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ABSTRACT

Seamless learning is a form of learning whereby, regardless of location, the learning process, as it 
relates to learning needs and readiness, can continue through the aid of technology. Seamless learning 
environments are spaces that can be accessed independent of time and place through mobile or stationary 
devices, and that are equipped with technologies capable of meeting learning needs. With the advance-
ments in technology, seamless learning environments are becoming increasingly popular. In this regard, 
the design of environments that are suitable for seamless learning in open and distance learning (ODL) 
fields is of critical importance. This study aimed to determine the criteria for the design of seamless 
learning environments in the context of ODL. In line with this aim, the Delphi technique, a qualitative 
research approach, was used. A total of 47 criteria under 10 different themes were identified in the study.
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INTRODUCTION

Sharoles et al. (2012) defined seamless learning as the unrestricted continuity of technology-based learn-
ing regardless of place, time, and social environments. Seamless learning is identified as a special form 
of mobile and accessible learning that has been and continues to be improved through technology. In 
looking at the definitions of technology-based learning approaches presented in the literature, ubiquitous 
learning is defined as the availability of learning resources at any time and in any place, whereas seam-
less learning is defined as a form of learning that also enables, in addition to what is provided through 
ubiquitous learning, a shift to different learning habits and scenarios. According to an alternative defi-
nition offered by Wong et al. (2012), seamless learning is a learning approach that has the potential to 
include learning models which encompass many fields of learners’ daily lives and which are supported 
by various technologies, from virtual classrooms to e-learning.

With the advancements in mobile technologies, seamless learning environments have become more 
widespread. In order to design these environments to meet learners’ and teachers’ needs in the learn-
ing process, appropriate design criteria are required. Keeping this in mind, the purpose of the present 
research is to identify seamless learning environment criteria for open and distance learning (ODL). 
The following research question was developed to guide the research: What are the themes and criteria 
for evaluating seamless learning environments?

BACKGROUND AND RELATED LITERATURE

Seow et al. (2008), in their study, highlighted that researchers are interested in seamless learning envi-
ronments that are capable of combining informal and formal learning once mobile devices and network 
access become more widespread. Based on studies related to the design of a learning environment using 
mobile devices and online portals for environmental education and inquiry-based science learning, the 
following components of seamless learning environments were identified: community, place, time and 
context, and cognitive devices and constructs. Using these components, they proposed a framework 
based on the theory of distributed cognition for seamless learning.

Kukulska-Hulme and Viberg (2018), in their study, presented a review of the literature published 
between 2012–2016 which focused on mobile collaborative language learning in order to identify the 
mobile technologies used to support collaborative learning between second- and foreign- language 
students. Their results highlighted the elements of flexible use, feedback on-time, customization, so-
cialization, personal assessment, active participation, peer coaching, outdoors sources of inspiration, 
and cultural originality.

Sharples (2015), who investigated seamless learning in terms of its capacity to deliver a continuous 
meaning flow despite the changes in the physical and social context, reported that one of the ways to 
achieve this was to provide a flow state whereby learners lose their awareness about their environment. 
It was further stated that mobile educational games can serve as one of the means to reach such as flow; 
however, it was noted this was neither easy nor necessarily effective on learning. Another approach 



 

 

20 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/seamless-learning-design-criteria-in-the-context-

of-open-and-distance-learning/236749

Related Content

Re-Envisioning Authentic Literature Integration for Online Teacher Education: A Programmatic

Approach
Grace Enriquez, Valerie Harlow Shinasand Barbara Steckel (2020). Effective Practices in Online Teacher

Preparation for Literacy Educators (pp. 261-283).

www.irma-international.org/chapter/re-envisioning-authentic-literature-integration-for-online-teacher-education/237124

Healthcare Automation System by Using Cloud-Based Telemonitoring Technique for

Cardiovascular Disease Classification
Basudev Halder, Sucharita Mitraand Madhuchhanda Mitra (2020). International Journal of Web-Based

Learning and Teaching Technologies (pp. 46-63).

www.irma-international.org/article/healthcare-automation-system-by-using-cloud-based-telemonitoring-technique-for-

cardiovascular-disease-classification/246038

Hyperbook Features Supporting Active Reading Skills
Tom Murray (2006). Web-Based Intelligent E-Learning Systems: Technologies and Applications  (pp. 156-

174).

www.irma-international.org/chapter/hyperbook-features-supporting-active-reading/31365

The Impact of Blogging and Scaffolding on Primary School Pupils' Narrative Writing: A Case

Study
Ruth Mei Fen Wongand Khe Foon Hew (2010). International Journal of Web-Based Learning and Teaching

Technologies (pp. 1-17).

www.irma-international.org/article/impact-blogging-scaffolding-primary-school/44689

CAT-MD: Computerized Adaptive Testing on Mobile Devices
Evangelos Triantafillou, Elissavet Georgiadouand Anastasios A. Economides (2008). International Journal

of Web-Based Learning and Teaching Technologies (pp. 13-20).

www.irma-international.org/article/cat-computerized-adaptive-testing-mobile/2996

http://www.igi-global.com/chapter/seamless-learning-design-criteria-in-the-context-of-open-and-distance-learning/236749
http://www.igi-global.com/chapter/seamless-learning-design-criteria-in-the-context-of-open-and-distance-learning/236749
http://www.irma-international.org/chapter/re-envisioning-authentic-literature-integration-for-online-teacher-education/237124
http://www.irma-international.org/article/healthcare-automation-system-by-using-cloud-based-telemonitoring-technique-for-cardiovascular-disease-classification/246038
http://www.irma-international.org/article/healthcare-automation-system-by-using-cloud-based-telemonitoring-technique-for-cardiovascular-disease-classification/246038
http://www.irma-international.org/chapter/hyperbook-features-supporting-active-reading/31365
http://www.irma-international.org/article/impact-blogging-scaffolding-primary-school/44689
http://www.irma-international.org/article/cat-computerized-adaptive-testing-mobile/2996

