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INTRODUCTION

Globalization of education has become a major focus
of manyuniversities and programs over the past several
years. Providing international experiences for students
is a commitment institutions have made to help stu-
dents embrace diversity more fully, and prepare more
completely for current professional expectations (Na-
tional On-Campus Report, 2004). Many organizations
define international educational experiences as “study
abroad” activities, and concentrate on recruiting stu-
dents for exchange and travel-based programs. This ap-
proach, however, is beginning to change (Knight,2004).
Given the current uncertainty in many international
settings, students and families are sometimes reluctant
to commit to an abroad travel experience. Finances
also factor into many student’s decisions about travel.
Costs of higher education have risen substantially, and
an overwhelming number of students are financing their
education through loans requiring repayment upon
graduation. Adding a semester or summer abroad to
that debt is sometimes unmanageable for students. As
aresult, some schools are exploring different methods
of providing international exposure without requiring
students to travel (OECD, 2004). One such method
is to create a collaborative experience modeled on an
educational design charrette. Thisactivity is typically
faculty-driven, and requires that student groups solve a
given problem in a limited amount of time and present
their solution. For the purposes of a global experience,
student teams are composed of diverse students, and the
problem would be addressed through digital means. This
paper provides a model for such an alternative global
experience that can be used in conjunction with, or to
replace a travel-based abroad experience.

BACKGROUND

International experiences provide amultitude of benefits
for everyone involved, however many institutions are
rethinking the traditional student exchange (Bisoux,
2003). After the terrorist attacks on 9/11, President
Bush declared an initiative to bring young people to-
gether with their peers in different countries through
the educational process. As a result, a consortium
connecting students from over 100 countries called
Friendship Through Education was formed (Edutopia,
2002). Programs such as this provide middle and high
school students with international opportunities to
interact without leaving their classroom. Colleges are
alsomaking strides in identifying opportunities for their
students to interact globally without requiring travel
(Kucko, Prestwood, & Beacham, 2005).

The expectations of college graduates entering the
professional world continue to grow as we move into
the 21% century. One area of importance has become a
student’s exposure to cultures other than their country
of origin, and their embrace of diversity. Corporations
today are often multinational, maintaining offices and
strong business relationships with professionals from
many different countries and cultures. Governments
are supporting a variety of programs to enhance trade
and communications between both advanced and
developing countries (U.S. Dept. of Education, 2007;
Presidential Initiatives, 2006). Even smaller businesses
are experiencing heightened expectations to interact
internationally to be competitive.

Graduates with international exposure are better
prepared to meet these new expectations successfully.
With the development of more sophisticated technol-
ogy, opportunities for students to have international

Copyright © 2009, IGI Global, distributing in print or electronic forms without written permission of IGI Global is prohibited.



experiences without being required to travel have
expanded significantly. Experiences with these unique
programs have been successful based on student and
faculty responses. Faculty members have identified
a greater sensitivity and understanding of cultural is-
sues by students after engaging in these multi-cultural
distance events. Students have discussed the success
in terms of both their learning opportunities related to
working with students from other countries as well as
the long-lasting relationships they have created and
in many cases maintained. Using this technology in
an ordered and pedagogically appropriate manner can
provide enlightening experiences, heightened diversity,
and strong relationships between students and faculty
of different cultures.

DISCUSSION OF MODEL

Providing a successful global interaction at a distance
isacomplex activity thatrequires a clear understanding
of the pedagogical goals and a strong organizational
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structure to foster positive experiences. Individual
international experiences have positive outcomes,
but this model is based on the shared experiences of
international groups working on a project-based prob-
lem. There are 3 major components of this model (see
Figure 1). These components are the DESIGN of the
experience, the IMPLEMENTATION of the activity,
and the EVALUATION of the activity. Each compo-
nent has several sub-categories for consideration as
described below.

Design

The design portion of this model is based on the cre-
ation of a shared project experience where students of
different cultures come together to solve a collectively
relevant problem. The categories included in the design
component are: 1) building international teams, 2)
creating the activity, 3) addressing technology issues,
and 4) formulating the evaluation process. Each of
these areas has specific objectives to make the design
phase successful.

Figure 1. Model for Promoting Global Educational Experiences Through Collaborative Education Projects

DESIGN

Buiiding Infernational Teams
Creating the Activity

Addressing Technology Issues

Formuiating Evaluation
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EVALUATION
Data Coflection
Data Analysis
Data Distribution

IMPLEMENTATION

Pre-Project Activities
Project Activities
Post-Project Activities




5 more pages are available in the full version of this document, which may be
purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/model-global-distance-education-projects/11935

Related Content

Behaviorism
Irene Chen (2005). Encyclopedia of Distance Learning (pp. 127-147).
www.irma-international.org/chapter/behaviorism/12097

Fostering Interaction to Enhance Learning in Online Learning Environments

Jared Keengweand Gary Schnellert (2012). International Journal of Information and Communication
Technology Education (pp. 28-35).
www.irma-international.org/article/fostering-interaction-enhance-learning-online/6 7800

Female Lecturers' Perception of ICT Integration for Teaching and Learning in University of
Ibadan, Nigeria

Airen Adetimirin (2016). International Journal of Information and Communication Technology Education
(pp. 11-21).
www.irma-international.org/article/female-lecturers-perception-of-ict-integration-for-teaching-and-learning-in-university-of-
ibadan-nigeria/143148

Introducing a Computer-Adaptive Testing System to a Small School District

Timothy Peltonand Leslee Francis Pelton (2008). Online and Distance Learning: Concepts, Methodologies,
Tools, and Applications (pp. 2333-2343).
www.irma-international.org/chapter/introducing-computer-adaptive-testing-system/27553

Experiences of an Online Doctoral Course in Teacher Education
Despina Varnava-Marouchouand Mark A. Minott (2014). Cases on Professional Distance Education
Degree Programs and Practices: Successes, Challenges, and Issues (pp. 28-48).

www.irma-international.org/chapter/experiences-online-doctoral-course-teacher/80340



http://www.igi-global.com/chapter/model-global-distance-education-projects/11935
http://www.irma-international.org/chapter/behaviorism/12097
http://www.irma-international.org/article/fostering-interaction-enhance-learning-online/67800
http://www.irma-international.org/article/female-lecturers-perception-of-ict-integration-for-teaching-and-learning-in-university-of-ibadan-nigeria/143148
http://www.irma-international.org/article/female-lecturers-perception-of-ict-integration-for-teaching-and-learning-in-university-of-ibadan-nigeria/143148
http://www.irma-international.org/chapter/introducing-computer-adaptive-testing-system/27553
http://www.irma-international.org/chapter/experiences-online-doctoral-course-teacher/80340

