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ABSTRACT

Based on a design rational for constructivist pre-service teacher training on Technology Enhanced 
Learning (TEL), in this paper the authors consider teachers as designers of innovative digital educational 
content. Under this lens, the selection of appropriate technologies is considered as a threefold process 
that concerns the availability of technological tools for implementing a virtual classroom that facili-
tates communication, collaboration, and administration, the enabling technologies for serving specific 
learning purposes, and the technologies or tools that support trainees to design effective TEL-based 
courses. A number of questions emerge as the authors are looking for the most appropriate technologies 
for cultivating certain competences related to class operation, learning design and student engagement 
in a constructive manner. As a first step, in this paper, they investigate how trainees combine particular 
technologies with pedagogical tools to cultivate specific competences i.e. certain types of Technological 
Pedagogical Content Knowledge. Lastly, factors that trainees perceive as influential when adopting TEL 
tools in practice are revealed by their study.
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1. INTRODUCTION

Integrating technology in teaching offers many opportunities for engaging learners and strengthening 
the learning process. However, it also introduces constraints on functions that particular technologies 
can serve as well as on actions or activities that can be performed in real educational contexts (AACTE, 
2008). An important issue in this process is understanding how teaching and learning are transformed 
when particular technologies are adopted to encourage specific learner behavior. In that respect, the 
pedagogical affordances and constraints for a range of technologies within specific contexts (involving 
parameters such as discipline, target group, location) need to be carefully considered. When it comes to 
teacher training, in particular, where frameworks such as TPACK-the Technological Pedagogical Content 
Knowledge (Mishra and Koehler, 2006) are adopted, constant interplay between teachers’ understanding 
of technologies and pedagogical content knowledge is required to create effective technology-enhanced 
learning experiences. In this context, the main challenge is to engage teachers in activities that will lead 
to new experiences in classrooms, such as learning through virtual worlds, Web 2.0 technologies or other 
digital environments that many of the teachers had never experienced as students. Other challenges in 
this respect involve bridging the gap between technology and pedagogy, areas that are traditionally ruled 
by different specialties. To this end, it is important to prepare teachers for designing learner-centered 
courses that integrate technologies appropriate for their subject matter as well as for using technologies 
that support processes, such as communication, collaboration, class interaction, and administration.

To address these challenges, we design blended learning teacher training courses that build on the 
concept of learning design. Trainees are presented with appropriate technological and pedagogical 
tools in order to work collaboratively (synchronously and asynchronously) in the field of their expertise 
towards the development of a tangible and usable learning design, effectively addressing the needs of 
their future students. In this paper, we focus on the main features of the technologies required to sup-
port blended learning in teacher training contexts. We specifically examine how specific technologies 
can support various types of learning outcomes and relevant types of activities, and consequently how 
technological knowledge may interact with pedagogical knowledge and pedagogical content knowledge. 
Furthermore, we investigate teacher trainees’ perceptions on the various types of knowledge that they 
develop during training. Our analysis is based on quantitative and qualitative data collected from train-
ing sessions with teachers studying towards a postgraduate certificate in education. Lastly, factors that 
trainees perceive as influential for the adoption of these Technology Enhanced Learning (TEL) tools in 
real educational contexts are identified.

2. TECHNOLOGICAL KNOWLEDGE IN TEACHER TRAINING

The selection of appropriate technologies for a teacher training course looks like a problem-solving task. 
In this context, technology is perceived as a three-dimensional scheme: it provides trainees the means 
for designing a course that exploits TEL, the means for implementing a virtual classroom enabling com-
munication, collaboration, and administration processes, and the enabling technology applications for 
serving particular learning purposes.

In Papanikolaou, Gouli & Makri (2014) we have proposed a design rational for constructivist pre-
service teacher training on TEL, based on a view of teachers as designers of innovative content working 
individually and collaboratively, discussing and interacting with the instructor and their peers. This ra-



 

 

13 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/synthesizing-technological-and-pedagogical-

knowledge-in-learning-design/203216

Related Content

The Case of ISO 9000 Quality Management System Certification in a Faculty of a Turkish Public

University: Triggers, Processes, and Consequences
Mehmet Eymen Erylmaz, Duygu Acar Erdur, Olcay Bekta, Esen Karaand Ebru Aydoan (2018). Teacher

Training and Professional Development: Concepts, Methodologies, Tools, and Applications  (pp. 2120-

2143).

www.irma-international.org/chapter/the-case-of-iso-9000-quality-management-system-certification-in-a-faculty-of-a-

turkish-public-university/203275

Professional Learning and Change Through Social Networks and Social Capital
Sascha C. Mowrey (2020). Professional and Ethical Consideration for Early Childhood Leaders (pp. 131-

151).

www.irma-international.org/chapter/professional-learning-and-change-through-social-networks-and-social-capital/256289

The Role of Teacher Education in Developing Employability Skills in Higher Education
Joyce Bukirwa Sessangaand Badru Musisi (2019). Handbook of Research on Promoting Higher-Order

Skills and Global Competencies in Life and Work (pp. 85-98).

www.irma-international.org/chapter/the-role-of-teacher-education-in-developing-employability-skills-in-higher-

education/208593

Oil and Gas Skill Complexity, Specializations, and Modernizations
Julie Nealand Brittany Lee Neal (2019). Workforce Education at Oil and Gas Companies in the Permian

Basin: Emerging Research and Opportunities  (pp. 16-48).

www.irma-international.org/chapter/oil-and-gas-skill-complexity-specializations-and-modernizations/228319

A Critique on the Factors that Influence Mental Health Workforce Training in Developing

Countries
Rex Billington (2017). Workforce Development Theory and Practice in the Mental Health Sector (pp. 130-

143).

www.irma-international.org/chapter/a-critique-on-the-factors-that-influence-mental-health-workforce-training-in-

developing-countries/171508

http://www.igi-global.com/chapter/synthesizing-technological-and-pedagogical-knowledge-in-learning-design/203216
http://www.igi-global.com/chapter/synthesizing-technological-and-pedagogical-knowledge-in-learning-design/203216
http://www.irma-international.org/chapter/the-case-of-iso-9000-quality-management-system-certification-in-a-faculty-of-a-turkish-public-university/203275
http://www.irma-international.org/chapter/the-case-of-iso-9000-quality-management-system-certification-in-a-faculty-of-a-turkish-public-university/203275
http://www.irma-international.org/chapter/professional-learning-and-change-through-social-networks-and-social-capital/256289
http://www.irma-international.org/chapter/the-role-of-teacher-education-in-developing-employability-skills-in-higher-education/208593
http://www.irma-international.org/chapter/the-role-of-teacher-education-in-developing-employability-skills-in-higher-education/208593
http://www.irma-international.org/chapter/oil-and-gas-skill-complexity-specializations-and-modernizations/228319
http://www.irma-international.org/chapter/a-critique-on-the-factors-that-influence-mental-health-workforce-training-in-developing-countries/171508
http://www.irma-international.org/chapter/a-critique-on-the-factors-that-influence-mental-health-workforce-training-in-developing-countries/171508

