation-of-engagement-and-participation-of-students-completing-performance-tasks-individually-and-cooperatively-in-online-environments/316489
http://www.irma-international.org/chapter/investigation-of-engagement-and-participation-of-students-completing-performance-tasks-individually-and-cooperatively-in-online-environments/316489
http://www.irma-international.org/chapter/online-learning-in-times-of-pandemic/330463
http://www.irma-international.org/chapter/a-model-for-mobile-social-media-integration-in-constructivist-esl-classrooms/191007
http://www.irma-international.org/article/multidimensional-faculty-professional-development-in-teaching-and-learning/255120
http://www.irma-international.org/article/investigating-the-effects-of-gamification-and-ludicization-on-learning-achievement-and-motivation/326127
http://www.irma-international.org/article/investigating-the-effects-of-gamification-and-ludicization-on-learning-achievement-and-motivation/326127

