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ABSTRACT

TheTeacherSelf Inventory isan instrument formeasuringaspectsof teachers’beliefsandself-
perceptions.Using this instrument, theperceptionsandbeliefsofelementaryclassroomteachers
andpre-service(undergraduate)teacherswereassessed.Inaddition,semi-structuredinterviewswere
conductedwithvolunteersfromboththein-serviceandpre-servicegroups.Themaingoalofthis
mixed-methodsstudywastoexplorevariousdimensionsofteachers’beliefsandalsotocompare
practicing (in-service)elementaryclassroom teachers’ responsesand reflections to thoseofpre-
serviceteachers.Theresultsindicateseveraltrendsinteacherbeliefsandseveralpointsofcomparison
betweenin-serviceteachersandpre-serviceteachers.Adiscussionconcludeswithimplicationsfor
teachingandsuggestionsforfurtherresearch.
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Beginninginthe1980sandcontinuingthroughthelatterpartofthe20thCentury,cognitivepsychology
exertedamarkedinfluenceoneducationalresearchinseveralareas,includingresearchonteachers’
thinking(Clark&Peterson,1986;Koziol&Burns,1986;Leinhardt&Greeno,1986;Shavelson
& Stern, 1981). Corresponding with psychology’s general focus on information processing, the
emphasisinthisearlyresearchwasonexploringthebasicmechanismsandcharacterofteachers’
thinking.Questionssuchasthefollowingweretypicalinthisresearchenvironment:Howdoteachers
plan?Whatcognitiveprocessingoccursbefore,during,andafterteaching?Whatmechanismsare
inplayasteacherscombinepedagogicalknowledgewithsubjectareaknowledgetodesignlearning
environments?Howdoteachersthinkaboutthemselvesasprofessionalsandhowdotheynegotiate
thecomplexityofrolestheymustperformintheclassroom?Whatisthenatureofteachers’beliefs
aboutteaching(andaboutthemselvesasteachers),howarethesebeliefsformed,andhowdobeliefs
manifestinthelivesofteachers?ItwasinthelattercontextthattheTeacherSelfInventory(TSI)was
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initiallydevelopedasonemeansofassessingteachers’cognitionsandbeliefsregardingtheirown
professionalrolesandtheirownteachingpersonalities(McLaughlin,1989).

Inthatateacher’sdailyroutineincludesagreatdealofinference-making,interpretationofevents
andbehavior,andrapiddecisionmaking,thereisgeneralagreementthatinvestigationofteachers’
thinkingcanyieldusefulinsights(Rubie-Davies,2015;Lunn,Walker,&Mascadri,2015).While
muchoftheresearchonteachingfocusesupontheeffectivenessofspecificbehaviorsandtechniques,
thecognitiveprocessingthatunderliestheseovertactivitiesrepresentsanequallyrichandpromising
researchenvironment(Buel&Beck,2015).

Muchoftherecentresearchonteachers’thinkinghas–appropriately–adoptedanapplied
focus,withinvestigationsfocusedonteachers’cognitivecharacteristicsastheyrelatetospecific
pedagogicaloutcomes(Anwar,2014;Beijaard,Meijer,&Verloop,2004;Burns,Edwards,&
Freeman,2015;Fives&Gill,2015;Kubanyiova&Feryok,2015;Pajares,1992).Forexample,
teacherthinkinghasbeenexploredasitrelatestoclassroomperformance(Di̇Ki̇Ci̇,2014;Zhu,
2013),teachermotivationandjobsatisfaction(Demir,2016;Kumazawa,2013;Lakateb,2016;
Skaalvik&Skaalvik,2014),thinkinginspecificsubjectareas(Francis,Rapacki,&Eker,2015;
Maggioni,Fox,&Alexander,2015),andburnout(Skaalvik&Skaalvik,2010).Otherresearchhas
focusedonvariablesthatinfluencetheformationofteachers’beliefsandself-perceptions(Bol,
Nunnery,O’Connell,&Stephenson,1998;Brady&Woolfson,2008;deVries&vandeGrift,
2013;Joseph,2010;Miller&Shifflet,2016).Someadditionalcurrentresearchhasbeenmostly
descriptiveofelementscomprisingteachers’thinkinganddecision-making(Čavojová,&Jurkovič,
2017;Chen,McCray,Adams,&Leow,2013;Denzine,Cooney,&McKenzie,2005;Erdamar
&Alpan,2013).Alargeproportionofcontemporarystudieshaveoccurredwithconvenience
samplesofpre-serviceteachers;theyarethereforemorereflectiveofteachers’self-perceptions
andbeliefsattheoutsetoftheirteachingcareersandshouldbecautiouslygeneralizedtogroups
ofmoreexperiencedprofessionals.

Anunderlyingassumptionincurrentresearchisthatteachers’beliefs“influenceeducational
choicesandteachingpractices,andpotentiallydeterminewhen,why,andhowteachersinteract
withstudents.Fromasituatedperspective,certainbeliefsarerelatedtoteachingdispositions
thatpromotesuperiormotivationandlearningoutcomesforstudents”(Hoffman&Seidel,2015,
p. 106). Measures of teachers’ self-perceptions focus heavily on the self-efficacy construct
(Hoffman&Seidel,2015),whichisjustoneofseveralconstructsrepresentedintheTSI.Beyond
self-efficacy,therehasbeenlittleattentiontootheraspectsofteachers’perceptionsoftheirown
professionalrolesandteachingpersonalities.

Thepresentstudyrepresentsanattempttoexpandthefindingsofexistingresearchonteachers’
thinking by quantifying and describing specific elements of teachers’ self-perceptions using the
TeacherSelf Inventoryaspartofamixedmethods investigation.Further, thisstudybuildsupon
recentinvestigationsofchangesinteachers’beliefsandself-perceptionsovertime(deVries,Jansen,
&vandeGrift,2013;Lamote,&Engels,2010;McLaughlin,2017).WhileMcLaughlin(2017)was
alongitudinalexaminationofchangesovertime,thisstudyexaminesdifferencesamongteachersat
differentpointsintheircareerdevelopment(i.e.,pre-serviceandin-serviceteachers).

TheTSIwasoriginallydevelopedtoassessspecificresearch-basedelementsofteachers’beliefs
(McLaughlin,1989)andthereforerepresentsapromisingmethodfor thequantitativeanalysisof
relevantandcomprehensivedataonteachers’beliefs.Forthecurrentstudy,follow-upinterviewswere
thenusedtoexpanduponthequantitativefindingstoprovidenarrativeclarificationoftheelements
ofteachers’beliefsandself-perceptions.Thisimplementationofanexplanatoryandsequentialmixed
methodsdesign(Creswell&Guetterman,2019)willhopefullycontributetotheformationofamore
integrativegroundedtheoryofteacherself-perceptionsandtheirrelationshiptoteachingpractices
(Olafson,Grandy,&Owens,2015).

Thefollowingresearchquestionswereaddressedinthisstudy:
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