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Chapter  55

Personalised E-Learning:
The Assessment of Students’ Prior 

Knowledge in Higher Education

ABSTRACT

Society’s use of mobile applications that instantaneously dynamically adapt to input has had the effect of 
users expecting immediate feedback from all applications based on their specific needs. The traditional 
concept of a one size fits all approach to managing an online learning environment could perhaps be 
improved by the inclusion of personalised learning experiences for students based on their prior knowl-
edge. The purpose of personalised e-learning is to tailor learning content to the specific learning require-
ments of individual students. The focus of this chapter is to review the topic of personalised e-learning 
and discuss the issues and problems educators may encounter in assessing students’ prior knowledge. 
Information on students’ prior knowledge is required to inform the process to facilitate personalised 
e-learning experiences based on prior knowledge.

INTRODUCTION

In recent years, human communication and 
interaction has changed dramatically. Mobile 
devices have played a large part in the changing 
communication patterns of society. For centuries 
people gathered around fires, or met at the cross-
roads to share information and news. No longer is 
there a need to physically meet to communicate. 
Information is readily available from all over the 
world at the touch of a button. For many years, 

players challenged each other across tables or 
in fields playing games. Now, gamers can chal-
lenge the wits of others through online games like 
RUZZLE (MAG-Interactive, 2013). And players 
can challenge the skills of others through online 
games like FIFA 14 (Fifplay, 2013), from any-
where around the world through the use of mobile 
devices and the Internet. Some online games are 
highly addictive (Chih-Chien & Yi-Shiu, 2007; 
McCormack & Griffiths, 2012; Wan & Chiou, 
2007; Young, 2009).
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Online personalisation is rapidly increasing. 
Personalisation enables users to work with pro-
fessionals to obtain a service best suited to their 
specific needs (Hartley, 2007). Many retailers 
store information on their customers and potential 
customers in order to target them with products 
considered necessary, suitable or desirable to that 
classification of individual.

One possible way to make e-learning more 
appealing to students is to personalise the content 
to suit individual students learning requirements. 
Chen (2009) observes that no fixed learning 
pathway will suit the learning requirements of all 
students. The objective of personalised e-learning 
is to provide learners with pedagogically sound 
content which is tailored to their specific require-
ments and preferences (Conlan, O’Keeffe, Brady, 
& Wade, 2007; Dagger, Wade, & Conlan, 2005). 
One of the challenges to educators today is to 
provide flexible, independent learning which is 
ubiquitously available (Huang, Webster, Wood, 
& Ishaya, 2006; Koper & Manderveld, 2004). 
Another challenge for educators is to employ the 
use of the semantic Web to facilitate personalised 
learning experiences (Huang et al., 2006; Yalcinalp 
& Gulbahar, 2010).

Learning Object Metadata (LOM) is the main 
standard in use for describing learning content 
(Huang et al., 2006). LOM is saved data which is 
used to assist easy and relevant retrieval of learn-
ing objects. Interoperability is an important factor 
when considering using LOM or the semantic 
Web for the purpose of delivering personalised 
e-learning. Huang et al. (2006) suggest LOM is 
not adopted as the standard for most Learning 
Management Systems.

Personalised e-learning would afford educators 
the opportunity to target students with content 
considered necessary, suitable or desirable to that 
classification of student. O’Donnell, Sharp, Wade, 
& O’Donnell (2012) in a study found that sixty 
percent of academics surveyed were of the opin-

ion that there is a need to personalise e-learning. 
Fifty-five percent of academics thought the most 
important student characteristic on which to base 
personalisation was the student’s prior knowl-
edge and 48% thought personalisation based on 
prior knowledge would be the easiest to achieve 
(O’Donnell et al., 2012).

