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Chapter 7

Situated Learning Online:
Profiling Learners by Theorized
and Practical Learning-
Context-Defined Role(s)

ABSTRACT

In online situated learning, enabled through enhanced information and
communications technology (ICT), learning management systems (LMSes),
learning content repositories, immersive virtual worlds, simulations, games,
augmented reality enablements using mobile technologies, web meeting tools,
digital libraries, and other software and hardware, target learners may be
profiled based on the practical learning-context-defined roles: the functional
roles, the defined target learning skills, the requisite interactions between
learners, the interactions between learners and digital and analog artifacts
and online environment, and others. This work explores defined idealized
learning profiles in situated learning online.
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Situated Learning Online

Table 1. Situated learning as a bridge between traditional learning and transfer to
workplaces, real world, applied practices, and problem solving

Workplaces / Real World /
Situated Learning (as a bridge) Applied Practices / Problem
Solving

Traditional “Ideal” (Idea-Based)
Classroom

INTRODUCTION

A long-term challenge of teaching and learning has been the issue of
transferability of the learning, to enable learners to apply what they learn to
new contexts in effective ways. (Another term for this is “generalizability,”
to move from a specific application to a range of possible somewhat-similar
but variant applications.) One potential solution has been enabling learners
to acquire knowledge, skills, and abilities (and attitudes) [or “KSAs”] in
various apprenticeships, practicums, work places, and other contexts of
social “situatedness.” The situations are supposed to emulate the real world
while providing learners the mentorship and support and safety of traditional
classrooms. This bridging function is depicted in Table 1. Generally, beyond
a place-based surrounding, situatedness refers to a situation as a “set of
circumstances”; in a situated learning context, the various elements of
situatedness then relate to a learning context that represents something of the
real world and imbues the learning work with some authenticity.

Online, situated learning is enacted in a variety of different ways, with
varying learning objectives, target learners, learning outcomes, and tactical
uses of technologies. How the target learners are conceptualized has deep
impacts on the design of the learning, particularly in terms of the efficacy of
the bridging role of situated learning in enabling learners to apply the learning
to work places and other contexts. In online learning, “situated learning” (in
its various incarnations) is thought to enable learning benefits:

e The creative use of the surrounding virtual and / or real spaces for
learning,

Experiential learning practice using simulations and / or games,

More applied authenticity in the learning,

Enhanced levels of learning transfer to various contexts,

Increased social and other soft skills in the human-to-human and
human-to- ‘bot collaborations,

128



26 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/situated-learning-online/239033

Related Content

Sustaining Partnerships between Schools and Industry: A Minerals and
Energy Case

Matthew Flynn, Hitendra Pillayand James J. Watters (2016). International Journal of
Adult Vocational Education and Technology (pp. 72-84).
www.irma-international.org/article/sustaining-partnerships-between-schools-and-
industry/171106

From Politicized Adult Education to Market Oriented Adult Higher Education:
How Adult Education Practice in One Region is Different from Another

Viktor Wangand Vivian W. Mott (2010). International Journal of Adult Vocational
Education and Technology (pp. 49-71).
www.irma-international.org/article/politicized-adult-education-market-oriented/39023

URM and Non-URM Students in Online Courses: Student Perceptions and
Adoption Intentions at a Hispanic Serving Institution

Becky Gail Sumbera, Carmen Beck, Miranda M. Mcintyreand Jesus Canelon (2022).
International Journal of Adult Education and Technology (pp. 1-18).
www.irma-international.org/article/urm-and-non-urm-students-in-online-courses/313436

The Control of Continuing Education Based on the Digital Economy
Tatyana Olegovna Tolstykh, Sergey Mikhailovich Vasin, Leyla Ayvarovna
Gamidullaeva, Sergey Nedelko, Ekaterina Eremina, Oleg Koshevojand Vardan
Mkrttchian (2021). Research Anthology on Adult Education and the Development of
Lifelong Learners (pp. 1067-1085).
www.irma-international.org/chapter/the-control-of-continuing-education-based-on-the-digital-
economy/279773

Self-Directed Learning: Pedagogical Influences on Graduate Student
Perspectives

Jeannine Kranzowand T. Scott Bledsoe (2017). International Journal of Adult
Vocational Education and Technology (pp. 44-54).
www.irma-international.org/article/self-directed-learning/185510



http://www.igi-global.com/chapter/situated-learning-online/239033
http://www.igi-global.com/chapter/situated-learning-online/239033
http://www.irma-international.org/article/sustaining-partnerships-between-schools-and-industry/171106
http://www.irma-international.org/article/sustaining-partnerships-between-schools-and-industry/171106
http://www.irma-international.org/article/politicized-adult-education-market-oriented/39023
http://www.irma-international.org/article/urm-and-non-urm-students-in-online-courses/313436
http://www.irma-international.org/chapter/the-control-of-continuing-education-based-on-the-digital-economy/279773
http://www.irma-international.org/chapter/the-control-of-continuing-education-based-on-the-digital-economy/279773
http://www.irma-international.org/article/self-directed-learning/185510

