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ABSTRACT

Universitiesmustbesensitivetothechangingexpectationsofstudentsandwork-lifecontinuumin
the21stcentury.Improvingperformanceandteachingquality,enhancinglearningexperienceand
effectivenesscreateamoreandmoredemandingenvironmentfortheuniversities,wherestudents
requirebetterknowledge.Itraisesnewkindsofneedsforqualitydevelopment.Asananswertothe
externalthreatsandtheinternalopportunitiesconcerningqualityissues,theFacultyofEconomicsand
SocialSciencesattheBudapestUniversityofTechnologyandEconomicsdevelopedanewstrategy,
focussingonlearningorganisationandstudentsatisfaction.Wehaveidentified“peersupportreview’
asanessentialprocessforreviewingteachingprocesses,ideasandidentifying“catchingmistakes’,as
wellasforimprovingthequalityoftheteachingservice.Wearguethata“cultureofpeerreviewing’
isanimportantingredientandacriticalfactorinorderthatqualityimprovementcanbeachieved.
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INTROdUCTION

AlongwiththewidespreadsocialandprofessionaldebateonLLL,astatisticalindicatorsystemaimed
atthemeasurementofLLLhasbeenunderelaborationtodealwiththesupportandaccountingsystem
ofLLLwithintheEUwithoutconsideringthesocialdebateanditsresults(andasaconsequence
makingthedebatetotallyredundant)(EUROSTAT,2001).Theindicatorsystemturnsthenotions
formal/non-formal/informalintoboxeswherethedifferentlearningactivitiescanbeplacedandthose
whichcannotareconsideredasnegligible.

Itisgenerallyagreedthateducationoftenhasproblemstohandlethenotionsofformal/non-
formal/informalinpractice.Thereasonforthisisthatthenotionsofformal/informalareanalytical
categorieswhilenon-formalisanoddwordlogically.Practicedoesnotconcernanalyticalbutempirical
categories.Intramuraleducationisanempiricalcategory.Formaleducationisananalyticalcategory
whichdescribesintramuraleducationfromacertain,maybeessentialanddetermining,pointofview–
butnotatallentirely.Intramuraleducation‘intherealworld’hasseveralelementsandcharacteristics
whichbelongtotheconceptof‘informaleducation’butstatisticswillplaceitintheboxlabelled
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‘formaleducation’.Consequently,allthatisnotlegallyprescribedintheschoolcouldbeforgotten
orconsideredas‘negligible’.Inreality,theformalisinseparablefromtheinformalthoughanumber
ofpeopletriedtotransformreality,lifeandpracticeintoalearnablelistofrules.

Severalotheranalyticalcouplesofnotionswillbementionedhereafterwhicharedistinguishable
butinseparableinoneway(sincetheinformal,orratherthepre-formalcouldexistwithouttheformal,
buttherecannotbetotalformalisation).Forexample,everyactivityhasintendedandunintended
resultsandconsequenceswhicharepartiallybutneverentirelypredictable.Amongtheunintended
consequences, there can be advantageous and disadvantageous ones, but the assuming of the
unintendedbutinevitableconsequenceshasalwaysmeantadilemmaforpedagogy,which,according
toitsdefinition,alwaysaimsattheimprovementoflearners.

Purposefullearningactivityisalsoinseparablefromlearningasaninnerandmotivatedchanging
process.Otherpurposefulactivitiesarealsoinseparablefromlearning.Manydifferentpurposescould
beattributedtohumanactivities.Withsomespecialisation,theaccomplishmentofsomeobjectives
canbeimprovedbuttheseactivitiescanneverbereducedtoonesingleaim.Weoftensaythatworkis
notchild’splayorlearningisnotforamusement,buteventhen,wemeanthattheyareonlypartially
different.(TheFinnishLLLstrategyiscalledthe‘JoyofLearning’).Moreprecisely,thebadteacher
fightswindmillsforthisreductionwhilethegoodteacherbuildsthisfactintothemotivatingsystem.
Andfinally,teachingcannotbeseparatedfromlearning.

LEARNING INSTEAd OF EdUCATION?

The learningprocess isalwaysamutualeffect, interactionand transactionbetweenmanandhis
environment.Theenvironmentisalwaysthesourceofeventsandinformation(facts,instructions,
interpretations,valorisations,etc.),whichcanoftenbutnotalwaysberepresentedorsimulatedin
models.Ifsomebodylearnstoride,soonerorlaters/hehastomountahorse.

Theonlytheoreticallyindispensableelementof‘teaching’isvalidation(approval–disapproval),
thoughselectedandorganizedcasesandinformationwillnodoubtspeedupandeasethelearning
process (while raisingother specialproblems). In this interpretation, ‘learning fromnature’ and
‘historyasamasterofteaching’arenotonlymetaphorsbutalsoinformalcasesofeducation.

Ofcourse,theschooloracourseisnottheonlysourceofcommunicativelearning.Numerous
aretheprofessionsandsituationswheremanypeoplemakeadeliberateattempttoinform,influence
anddevelopothers.Whensomeoneknowinglygiveshis/hermindtothese‘parables’,thenallthis
isnon-formaleducation.

Ofcourse,teaching/learningintentionscannotguaranteethelearningimpact.Thereisalways
thepossibilitythat‘A’doesnotwanttoteachand‘B’doesnotwanttolearn.Eventhen‘A’can
lastinglymark‘B’.Buttheoppositecasecanalsohappen,whencommonwillandeffortsareunable
toyieldaresult.

Andthesuggestionthat‘randomlearning,i.e.learningoccurringasanunintendedconsequence
ofotheractivities,shouldbeexcludedfrominformallearning’soundsliketheparableofsomeone
whoisafraidtopickupa‘windfall’becauseitwasnotwithinhisorherplans.Duringtheso-called
‘randomlearning’(whichisrarelysoshortthatwedonotnoticeit)attheverybeginning,learning
maybe‘unintended’,butattheverymomentweperceivethatwelearn,wecontinueorfinishitas
acognitiveprocess.

Theintentionalcanbedistinguishedbutcannotbederivedfromtheunintentional,likeformal
fromnon-formal,learningfromteaching,work-purposefromnon-work-purposeandlearning-purpose
fromnon-learning-purpose.Also,learningasapurposiverationalitycannotbederivedfromlearning
asaninnerprocess.

Example 1. let us illustrate the interpretations of ‘learning’ in Table 1 with the following
examples(Grandstaff,1974).This‘early’attempt,sincethenforgotten,findsobviousthemutual
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