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ABSTRACT
This chapter examines the challenges to 21st century content preparation and pedagogy from the perspective of teaching professionals from different African countries: Cameroon, Ghana, South Africa, Lesotho
and Zimbabwe. Specifically, the chapter explores the views and experiences of the participants during
and after teacher preparation programs. Findings reveal common challenges, specific 21st century skills
that are overlooked, and those not yet fully integrated in teacher preparation programs. The chapter offers suggestions for improvement based on the views of participants, research-based literature review,
and best practices in teacher preparation programs.
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Globalization and Teacher Education

INTRODUCTION
The last quarter of the 20th and early 21st century has witnessed increased migrations throughout the
world. The United States of America, Europe, Brazil, Canada, South Korea, and South Africa, for example, have experienced exponential increases in numbers of new migrants. Migration has necessitated
the need for multicultural and global skills as both teachers and students relocate to new geographical
locations. There has been an increase of teachers from African countries emigrating to teach in Europe,
USA, Brail, South Korea and other parts of the globe. There also has been an increase of teaching professionals from Asian countries such as Philippines, India, Singapore and China emigrating to teach in
the USA and other parts of the globe. Globalization and 21st century skills’ requirements are dictating
the need for teachers to acquire and implement appropriate capabilities in teacher preparation and professional development programs.
Globalization has been defined as “the intensification of worldwide social relations which link
distant localities in such a way that local happenings are shaped by events occurring many miles away
and vise versa”, (Burbules & Torres, 2000, p. 29). Similarly, Lechner (2001) described globalization
as the expansion of global linkages, the organization of social life on a global scale and the growth of a
global consciousness, hence to the consolidation of world society. Education plays a significant role in
promoting and enhancing globalization. It inculcates skills that are necessary for global understanding
and functionality; a global commons. A lack of globalization skills and education brings with it challenges such as xenophobia, cultural imperialism, hegemony, and dysfunctional classrooms with social
behavior challenges (see Figure 1, visual summary of the challenges). This has been witnessed in South
Africa, and some parts of Europe and the USA.
Research-based evidence supports the need for 21st century skills that enable individuals to function
in a global society. The vehicle by which such skills could be achieved is through education. However, it
is necessary that teachers first acquire the appropriate skills before meaningful change can occur, since
teachers are the transmitters of change through educating the population. Content preparation in teacher
Figure 1. Challenges associated with lack of global skills

1444

18 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/globalization-and-teacher-education/203237

Related Content
The Role of Formal and Nonformal Leaders in Creating Culturally Proficient Educational
Practices
Brooke Soles, Peter Flores III, Joe Domingues and Francisco Solis (2020). Overcoming Current
Challenges in the P-12 Teaching Profession (pp. 144-172).
www.irma-international.org/chapter/the-role-of-formal-and-nonformal-leaders-in-creating-culturally-proficient-educationalpractices/242189

Developing Teacher Knowledge About Gamification as an Instructional Strategy
Candace Figg and Kamini Jaipal-Jamani (2018). Teacher Training and Professional Development:
Concepts, Methodologies, Tools, and Applications (pp. 1215-1243).
www.irma-international.org/chapter/developing-teacher-knowledge-about-gamification-as-an-instructionalstrategy/203227

A Case Study Examining How Online Andragogy Has Reshaped Expectations for Face-to-Face
Instruction
Beverly B. Ray (2019). Faculty Roles and Changing Expectations in the New Age (pp. 18-35).
www.irma-international.org/chapter/a-case-study-examining-how-online-andragogy-has-reshaped-expectations-for-faceto-face-instruction/221561

Impact of Mentoring and Support Programs on Academic Performance of African American
Males: Analysis Through a Critical Race Theory Lens
Andrew S. Herridge and Montelleo DeLeon Hobley Jr. (2019). Overcoming Challenges and Creating
Opportunity for African American Male Students (pp. 108-119).
www.irma-international.org/chapter/impact-of-mentoring-and-support-programs-on-academic-performance-of-africanamerican-males/216140

Insights Into an Interdisciplinary Project on Critical Reflection in Nursing: Using SFL and LCT to
Enhance SoTL Research and Practice
Namala Lakshmi Tilakaratna, Mark Brooke, Laetitia Monbec, Siew Tiang Lau, Vivien Xi Wu and Yah Shih
Chan (2020). Evidence-Based Faculty Development Through the Scholarship of Teaching and Learning
(SoTL) (pp. 303-327).
www.irma-international.org/chapter/insights-into-an-interdisciplinary-project-on-critical-reflection-in-nursing/247697

