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ABSTRACT

Asking teachers to lead professional development (PD) for their peers is a complex
request. Leading PD requires purposeful skill development for facilitators and
thoughtful approaches to adult learning. This chapter proposes four practices for
implementing teacher-driven, teacher-led PD: 1) soliciting staff input and involvement,
2)dedicating time to common planning, 3) creating a teacher-leader support structure,
and 4) developing a culture of co-thinking with common shared language. These
practices grew out of an urban public school’s experience with implementing small-
group, mixed-grade, mixed-subject PD. This teacher-led PD, called the sharing lab,
empowered teacher-leaders and staff to feel valued as professionals, learn from each
other using structured conversations, and apply their learning to their practice.
Recommendations for future sharing labs include expanding focus to community
and culture dilemmas, incorporating student voice, and aligning the sharing labs
to other PD so they fit within a consistent arc of learning.
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Sharing Labs
INTRODUCTION

Too many educators have had the experience of walking out of a PD session and
saying, “That was a waste of time!” or “Why did we spend 2 hours talking about
that?” Often, traditional PD falls flat because educators do not have a say in what
they learn, they have trouble applying learning from PD to their own classrooms or
work with students, and there are no follow-up opportunities to practice and continue
the learning (Grimm, E.C.,Kaufman, T. & Doty, D., 2014). To have meaningful
learning, the learner must be engaged. In particular, adult learners have specific
conditions that must be met in order for learning to take place. One must take these
considerations into account when developing PD.

This chapter will address what teacher-led PD means and how to implement four
practices that support authentic adult learning through examining the evolution of
teacher-led PD at the Josiah Quincy Upper School (JQUS), a pilot school in Boston
Public Schools (BPS) that serves grades 6-12. First, staff must be involved in the
early stages of the planning process to self-identify needs and give input in order
to establish investment and sustainability. Next, dedicated common planning time
must be carved out with backing from administration to focus on authentic and
meaningful peer learning. Third, effort must be spent on growing a teacher-leader
support structure and collaborative culture for effective peer learning. Finally,
developing a culture of co-thinking with common shared language is how teachers
can lead each other. By using these four practices, JQUS teacher-leaders created
the “sharing lab”, a specific format of cross-grade and cross-subject teacher-led PD
that enables staff to learn from one another as they discuss individuals’ problems
of practice and work toward improved student learning.

BACKGROUND
What is Traditional Teacher Professional Development?

The National Staff Development Council (2009) defines “professional development”
as “a comprehensive, sustained, and intensive approach to improving teachers’ and
principals’ effectiveness in raising student achievement.” The goal of professional
development is to improve student performance through professional learning that is
aligned to state standards for student learning in well-facilitated regularly scheduled
meetings of established teams of educators. Professional learning typically takes
place through courses, seminars, workshops, institutes, or conferences (Wei, Darling-
Hammond, & Adamson, 2010).

52



29 more pages are available in the full version of this
document, which may be purchased using the "Add to Cart"
button on the publisher's webpage: www.igi-
global.com/chapter/sharing-labs/276573

Related Content

The Effect of the COVID-19 Lockdown on Learning and Teaching: Evidence
From a Survey of Academics and Students

Yahaya Alhassan, Sonya McChristieand Geoff Paul (2024). Promoting Crisis
Management and Creative Problem-Solving Skills in Educational Leadership (pp. 1-
25).

www.irma-international.org/chapter/the-effect-of-the-covid-19-lockdown-on-learning-and-
teaching/337159

Howard University's Latinx Legacy: The Contributions of HBCUs to Afro
Romance Studies in the US

Dawn F. Stinchcomb (2022). Contributions of Historically Black Colleges and
Universities in the 21st Century (pp. 111-129).
www.irma-international.org/chapter/howard-universitys-latnx-legacy/309365

How Choices and Constraints in Parents' Early Education Decisions Affect
Children's School Readiness

Jill Gandhi (2023). Research Anthology on Balancing Family-Teacher Partnerships
for Student Success (pp. 194-224).

www.irma-international.org/chapter/how-choices-and-constraints-in-parents-early-education-

decisions-affect-childrens-school-readiness/315253

Striving for Equity: Ways Education Can Be Used to Fight Against
Oppressive Systems

Heather Anne Pacheco-Guffreyand Jacquelynne Anne Boivin (2023). The Role of
Educators as Agents and Conveyors for Positive Change in Global Education (pp. 83-
111).

www.irma-international.org/chapter/striving-for-equity/322282

The Use of Social Networks as a Tool in the Protests of Iranian People
Against the Taliban Regime

Maria Martinez-Lépezand Chaimaa Ait Aissa Amine (2024). Transformative
Intercultural Global Education (pp. 301-316).

www.irma-international.org/chapter/the-use-of-social-networks-as-a-tool-in-the-protests-of-

iranian-people-against-the-taliban-regime/347099



http://www.igi-global.com/chapter/sharing-labs/276573
http://www.igi-global.com/chapter/sharing-labs/276573
http://www.irma-international.org/chapter/the-effect-of-the-covid-19-lockdown-on-learning-and-teaching/337159
http://www.irma-international.org/chapter/the-effect-of-the-covid-19-lockdown-on-learning-and-teaching/337159
http://www.irma-international.org/chapter/howard-universitys-latnx-legacy/309365
http://www.irma-international.org/chapter/how-choices-and-constraints-in-parents-early-education-decisions-affect-childrens-school-readiness/315253
http://www.irma-international.org/chapter/how-choices-and-constraints-in-parents-early-education-decisions-affect-childrens-school-readiness/315253
http://www.irma-international.org/chapter/striving-for-equity/322282
http://www.irma-international.org/chapter/the-use-of-social-networks-as-a-tool-in-the-protests-of-iranian-people-against-the-taliban-regime/347099
http://www.irma-international.org/chapter/the-use-of-social-networks-as-a-tool-in-the-protests-of-iranian-people-against-the-taliban-regime/347099

