227

Chapter 9
Teacher Induction That Works:

Empowering, Retaining, and
Developing Teacher Leaders

Julie Bell
University of Nebraska at Omaha, USA

Chris Wilcoxen
University of Nebraska at Omaha, USA

Amanda Steiner
University of Nebraska at Omaha, USA

ABSTRACT

For over 25 years, the CADRE Project has developed both new (or beginning) and
veteran teachers. This induction program’s success is linked to the collaboration
between one university and multiple local school districts. Nearly 100% of CADRE
participants have remained in education, and over half of them have moved into
leadership roles. During summer 2018, the researchers distributed 675 online surveys
to past participants. Responses yielded a 65% response rate. Analysis produced the
following three themes: empowerment, retention, and leadership. The researchers
propose a conceptual framework showing the interaction among the three themes
and connect the themes to collective efficacy. The researchers close by outlining
future directions for research and recommendations for other induction programs.
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Teacher Induction That Works
INTRODUCTION

One of the most difficult aspects of teaching for new (or beginning) teachers is
the ability to apply knowledge from teacher preparation to their personal contexts
(Greenwood & Abbot, 2001; Whitney, et al., 2013). Add to this the complexities
associated with teaching and the ever-changing landscape (Kennedy, 2016; Skaalvik
& Skaalvik, 2018), and beginning teachers may have difficulty finding their footing
in the classroom. New teachers do not have the same experience or expertise as
veterans and need guidance in navigating the logistics of the profession. Guidance
could include physical support, such as classroom setup needs or building logistics;
emotional support when self-efficacy is low; or instructional support as new teachers
work to refine and reflect on practices that impact learning (Boogren, 2015).
Institutional support helps new teachers understand unwritten norms and the school
and district culture (Boogren, 2015). Unwritten, invisible norms are sometimes the
most difficult to learn as they can impact a new teacher’s sense of self, but induction
programs can help provide institutional support. Unfortunately, after leaving teacher
preparation, teachers frequently encounter uneven induction programs (Fleming,
2014; Hong & Matsko, 2019) and a general lack of support (Dunn et al., 2017).

Effective induction programs provide leaders (i.e., mentors and coaches) who
can model, support, and guide teachers. These programs tend to have three main
goals: increasing teaching effectiveness, student achievement, and teacher retention
(Ingersoll & Strong, 2011). New teachers will make mistakes, feel dips in confidence,
and experience confusion at times. This is part of the learning process and why
researchers have found the structure of particular induction programs impactful.

Effective induction leaders model useful strategies, practical skills, and share
foundational knowledge with new teachers. These interactions can extend from formal
learning to informal peer learning post induction and/or create strong communities of
practice throughout careers (Kearney, 2015; Mawhinney, 2010). Given that positive
interaction and collaboration with the school community support effective induction
(Kearney, 2015), those leading induction efforts must showcase leadership qualities.
For example, teacher leaders often lead school improvement efforts (Katzenmeyer
and Moller, 2009) and may serve in roles that cross boundaries in schools (Muijs
et al., 2013) which both necessitate positive interactions and collaboration within
the school community. This includes productive communication skills, an ability to
build and sustain quality relationships which build confidence in others (Kearney,
2015; Habhab-Rave, 2008).

Since induction directly ties to teaching and learning conditions the “critical role
of school leadership, opportunities for teacher leadership and collaboration, and
personalized professional development” (Goldrick, 2016, p. 2) are necessary for
effective induction. Effective mentoring and coaching practices via induction impact
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