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ABSTRACT

Noviceteachereducators(NTEs)occupyacomplexroleofteachingpre-serviceteachersandtypically
donothaveformalizedsupportsorprofessionaldevelopment.ThisstudyusedtheCycleofEnactment
andInvestigation(CEI)asframeworkforNTEprofessionaldevelopment.NTEsengagedinamodified
CEIthatemphasizedrepeatedindividualandcollectiveanalysesbeforeandafterenactments.Findings
suggestthatthisframeworkallowedtheNTEstoengageintheworkofateachereducatorwiththe
supportofeachotherandamoreexperiencedteachereducator.Thisstudyhighlightstheneedfor
furtherresearchonwaysofsupportingNTEs.
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Teachereducators (TEs)are taskedwithsupportingpre-service teachers’ (PSTs’) learningabout
teachingandthusplayacriticalroleinthepreparationofqualityteachers(Boyd,Harris,&Murray,
2007;Cochran-Smith,2003;Goodwin&Kosnik,2013;Smith,2003;Swennen&vanderKlink,
2009).TEshave complex roles at education institutionsbeyond coursework, that often includes
conductingacademicresearch,facilitatingschool-institutionpartnerships,anddesigningcurriculum
and assessment for PSTs (Cochran-Smith, 2012). TEs can draw on knowledge and previous
experiences,whichtypicallyincludesK-12classroomteaching(Dinkelman,Margolis,&Sikkenga,
2006;Lunenberg&Hamilton,2008)and/orgraduatedegree(s)ineducation(vanVelzen,vander
Klink,Swennen,&Yaffe,2010).Yet,researchsuggeststhat,regardlessoftheirbackgrounds,TEsoften
lackthenecessarytoolstoadjusttheirpedagogiestowardsadults,ratherthanchildrenandteenagers
(Buchberger,Campos,Kallos,&Stephenson,2000),andtoteachpedagogyratherthansubjectmatter
(Ritter,2007).Furthermore,inmostjurisdictions,therearenoformaltrainingopportunitiesforTEs
priortostartingthisspecializedrole(Murray,2005).

Muchlikehownoviceteachersfacemanychallengesenteringtheteachingprofession(Darling-
Hammond&Barztz-Snowden,2007;Fantilli&McDougall,2009),noviceteachereducators(NTEs)
similarlyexperiencedifficultiesenteringthefieldofteachereducation(Koster&Korthagen,2001;
vanVelzenetal.,2010).Thoughsignificantattentionhasbeengiventocreatingwaysofsupporting
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noviceteachersandtheirinductiontoteaching(Chen,Lin,&Yan,2018;Ingersoll&Smith,2004;
Martin,Buelow,&Hoffman,2016),thereislimitedresearchfortheirNTEcounterparts(Dinkelman
et al., 2006;Murray,2005). In spiteof the increasedcalls for support andprofessional learning
opportunities for NTEs, there continues to be a lack of clarity in how NTEs learn within their
institutions(William&Ritter,2010),andwhetherformalizedsupportsexist.Indeed,themajority
ofstudiesonTEdevelopmenthaveprimarilyfocusedonidentityformation(e.g.,Butleretal.,2014;
McAnulty&Cuenca,2014;Ritter,2007;Williams&Ritter,2010;Williams,Ritter,&Bullock,2012),
particularlythroughself-study(e.g.,Casey,&Fletcher,2012;McAnulty&Cuenca,2014;Ritter,
2007;Williams&Ritter,2010;Williamsetal.,2012).Thoughthesestudiesdoprovidecrucialinsight
intoTEdevelopmentthroughthelensofidentitychange/formationaswellasTEs’ownperspectives
ontheirdevelopment,thisliteraturedoesnotindicatewaysthattheirlearningcouldhaveorhasbeen
supportedoutsideoftheirowninitiative.Currently,existingeducationalopportunitiesforTEsfocus
onself-initiatedprofessional learningthroughmentorshipwithcolleagues,attendingconferences
andworkshops,andadhoccommunitieswithininstitutions(e.g.,Smith,2003;Swennen,Shagrir,&
Cooper,2009).Beyondtheseexamples,thereisstilladearthofformalizedmodelsofprofessional
developmentthatcanserveasinspirationand/orguidesforthoseseekingtosupportNTEsintheir
owninstitutions.Thus,theobjectiveofourstudyistoexploretheuseofaguidingframeworkto
supportNTEs’professionaldevelopment.

(NoVICE) TEACHER EDUCAToR PRoFESSIoNAL DEVELoPMENT

Professional development initiatives for TEs exist in various formats and scopes. Professional
organizationssuchastheAssociationforTeacherEducators,theAssociationofTeacherEducation
inEurope,andtheThematicNetworkonTeacherEducationinEuropeofferavenuesforpresenting
anddiscussingresearchwithfellowTEs(Buchbergeretal.,2000;Smith,2003).InIsrael,theMOFET
InstituteprovidescourseworkandworkshopsspecificallytargetedtowardssupportingTEsinthe
developmentoftheirpedagogiesinteachereducation(Smith,2005).Additionally,someinstitutions
offerprogramsledbyexpertTEsthatfostercollaboration,improvedprofessionalskills,andcommunity
practicesforTEsseekingtoengageinprofessionaldevelopment(Shagrir,2010).Someinstitutions
offeracombinationofformalandinformalsupports(Hodkinson&Taylor,2002;Livingston,McCall,
& Morgado, 2009; Smith, 2003). For example, departments may organize meetings where TEs
shareanddiscusscasestudiesorvideo-recordedteachingsessions.Or,TEsmayreceivefeedback
ontheirteachingformally(throughcourseevaluations)orinformally(byaskingacolleaguetodo
anobservation).Inspiteoftherelativesuccessofthesevariedprogramsandinitiatives,theyarenot
widespread,nordonotspecificallytargetNTEs.

Althoughlimited,researchonprofessionaldevelopmentforNTEsexists(e.g.,Amador,2016;
Brody&Hadar,2015;Dennis,Gelfuso,&Sweeney,2018).Forexample,Kosnikandcolleagues
(2011)facilitatedthedevelopmentofaBeginningTeacherEducatorsgroupforNTEsataCanadian
institution.TheBeginningTeacherEducatorsgroupheldfrequentmeetingsthatincludeddiscussion
ofteachereducation-relatedresearch,sharedexperiences,careerpathsforTEs,andobservationof
other(N)TEs.TheauthorsofthisstudyfoundthatparticipatinginthisspecificinitiativeledtoNTEs
developingimprovedskillsasresearchers,influencedtheiridentityformationasTEs,andimpacted
theirpracticesintheclassroom.Similarly,thedevelopmentofacollaborativeself-studygroupatan
institutionintheUnitedKingdom,whichwasborneoutoftheneedforimprovedinductionforNTEs
led to improvedself-efficacyandpositive identity formationasTEs(Jarvis,Dickerson,Chivers,
Collins,&Lee,2012).Notably,thecollaborativecomponentbetweentheNTEs,eachofwhomhad
varyingdegreesofpriorteachingexperience,wascriticaltowardsthelearningofthegroup.Jacobs,
Yendol-Hoppey,andDana(2015)describedacontextinwhichNTEsintheUnitedStatesengagedin
practitionerinquiry(Cochran-Smith&Lytle,2009).Throughstudyingtheirownprofessionalpractice,
theseNTEsdevelopedtheirunderstandingoftheirroleasTEsandtoinnovatetheirownpractices.
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