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ABSTRACT

Thisarticledescribesaninquiry-basedresearchstudyfocusedonteacherprofessionaldevelopmentand
utilizingevidence-basedpracticesineverydayteachingtoenhancelearningopportunitiesforstudents
inlinguisticallyandculturallydiverseclassrooms.Duringayear-longprofessionaldevelopmentseries
entitledEmbracingAllChildren:AddressingCulturalandLinguisticDiversityinOurSchoolsteachers
wereprovidedwithaninquiry-basedframeworktoapplyevidence-basedpracticespresentedduring
professionaldevelopmentsessionsintotheirdailyteaching.Teachersgainedknowledgeofevidence-
basedpracticesduringmonthlysessionswhilesimultaneouslyparticipatingincollaborativeteacher
inquiryresearchgroups.Theteachersappliednewinstructionalmethodsintheirdailypracticeswhile
utilizinganinquiry-basedactionresearchmodeltomonitorandself-evaluatetheeffectivenessof
theirteaching.Thefindingssuggestprofessionaldevelopmentpairedwithongoingopportunitiesfor
collaborativeteacherinquirycanmoveevidence-basedpracticesintoeverydayteaching.
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ThediversestudentdemographicsofAmericacallsforeducatorstohavetheknowledgeandskillsto
teachaculturallyandlinguisticallypopulation.WithanincreasingEnglishlanguagelearnerstudent
populationofover9%inK-12publicelementaryandsecondaryschools(NationalCenterforEducation
Statistics,2017a),teachersmustembraceeffectiveteachingmethodsforeducatingaculturaland
linguisticdiversestudentpopulation.Whileapparent,K-12teachersneedeffectiveteachingpractices
toaddressstudentdiversity,researchindicatesonly27%ofteachershaveprofessionaltraininginthe
areaofteachingEnglishlanguagelearners(NationalCenterforEducationStatistics,2017b).Moreover,
thechangingdemographicsofschoolsandthedemandsofmeetingcommoncoreinitiativesmake
itimperativeforteacherstotakeanactiveroleinpursuingmeaningful,relevantprofessionalgrowth
opportunities.Teacherpreparationprogramsandprofessionalgrowthmodelsforin-serviceteachers
mustbedesignedandsustainedbyprovidingclassroomteacherswiththeknowledgeandskillsto
addressthediverseculturalandlinguisticneedsofalllearners.
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REVIEw oF LITERATURE

Literature suggests effective professional development for teachers in K-12 schools includes
participationinsustainedprofessionallearningcommunities(PLCs)withafocusoncollaborative
inquiry tobe responsive tostudents’diverseneeds (Carpenter,2017;DuFour&DuFour,2010).
Cochran-SmithandLytle(2009)emphasizedtheneedforPLCsimmersedinteacherinquirytoask
questions,admituncertainties,andembracecontinuouslearningamongeducators.Thiscollaborative
modelofprofessionalshiftsawayfromthetraditionalstandaloneformalin-services,andprovides
ongoingopportunitiesfor inquiry tocollectively identify,analyzeandaddresscurrent issuesand
problemswithinaschool.

Today,attheforefrontofschoolreformandeffortsforcontinuousimprovement,istheneed
toembraceteachingpracticesthatareresponsivetoculturalandlinguisticdiversity.Teachersmust
beaffordedopportunitiestoactivelyengageinprofessionaldevelopmenttoacquirenewknowledge
alongwithopportunitiestoconnectthenewlyacquiredpedagogicalknowledgetoimprovetheirdaily
teachingpractices.Cochran-Smith(2010)identifiedinquiryplayingapivotalroleinenhancingboth
teacherandstudentperformance.Inquiryprovidesteacherstheopportunitytoworkcollaborativelyto
raisequestionsandusedatatoanalyzeandaddressspecificstudentneeds.Boyle,Lamprianou,and
Boyle(2005)foundtheunderlyingfactorthatseparatedhigh-qualityPDfromstandalonein-services
washoweducatorswithinaschoolrespondedtostudents’needs.StandalonemodelsofPDsuchas
shortworkshopsandconferenceshelpedfacilitatenewskillsandknowledgetoenableeducatorsto
stayattunedwithcurrenttopicsineducation;however,theone-timesessionsdidnotchangeteaching
practicesandtendedtobedisconnectedfromthecurriculumandinstruction.Darling-Hammond,Wei,
Andree,Richardson,andOrphanos(2009)reported90%ofteachersparticipatedinthestandalone
formofprofessionaldevelopment,with59%ofteachersreportingitwasnotuseful.Thesefindings
directedthethinkingoftheresearchersattheonsetofthestudyandguidedthedevelopmentofa
teacherinquiry-basedactionresearchproject.

Further research provided insight to the researchers on how to develop a useful model of
professionaldevelopment,addressingculturalandlinguisticdiversityintheclassroomandsupporting
teachers tousetheirownclass toimplementchangetoimproveinstructionforEnglishlanguage
learners.LevinandRock(2003)foundtheapproachofPDusingcollaborativeresearchcombinedwith
long-termgoals,providedteacherswithactivitiesthatwerereflectiveandutilizedtoimprovetheir
dailyteachingpractices.ThemethodofdevelopingPLCsenablededucatorstoanalyzedata,identify
areasofweakness,anddevelopstrategiestoprovideinterventionforimprovement.Thissystematic
approachcombinedwithtimeandsupportdemonstratedincreasedstudentoutcomes.Alongsimilar
lines, theNationalWritingProject(2017)hasbeenrecognizedasausefulmodelofprofessional
developmentsince1974andsuggestsas its fivecoreprofessionaldevelopmentprinciplesas the
following(1)atalllevels,teachersaretheagentsofchangeandreform,(2)ongoingopportunities
forteacherstoworktogetherneedtobeprovided,(3)teachersneedongoingopportunitiestoincrease
understandingoftheory,research,analysisofpractices,andtoshareexperiencesofpractices,(4)
developingareflectiveandinformedcommunityonbestpracticessupportscomprehensiveeducational
programs,5)teacher-leaderswhoarecompetentandeffectiveintheirpracticesshouldbeutilizedas
teachers-teaching-teachersandrecognizedasaresourceforchangeandreform.Thesequalitiesof
effectiveprofessionaldevelopmentfocusonimprovingteachers’self-determinedareasforprofessional
growthwiththesupportofareflectiveandinformedprofessionallearningcommunity,wereembedded
intheteacherinquiryproject.

REFLECTIVE AND INFoRMED CoMMUNITIES oF PRACTICE

Developingareflectiveandinformedcommunityonbestpracticessupportsdeliveringcomprehensive
educational programs to students. DuFour (2004) identified the focus in a professional learning
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