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ABSTRACT

The topic is to bridge concepts from Western international and comparative TVET 
research with TVET development in developing countries. The main aim is to 
offer a concept to facilitate the understanding of the often diverse TVET models in 
developing countries. In the conceptual approach, the authors will rely (1) on two 
typologies of TVET models, as these allow a comparison to be made, while at the 
same time permissibly simplifying the complex characteristics of TVET. Both are 
selected from the long-standing scientific discourse in international comparative 
science. One from the more German background of comparative TVET research 
and the other from the comparative political science. (2) In order to understand 
the context deeper, they use the concept of work culture. After the explication, they 
give an outline of findings from a case research within the Egyptian construction 
industry and then show the prospects and the limits for this conceptual approach.
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INTRODUCTION

International cooperation with developing and emerging countries has been a focus 
of German international policy since the emergence of development politics as a 
political field in the late 1940s, and then increasingly since the 1960s. Until the 
late 1990s, the main emphasis was on cooperation in the TVET domain. Until this 
point, Germany has been working hard – for decades and in different programmatic 
forms – to implement the dual vocational training concept, which was perceived 
as the most successful model for developing and emerging economies. But the 
efforts to transfer German dual vocational training to developing and emerging 
countries have shown very little evidence of success over the decades; as a result, 
the programme has been made more flexible, taking a step back from the transfer 
of the dual TVET system (Gold, 2005).

The German academic discussion on foreign aid in the transfer of vocational 
training policies was prominent in the 1980s and 1990s, but remained above all in 
the German scientific community, with little influence in international comparative 
educational research dominated by Great Britain and the English-speaking community. 
Only few German scholars are influential in the English speaking community 
specifically the recently deceased W.-D. Greinert. He was inspired for developing 
his famous concepts of the ideal types of the classical European models of TVET 
by his experiences with the German development agency in the TVET cooperation 
with developing countries (Greinert, 2003). However he developed his concepts 
by a profound cultural and historical comparative study of the development of 
British, French and German solutions of its specific models to qualify the labour 
force. Unfortunately he never have had the possibilities to prove his concept with 
developing countries, but his general approach implies that it could serve there a lot. 
Because as we understand from the more than hundred years of comparative research 
of TVET the embeddedness of TVET models in the wider social environment is 
the key to understand. Or to explain with the statement of D. Phillips and K. Ochs 
that “the centrality of context in the field of comparative education is axiomatic” 
(Ochs, 2002, p. 15).

For successful cooperation in TVET development with developing countries 
we will need a closer understanding of the framing and the context of the field in 
which the interventions should take place. We know that the form in which TVET 
takes place is a historical but nevertheless contingent result of social, economic and 
political processes and thus deeply anchored in societies (Greinert, 2017), but we 
have no clear and convincing concepts to understand that background in developing 
countries.

The development agencies of the donor countries in the global North very often 
use reduced concepts for the development of vocational training models. Economic 
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