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ABSTRACT

This chapter theorises the politics of knowledge production in order to understand 
the ways in which Indigenous Knowledge Systems (IKS) could be framed as bases for 
promoting transformative classroom practices in Zimbabwe. Doing so is necessary 
as the school curricula of many education systems in postcolonial Africa remain 
subservient to the Western European epistemology. The trope, transformative 
uncolonial learning, is employed in order to re-imagine an ethical pedagogy that 
could result in transformative classroom practices. The argument developed is 
that history and dance, as implicated in the politics of the black body, could be re-
framed as the basis of ethical classroom practices. To achieve this, teachers need to 
embrace productive pedagogies that promote pluriversality of knowledges as valid 
and legitimate school knowledge.
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INTRODUCTION

This chapter employs two school subjects, History and Dance, to theorise the ways 
in which Indigenous Knowledge Systems (IKS) could be framed as a basis for 
promoting productive pedagogies that have transformative potential to dismantle the 
dominant colonial underpinnings that inform the school curricula in many postcolonial 
states, Zimbabwe included. The modern nation of Zimbabwe was formerly known 
as Rhodesia, a colony of the British Empire. Colonisation forcibly incorporated the 
indigenous Africans into the capitalist system of production. To ensure unopposed 
exploitation of resources, colonialists harnessed the education system, and in the 
process, undermined the indigenous Zimbabwean knowledge systems. Consequently, 
a Eurocentric education system was imposed on the indigenous Zimbabweans who 
found themselves alienated from their history and cultural practices. Denied of 
such embodied anchoring, most black Zimbabwean recipients of Western European 
education found themselves willing participants in the denial and denigration of 
indigenous heritage, through an alien education system.

It is a sad reality that more than six decades after the first African states attained 
independence, the school curricula of many education systems in postcolonial Africa 
remain subservient to the Western European hegemonic epistemology (Breidlid, 
2013). Regrettably, attempts by most postcolonial states at reforming their education 
systems have been largely futile (Bryant, 2018). Postcolonial curricula practices, 
grounded in Western epistemology as they are, have been inimical to the development 
of a critical and empowering educational paradigm. This reflects an ideological 
carryover of modernity, which, through the banner of “science”, entrenches “the 
utilisation of [the] dominant western world view of knowing and knowledge production 
as the only way of knowing” (Kaya & Seleti, 2013, p.33). Indigenous knowledges 
such as those embedded in History and Dance are thus peripherised and subjected 
to epistemic violence (Kincheloe (2007). Such practices, unfortunately, perpetuate 
the mental subjugation of postcolonial learners. Breidlid (2013, p. 5) expresses 
the point graphically where he observes that, “the global architecture of education 
is hegemonic”, which signifies that curricula discourses and practices worldwide 
misleadingly reflect imperialist epistemologies as the dominant grammars of learning. 
This not only results in undemocratic and unethical learning but also denies learners 
the opportunity to access the essential “transformative uncolonial learning” (Wane 
& Simmons, 2011, p. 3; Freire, 1990). This latter educational imperative could also 
enable the assertion of Indigenous knowledges and the reclamation of the African 
‘being’ in an otherwise Eurocentric curriculum.

This chapter thus explores how postcolonial subjects, being trapped within a 
legacy of colonialism might begin to envisage epistemic insurrectionary strategies 
that could free them from the bondages of Eurocentric epistemologies (Gonye & 



 

 

26 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/theorising-the-politics-of-knowledge-

production-in-curriculum-in-zimbabwe/261295

Related Content

The Policy of Whistleblowing in Nigeria: An Islamic Perspective
Abdulwahab Qudusand AbdulGafar Olawale Fahm (2018). International Journal of

Civic Engagement and Social Change (pp. 32-47).

www.irma-international.org/article/the-policy-of-whistleblowing-in-nigeria/221140

Leveraging Learner Experience: Pedagogical Scaffolding With Refugee-

Background Adults
Raichle Farrellyand Iuliia Fakhrutdinova (2020). Handbook of Research on Cultivating

Literacy in Diverse and Multilingual Classrooms (pp. 615-642).

www.irma-international.org/chapter/leveraging-learner-experience/255802

Assessing the Prevalence, Cause and Consequences of Corruption in

Dagmawi Minilk Sub-City, Bahir Dar, Ethiopia
Endalsasa Belay Abitew (2020). International Journal of Political Activism and

Engagement (pp. 54-63).

www.irma-international.org/article/assessing-the-prevalence-cause-and-consequences-of-

corruption-in-dagmawi-minilk-sub-city-bahir-dar-ethiopia/246352

Indigenous Knowledge Discourses in Africa: At the Intersection of Culture,

Politics, and Information Science
Mehluli Masuku (2017). Handbook of Research on Social, Cultural, and Educational

Considerations of Indigenous Knowledge in Developing Countries (pp. 116-136).

www.irma-international.org/chapter/indigenous-knowledge-discourses-in-africa/167478

Contextualizing Bilingualism: Emerging From the Classroom to the

Community
Tracey R. Jonesand Kimberly R. Trevino (2022). Handbook of Research on

Multilingual and Multicultural Perspectives on Higher Education and Implications for

Teaching (pp. 87-133).

www.irma-international.org/chapter/contextualizing-bilingualism/297941

http://www.igi-global.com/chapter/theorising-the-politics-of-knowledge-production-in-curriculum-in-zimbabwe/261295
http://www.igi-global.com/chapter/theorising-the-politics-of-knowledge-production-in-curriculum-in-zimbabwe/261295
http://www.igi-global.com/chapter/theorising-the-politics-of-knowledge-production-in-curriculum-in-zimbabwe/261295
http://www.irma-international.org/article/the-policy-of-whistleblowing-in-nigeria/221140
http://www.irma-international.org/chapter/leveraging-learner-experience/255802
http://www.irma-international.org/article/assessing-the-prevalence-cause-and-consequences-of-corruption-in-dagmawi-minilk-sub-city-bahir-dar-ethiopia/246352
http://www.irma-international.org/article/assessing-the-prevalence-cause-and-consequences-of-corruption-in-dagmawi-minilk-sub-city-bahir-dar-ethiopia/246352
http://www.irma-international.org/chapter/indigenous-knowledge-discourses-in-africa/167478
http://www.irma-international.org/chapter/contextualizing-bilingualism/297941

