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ABSTRACT

This chapter identifies six e-learning classifications to understand the different forms of e-learning and
demonstrates the differences and similarities of the classifications with classroom examples, including a
pilot empirical study from the authors’experience. It argues that understanding the different e-learning
classifications is a prerequisite to understanding the effectiveness of specific e-learning formats. How
does the reader distinguish e-learning success and/or failure if the format used is not understood? For
example, a learning format with a Web site link to download lecture notes is different from one that uses
interactive communication between learner and instructor and the latter is different from one that uses
“live” audio and video. In order to understand effectiveness, or lack thereof of an e-learning environ-
ment, more precise terminology which describes the format of delivery is needed. To address this issue,
this chapter provides the following six e-learning classifications: e-learning with physical presence and
without e-communication (face-to-face), e-learning without presence and without e-communication
(self-learning), e-learning without presence and with e-communication (asynchronous), e-learning with
virtual presence and with e-communication (synchronous), e-learning with occasional presence and
with e-communication (blended/hybrid-asynchronous), and e-learning with presence and with e-com-
munication (blended/hybrid-synchronous). E-learning classifications can aid researchers in identifying
learning effectiveness for specific formats and how it alters the student learning experience.
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INTRODUCTION

Technology is transforming the delivery of edu-
cation in unthinkable ways (DeNeui & Dodge,
2006). The impact and influence of technology
can be seen rippling through academe and in-
dustry as more and more institutions of higher
education and corporations offer, or plan to offer,
Web-based courses (Alavi, Marakasand, & Yoo,
2002; Dagada & Jakovljevic, 2004).

There is a call for studies that enable research-
ers to gain a deeper understanding into the effec-
tiveness of the use of technologies for e-learning
(Alavi & Leidner, 2001; Alavi et al., 2002). Such
studies need to be qualified by differentiating
among e-learning formats.

Brown and Liedholm (2002) compared the
outcomes of three different formats for a course
inthe principles of microeconomics (face-to-face,
hybrid, and virtual) and found that the students
in the virtual course did not perform as well as
the students in the face-to-face classroom set-
tings and that differences between students in
the face-to-face and hybrid sections vs. those in
the virtual section were shown to increase with
the complexity of the subject matter. Piccoli,
Ahmadand, and Ives (2001) found that the level
of studentsatisfaction in e-learning environments
for difficult (or unfamiliar) topics like Microsoft
Access dropped when compared to familiar topics
like Microsoft Word and Microsoft Excel. Brown
and Liedholm (2002) found that students in virtual
classes performed worse on exams than those in
face-to-face classes where the exam questions
required more complex applications of basic
concepts. Brown and Liedholm (2002) conclude
that ultimately there is some form of penalty for
selecting a course thatis completely online. These
studies, while important, donotdistinguishamong
the different e-learning formats used to conduct
the courses; they are based on the premise that
the e-learning formats are the same.

E-Learning Classifications

Studies on success and failure of e-learning
presuppose that all online learning deliveries are
the same, butthere are differences. Those who cite
the failure of e-learning formats often cite lack of
support for students, lack of instructor availability,
lack of content richness, and lack of performance
assessment. Of course, itall depends on the course
content being offered; but it also depends on the
course delivery format. For example, an online
class where the learner is provided only a Web
site link to download the lecture notes is different
from one where the learner has interactive com-
munication with the instructor. The latter is also
different from an e-learning class that provides
the learner with “live” audio and video vs. one
that does not.

In order to understand the effectiveness, or
lack thereof, of an e-learning environment, more
precise terminology which describes the format
of delivery is needed, since all online instruction
delivery formats are not equal; different content
require different delivery formats. Technology
advances have provided many tools for e-learning
but without a clear understanding of the format of
delivery it is difficult to assess the overall effec-
tiveness of the environment. The question arises
astowhatclassification can be used to understand
the different e-learning formats. To help address
this issue, this chapter provides an e-learning
classification and demonstrates with a classroom
example from the authors’ experience.

There are seven sections in this chapter. First,
we identify six classifications and describe them
briefly. We then describe learning management
systems (LMS) and give some examples. In the
third section, we discuss e-learning environments
and six dimensions that distinguish e-learning
environments from face-to-face classrooms.
The fourth section provides an example of each
classification, followed by a pilot empirical study
and a framework for e-learning environment ef-
fectiveness in section five. Sections six and seven
provide a discussion and the conclusion.



21 more pages are available in the full version of this document, which may be
purchased using the "Add to Cart" button on the publisher's webpage: www.igi-
global.com/chapter/learning-classifications-differences-similarities/19397

Related Content

Views of Academic Staff About the Assessment Processes of Online Courses During the COVID-19
Pandemic

Ayen Karameteand Giilcan Oztiirk (2022). Handbook of Research on Managing and Designing Online Courses
in Synchronous and Asynchronous Environments (pp. 522-546).
www.irma-international.org/chapter/views-of-academic-staff-about-the-assessment-processes-of-online-courses-during-the-
covid-19-pandemic/292381

A Schematic Description of the Nature of Video-Conferencing and Internet Exchange: Enhancing
Global Understanding

Mambo Mupepi (2014). International Journal of Web-Based Learning and Teaching Technologies (pp. 33-40).
www.irma-international.org/article/a-schematic-description-of-the-nature-of-video-conferencing-and-internet-
exchange/109543

Distributed Web-Based Assignment Management
Paul Darbyshire (2000). Web-Based Learning and Teaching Technologies: Opportunities and Challenges (pp.
198-215).

www.irma-international.org/chapter/distributed-web-based-assignment-management/31386

The Extent of K-12 Online Teacher Development: A Disconnect Between Preparation and Practice
Jean S. Larsonand Leanna Archambault (2021). Research Anthology on Developing Effective Online Learning
Courses (pp. 924-944).

www.irma-international.org/chapter/the-extent-of-k-12-online-teacher-development/271188

Implementation of an E-Learning System in Dental Education: Intermediate Result
llana Gor, Edita Margaryan, Zoya Snezhkoand Olesya Dudnik (2021). International Journal of Web-Based
Learning and Teaching Technologies (pp. 1-14).

www.irma-international.org/article/implementation-of-an-e-learning-system-in-dental-education/286744



http://www.igi-global.com/chapter/learning-classifications-differences-similarities/19397
http://www.igi-global.com/chapter/learning-classifications-differences-similarities/19397
http://www.irma-international.org/chapter/views-of-academic-staff-about-the-assessment-processes-of-online-courses-during-the-covid-19-pandemic/292381
http://www.irma-international.org/chapter/views-of-academic-staff-about-the-assessment-processes-of-online-courses-during-the-covid-19-pandemic/292381
http://www.irma-international.org/article/a-schematic-description-of-the-nature-of-video-conferencing-and-internet-exchange/109543
http://www.irma-international.org/article/a-schematic-description-of-the-nature-of-video-conferencing-and-internet-exchange/109543
http://www.irma-international.org/chapter/distributed-web-based-assignment-management/31386
http://www.irma-international.org/chapter/the-extent-of-k-12-online-teacher-development/271188
http://www.irma-international.org/article/implementation-of-an-e-learning-system-in-dental-education/286744

