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Abstract

Scripts are pedagogical methods for triggering productive interactions during computer-supported collab-
orative learning. SWISH is a pedagogical design model for constructing scripts: it articulates the nature of 
expected interactions to the nature of task division enforced by the script. This model is applied to mobile 
learning: different task divisions are supported by a distributed simulation environment, in which the client 
runs on mobile phones or PDAs. This contribution maps the computational architecture of the learning 
environment to a model of collaborative learning.
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Introduction

Learning in groups is often more effective than 
learning alone, but not systematically (Johnson 
& Johnson, 1989). Teachers know that some 
groups interact intensively while other groups 
do not benefit from the same dynamics: some-
times, a team member works alone, another 
one doesn’t work at all, etc. This is why com-
puter-supported collaborative learning (CSCL) 
is not simply about enabling collaboration at a 
distance but more specifically about designing 
environments in which collaborative learning 

is effective. Empirical studies revealed the 
difficulty of setting up conditions (e.g., group 
composition) that guarantee that the team works 
the way it ought to work (Dillenbourg, Baker, 
Blaye & O’Malley, 1996). The actual benefits 
of collaborative learning depend on the qual-
ity of the interactions that occur among group 
members. This problem led to the emergence 
of pedagogical methods, referred to as scripts, 
intended to trigger productive interactions. 
Scripts are pedagogical methods that structure 
collaboration by defining sequences of activi-
ties, by creating roles within groups and by con-
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straining the mode of interaction among peers 
or between groups. A CSCL script is not very 
different from a movie script: students as actors 
will interact in a more or less constrained way. 
Scripts were originally developed for face-to-
face situations (Aronson et al., 1978; O’Donnell 
& Dansereau; 1992). To promote effective col-
laboration, a script aims to scaffold productive 
interactions among peers. The main categories 
of interactions that have been associated with 
learning gains are argumentation/negotiation, 
explanation and mutual regulation (student A 
regulating the task actions of student B and 
vice-versa). 

The goal of this paper is to present a peda-
gogical model for designing CSCL scripts and to 
describe how this model has been translated into 
the computational architecture of a distributed 
simulation running on mobile devices. This 
contribution does not validate the pedagogical 
model per se or its specific instance through 
empirical studies; our purpose is to demonstrate 
the articulation between the pedagogical model 
and the technology. We first specify the scope 
of our work, i.e. which type of CSCL scripts 
we developed (Section 2) and how we consider 
the role of mobile technologies (Section 3). 
Then, we present the design model (section 
4), the computational environment in which it 
has been instantiated (section 5) and how the 
model matches the environment and vice-versa 
(section 6).

Approaches to CSCL 
scripts

We first clarify how our scripts differ from our 
colleagues’ work. Researchers in CSCL have 
developed micro-scripts and macro-scripts.  On 
the one hand, a script may scaffold argumen-
tation by prompting these interactions. i.e. by 
encouraging specific utterances. For instance, 
some scripts display scaffolds such as “Please 
provide counter-evidence to your partner’s state-
ment” (Weinberger, Fischer & Mandl, 2002). 
On the other hand, the ArgueGraph script (see 
below) induces argumentation by forming pairs 

of students with conflicting opinions. The first 
approach constitutes a conversational script, 
also called a micro-script, while the second 
approach, which sequences learning activities, 
is referred to as a macro-script (Dillenbourg & 
Jermann, 2007). Micro-scripts constitute the 
objective of the learning session - the students 
are expected to internalize a model of well-
formed argumentation - while macro-scripts are 
pedagogical methods, to be acted and forgotten. 
Micro-scripts reflect a cognitive psychology 
approach: they zoom in on the collaborative 
processes. Macro-scripts rather reflect an edu-
cational science perspective: they are applied 
for designing learning activities in real educa-
tional contexts. This contribution focuses on 
macro-scripts. We illustrate our approach with 
two examples of macro-scripts that are briefly 
described below. A longer description can be 
found in Dillenbourg & Jermann (2007) and 
Dillenbourg & Hong (2008). We then describe 
the underlying pedagogical model, which can 
be applied to design many new scripts.

The first example of a script, ArgueGraph 
(Jermann & Dillenbourg, 1999), aims at trig-
gering argumentation between pair members. 
It includes 5 phases. 

1.	 Each student takes a quiz on-line. The 
questions have no correct or incorrect an-
swer; students’ answers reflect their own 
theories about learning. For each choice, 
the students justify their choices by typing 
comments into a free-text entry zone. 

2.	 The system produces a simple graph in 
which students are positioned according 
to their answers. The graph is displayed 
to the whole class and discussed by the 
teacher, The students react to this social 
map, which amplifies the social dynamics 
in the class. The system or the tutor forms 
pairs of students by selecting peers with 
the greatest distance between them on the 
graph (i.e., those with the most different 
opinions). 

3.	 Pairs answer the same questionnaire as in 
phase 1 together, and again provide some 
justification for their choices.



 

 

11 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/article/model-collaborative-learning-scripts-

instantiated/2756

Related Content

Learning Outcomes and Affective Factors of Blended Learning of English for

Library Science
Chen Wentao, Zhang Jinyuand Yu Zhonggen (2017). Blended Learning: Concepts,

Methodologies, Tools, and Applications  (pp. 1898-1911).

www.irma-international.org/chapter/learning-outcomes-and-affective-factors-of-blended-learning-

of-english-for-library-science/163611

Blending Professional Development for Rural Educators An Exploratory

Study
Andrew Kitchenham (2011). Combining E-Learning and M-Learning: New

Applications of Blended Educational Resources  (pp. 225-238).

www.irma-international.org/chapter/blending-professional-development-rural-educators/52383

eTexts and Teacher Education: Considerations for Text Structure and

Purpose in Mobile Pedagogy
Jordan Schugarand Heather Schugar (2018). International Journal of Mobile and

Blended Learning (pp. 78-87).

www.irma-international.org/article/etexts-and-teacher-education/201896

Unearthing Invisible Buildings: Device Focus and Device Sharing in a

Collaborative Mobile Learning Activity
Marcus Winterand Lyn Pemberton (2011). International Journal of Mobile and

Blended Learning (pp. 1-18).

www.irma-international.org/article/unearthing-invisible-buildings/60136

Action Learning: Inspire Lasting Learning through Truly Applied Projects
Scott P. Robertsand Steven G. Buzinski (2012). Teaching, Learning and the Net

Generation: Concepts and Tools for Reaching Digital Learners  (pp. 311-323).

www.irma-international.org/chapter/action-learning-inspire-lasting-learning/60709

http://www.igi-global.com/article/model-collaborative-learning-scripts-instantiated/2756
http://www.igi-global.com/article/model-collaborative-learning-scripts-instantiated/2756
http://www.igi-global.com/article/model-collaborative-learning-scripts-instantiated/2756
http://www.irma-international.org/chapter/learning-outcomes-and-affective-factors-of-blended-learning-of-english-for-library-science/163611
http://www.irma-international.org/chapter/learning-outcomes-and-affective-factors-of-blended-learning-of-english-for-library-science/163611
http://www.irma-international.org/chapter/blending-professional-development-rural-educators/52383
http://www.irma-international.org/article/etexts-and-teacher-education/201896
http://www.irma-international.org/article/unearthing-invisible-buildings/60136
http://www.irma-international.org/chapter/action-learning-inspire-lasting-learning/60709

