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How Teachers Use Instructional Design in Real 
Classrooms

INTRODUCTION

“I’ve learned how to use the [insert new instructional tech-

 mimeographs, to computer-based 
simulations and virtual reality, technology seems to dominate 
teachers’ lives as they master the new instructional media for 

tend to take a back seat while the focus on mastery of the 
technology reduces teaching into basic presentations and 
lectures, a format most easily controlled by the instructor. 

develop effective courses in which students learn, many 
would be hard pressed to describe how they arrive at certain 
goals and teaching strategies. 

BACKGROUND

can be used to design effective instruction in any content 

teachers move beyond the tendency to focus on technology 
rather than instructional goals. Such focus occurs at lower 
levels of what can be described as a technology adoption 

-
tion, integration, reorganization, and evolution (Hooper & 

Somewhere at the integration stage, a “magic line” is 
crossed and the focus is no longer on the technology but 
on the teaching and learning. A supporting practical design 
model can help teacher-designers cross this magic line more 

FUTURE TRENDS

Prescriptive behavioral models in learning would seem, 

constructivist practices of current educators. However, most 
constructivists would concur that one must have solid building 
blocks or elements before construction of new knowledge 

of the elements necessary for designing and evaluating ef-
fective instruction. What the models lacked, however, was 
a connection to real classroom teachers: those of us who are 
really teacher-designers and who must create and develop 

tests with target audiences. 
-

tions of the most typical instructional design model (Dick & 

design, develop, implement, and evaluate, are focused not 

E V O L U T I O N
H i ghest l evel :  i s most abl e to cope wi th change and has 
sk i l l s to adapt newer technol ogi es as needed or desi red i n 
teachi ng and l earni ng env i ronment.

R E O R G A N I Z A T I O N
R e-desi gns teachi ng strategi es wi th f ocus on l earni ng and 
goal s of  i nstructi on.  S tudents become more i nvol v ed i n the 
l earni ng env i ronment.

I N T E G R A T I O N
B egi nni ng to accept the technol ogy .  F ocus soon shi f ts f rom 
l earni ng the technol ogy  ( and f eari ng i ts break down)  to 
ef f ecti ve use of  the technol ogy  i n teachi ng.

U T I L I Z A T I O N
B asi c tri al  of  the new technol ogy .  F ocus i s on f i ndi ng a use 
f or the technol ogy  that may  or may  not conti nue,  parti cul arl y  
i f  the technol ogy  break s down.

F A M I L I A R I Z A T I ON L owest l evel  of  ex posure to a technol ogy .  
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on designing teacher-proof curricula but rather on teacher-
designers staying focused on their own environment and 
learners.

The model helps teachers begin designing with the con-
straints, issues, community demands, and state and federal 
mandates in mind before thinking about instructional media or 

-
ers move into the design phase as they document the overall 
goals of their course (or, in the case of primary teachers, 

learners. What does it mean to be a 3rd

skills should learners have as they move into 4th

new knowledge is gained in 4th grade to allow learners to 
become 5th

Within this phase, assessments are also considered. 
Effective design, as well as effective teaching, requires 
teacher-designers to carefully match goals and objectives to 
appropriate assessments. Desired types of learning, from basic 

allow learners to demonstrate their new skills and abilities. 

designing instruction.
Using this model essentially forces us to wait until the 

development phase to select teaching strategies and in-

leave the lower levels of the technology adoption hierarchy, 
this placement will seem uncomfortable. However, starting 
with the technology and trying to build an instructional 

environment is, as should be apparent, in essence turning 
the design process inside out! Once the focus is away from 
the goals and objectives and the  any further course 
development will likely result in a design that falls far short 
of the intended learning:

-

Notice that the development of assessments also crosses 
this phase of the design. It is critical to select strategies and 
media that support the goals and objectives as well as allow 
students to demonstrate their understanding. Using strate-
gies and media that are similar to the assessment situation 

learning to write poetry, a true-false test would be a very 
inadequate measure of their skills.

Implementation, , is the phase of a teacher-
designer’s true test. It is here that this model is quite dif-
ferent from traditional instructional design models in that 
teacher-designers rarely have a chance to “try out” a course 
on a sample of students. Rather, they often have to simply 
try things and hope it all works well.  However, by follow-

Designing Instruction 



 

 

3 more pages are available in the full version of this document, which may be

purchased using the "Add to Cart" button on the publisher's webpage: www.igi-

global.com/chapter/teachers-use-instructional-design-real/13817

Related Content

Patron-Driven Acquisitions: A Progressive Model for the Selection of Electronic Resources
Smita Joshipuraand Christopher E. Mehrens (2014). Progressive Trends in Electronic Resource Management

in Libraries (pp. 69-85).

www.irma-international.org/chapter/patron-driven-acquisitions/90176

Implementing a Data Mining Solution for an Automobile Insurance Company: Reconciling

Theoretical Benefits with Practical Considerations
Ai Cheo Yeoand Kate A. Smith (2003). Annals of Cases on Information Technology: Volume 5  (pp. 63-73).

www.irma-international.org/chapter/implementing-data-mining-solution-automobile/44533

ERP Project Success Perception by the Adopters: An Exploratory Study of the Projects beyond

Budget and Schedule
Przemyslaw Lech (2013). International Journal of Information Technology Project Management (pp. 13-26).

www.irma-international.org/article/erp-project-success-perception-adopters/75577

Enhancing E-Learning with Interactive Multimedia
Dongsong Zhangand Lina Zhou (2003). Information Resources Management Journal (pp. 1-14).

www.irma-international.org/article/enhancing-learning-interactive-multimedia/1241

Challenges in M-Commerce
Pouwan Lei, Chris Chatwinand Rupert Young (2005). Encyclopedia of Information Science and Technology,

First Edition (pp. 387-391).

www.irma-international.org/chapter/challenges-commerce/14267

http://www.igi-global.com/chapter/teachers-use-instructional-design-real/13817
http://www.igi-global.com/chapter/teachers-use-instructional-design-real/13817
http://www.irma-international.org/chapter/patron-driven-acquisitions/90176
http://www.irma-international.org/chapter/implementing-data-mining-solution-automobile/44533
http://www.irma-international.org/article/erp-project-success-perception-adopters/75577
http://www.irma-international.org/article/enhancing-learning-interactive-multimedia/1241
http://www.irma-international.org/chapter/challenges-commerce/14267