Chen, Lee, and Chen (2005) suggest the main 
research issues to be addressed in personalised e-
learning systems are learner ability and cognitive 
overload. Traditional e-learning environments 
do not lend themselves to assessing individual 
students’ learning ability. Therefore, all students 
participating in a course of study were presented 
with the same learning content. A proportion of the 
students due to prior knowledge may not require 
access to all of this content, while others may 
require access to course content on some basic or 
threshold concepts to assist their understanding of 
more complex concepts. In addition, the volume of 
content could lead to cognitive overload in some 
students. The traditional concept of a “one size 
fits all” approach to managing an online learning 
environment (De Bra, Stash, Smits, Romero, & 
Ventura, 2007) could perhaps be improved by the 
inclusion of personalised learning experiences for 
students based on their prior knowledge. A per-
sonalised e-learning experience would facilitate 
the students learning ability and reduce cognitive 
overload by presenting students only with content 
which was selected to suit their particular learning 
requirements.

When engaging with technology enhanced 
learning prior knowledge can influence students 
interaction with hypertexts and the learning 
achieved, while also possibly improving effective-
ness, efficiency and user satisfaction (Weibelzahl 
& Weber, 2002). Prior knowledge is the most 
commonly used characteristic in determining 
personalisation in Adaptive Hypermedia (AH), 
prior knowledge includes conceptual knowledge, 
competencies, and skills (Sah, 2009). Prior knowl-



 

 

10 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/personalised-e-learning/111884

Related Content

Correlation of University Lecturer Leadership Styles, Students Satisfaction, and Learning

Outcomes During the COVID-19 Pandemic
Wenwen Cao (2022). International Journal of Technology-Enhanced Education (pp. 1-17).

www.irma-international.org/article/correlation-of-university-lecturer-leadership-styles-students-satisfaction-and-learning-

outcomes-during-the-covid-19-pandemic/308468

Nurturing Curiosity Learning Through STEM in Physical Education in Zimbabwe
Thembelihle Gondoand Jenet Jean Mudekunye (2020). International Journal of Technology-Enabled

Student Support Services (pp. 20-30).

www.irma-international.org/article/nurturing-curiosity-learning-through-stem-in-physical-education-in-zimbabwe/270261

Pre-Service Teachers' Perceived Relevance of Educational Technology Course, Digital

Performance: Teacher Perceived of Educational Technology
Ogunlade Bamidele Olusolaand Bello Lukuman Kolapo (2019). International Journal of Technology-

Enabled Student Support Services (pp. 41-54).

www.irma-international.org/article/pre-service-teachers-perceived-relevance-of-educational-technology-course-digital-

performance/236073

Chatbots in Classrooms: Tailoring Education and Boosting Engagement
Asma Khaleel Abdallah, Ahmed M. Alkaabi, Duaa Abdel Fattah Mehiarand Zainab Ali J. Aradat (2024).

Cutting-Edge Innovations in Teaching, Leadership, Technology, and Assessment (pp. 166-181).

www.irma-international.org/chapter/chatbots-classrooms-tailoring-education-boosting/339778

Folk Culture and Education: The Role of Information Technology and Information and

Communication Technologies in the Production of Digital Educational Materials
Alexandros G. Kapaniaris (2020). Handbook of Research on Tools for Teaching Computational Thinking in

P-12 Education (pp. 460-483).

www.irma-international.org/chapter/folk-culture-and-education/257131

http://www.igi-global.com/chapter/personalised-e-learning/111884
http://www.irma-international.org/article/correlation-of-university-lecturer-leadership-styles-students-satisfaction-and-learning-outcomes-during-the-covid-19-pandemic/308468
http://www.irma-international.org/article/correlation-of-university-lecturer-leadership-styles-students-satisfaction-and-learning-outcomes-during-the-covid-19-pandemic/308468
http://www.irma-international.org/article/nurturing-curiosity-learning-through-stem-in-physical-education-in-zimbabwe/270261
http://www.irma-international.org/article/pre-service-teachers-perceived-relevance-of-educational-technology-course-digital-performance/236073
http://www.irma-international.org/article/pre-service-teachers-perceived-relevance-of-educational-technology-course-digital-performance/236073
http://www.irma-international.org/chapter/chatbots-classrooms-tailoring-education-boosting/339778
http://www.irma-international.org/chapter/folk-culture-and-education/257131

