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ABSTRACT

This study explored university faculty members’ willingness to teach online in relation to their
resistancetochange.Researchersexaminedwhetherarelationshipexistsbetweenresistancetochange
andmotivatorsorbarrierstoteachingonline.Participantswere131facultymembersofallranks
fromaprivate,comprehensiveuniversityinthegreaterLosAngelesarea.Participantsreportedsuch
barriersastheirdisciplinenotbeingsuitedtoonlineteaching,anabsenceoftimeforonlinecourse
preparation, and a lackof skills or confidence in teachingonline.Reportedmotivators included
financialincentives,increasedflexibility,andkeepingcurrentwithvariousmodesofdelivery.Reported
barrierswerepositivelycorrelatedwithfaculty’sresistancetochange,demonstratingthatfacultywho
werereluctanttochangetheirroutines,hadnegativereactionstothepresenceofchange,andsaw
short-termchangeasinconvenientweremorelikelytoseebarrierstoteachingonline.Facultyrank
wasrelatedtocertainstudyvariables.Implicationsforthesefindingsarediscussed.
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INTRODUCTION

Thereislittledoubtthatthelast20yearshavebroughtashiftinpedagogyforhighereducation
institutions.Advancements in technology,coupledwithmore students seeking towork toward
college degrees in the midst of balancing work and family responsibilities, has led to many
universitiesofferingalternativewaysforstudentstocompletecoursework(Kemp&Grieve,2014;
Maguire,2005).Onespecificshifthasbeenamovementtowardonlineeducation.Enrollmentin
onlinehighereducationprogramshasincreasedfrom9.6%in2002to29.7%in2015(Allen&J.
Seaman,2011;J.E.Seaman,Allen,&J.Seaman,2018).DuringtheFallof2016,31.7%ofall
collegeanduniversitystudentswereenrolledinatleastonedistancelearningcourse,and15%of
themorethan19.8millionstudentswereattendingfullyonline(NationalCenterforEducation
Statistics,2018).AccordingtotheOnline College Students 2018study,85%ofthestudentssurveyed
whotookface-to-faceclassesandonlinecoursesfelttheironlineexperiencewasbetterorthesame
asin-personcourses(Magda&Aslanian,2018).
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However,theshifttomoreonlineofferingswithininstitutionsofhighereducationisnotentirely
motivatedbytheincreaseintechnologicaladvancementsandflexibilityneedsforstudents.Other
interconnected factors suchas thedesire to increaseaccess toconvenientand flexibleeducation
(Clinefelter&Aslanian,2016),thevalueinstudentsgainingmoreofaglobalperspectiveonissues
(Jung&Gunawardena,2014),andthecompetitiveneedtoleveragemarketstoincreaseinstitutional
profits(Craig,2015;McGee,2015)alsomotivatetheshift.Benefitstoonlinecourses(e.g.,improved
studentaccess,higherdegreecompletionrates,andanappealtonon-traditionalstudents)havebeen
reported(Allen&J.Seaman,2007).

Embeddedinthemovementtoincreasenumbersofonlinecoursesareemergingmethodsfor
effectiveonlineteachingandlearning.Overthelasttwodecades,the“sageonthestage”modelfound
inmoretraditionalclassroomenvironmentshasbeenviewedaslessdesirabletothemorefacilitative
roleofthe“guideattheside”(Foster,West,&Bell-Angus,2016;Morrison,2014).Manyhaveargued
thatcreatinglearningenvironmentsthataremoreself-pacedandthatmoveawayfromsimplyputting
contentonlineforstudentstodigestisbestpractice(Lim,2016).Inotherwords,onlineeducation
hasrequiredfacultyandinstructionaldesignerstorethinkthelearningprocessandprovidemore
responsibilitytothelearner.

Thisshifttowardonlineeducationinhighereducation,therefore,requiresthatfacultyshiftways
ofteaching.Butthischangeinthestatusquoisoftenviewedbyfacultyasdifficultandunnecessary
(Allen,J.Seaman,Lederman,&Jaschik,2012;Glass,2017;Mitchell,Parlamis,&Claiborne,2015).
Asonlineeducationcontinues togrow,administratorssee the lackof facultyparticipationasan
obstacletotheprocessofgrowingonlinecourseorprogramofferings(Ortagus&Stedrak,2013;
Uderman,2014).Administratorswithinhighereducationinstitutionshavenotedthatsomefaculty
haveresistedthecalltomovecoursestoanonlineformat(Allenetal.,2012;Mitchelletal.,2015),
showingthatfactorssuchastime,lackoffinancialortechnologicalsupport,lackofrecognition,
beliefsthattheircoursecontentcannotbetranslatedonline,orfearsoflosingconnectionwithstudents
canactasbarrierstoonlineteaching(Mitchelletal.,2015;Prottas,Cleaver&Cooperstein,2016).
Institutionshavenotprovidedthenecessaryinvestmentintime,support,andfinancialresourcesto
assistdevelopingqualityonlinecourses(Taylor,2002).

Forinstance,timeisacriticalresourceforfaculty,andlearningnewtechnologyandcreating
new instructionalmaterials isoftenseenasabarrier to innovation (Beggs,2000;Taylor,2002).
Theamountoftimeittakestodevelopcoursesonlinebecomesamajordeterrenttotheadoptionof
instructionaltechnology(Maguire,2005).Facultyhavereportedspending15-20hourstodevelop
multimedialecturesand150-200hoursconvertingaface-to-facecoursetoanonlineformat(Beggs,
2000). Insome institutions, increasing theworkload in thenecessaryways toconvertcourses is
viewedbyfacultyastimethatcouldbespentonresearchinstead(Lloyd,Byrne,&McCoy,2012),
arequirementdistinctlytiedtothetenureandpromotionprocess.

Withpropersupportandtraining,conversiontoonlinedeliveryofcontentcouldbeeasierfor
facultymembers.Thelackofthissupportisaprimaryreasonwhysomefacultydonotengagein
technologyinitiatives(McLean,2005).Trainingalternativescanmovefacultyforward;however,
facultymemberswhoavoidteachingonlinecoursestendtoperceivetheavailabilityandqualityof
trainingopportunitiesasnegative(McLean,2005).Ofcourse,supportandtrainingarealsotiedto
theissueoftime--facultymembers’investmentinpreparinghighquality,engagingonlinecourses
requires that they take the time to learneffective instructional technology tools (Alexiou-Ray&
Bentley,2015;McMurty,2013;Prottasetal.,2016).

Inadditiontolackoftimeandsupport,facultyalsoreportconcernsabouttheperceivedquality
ofcontentforonlineeducation(McLean,2005).Someinstitutionslackthemonitoringofquality
standardsinonlineeducation,andfacultybecomeconcernedabouthowthiswillimpacttheoverall
qualityofthestudents’educationalexperience(Marks,2016).Specifically,thelackofstandardsthat
continuetoexistinonlineeducationisafactorthatleadfacultytobelievethatstudentscannotlearn
aswellonlineastheywouldbeabletoface-to-face(Ritter,2012).Somefacultymembersfearthat
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