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ABSTRACT

In this chapter, the author discusses how translanguaging pedagogy serves as a 
socially just pedagogy to teach English as a compulsory subject and to implement 
English as a medium of instruction (EMI) in Nepal, like other multilingual countries. 
To substantiate this argument, drawing ideas from several seminal theoretical works 
and reviewing some empirical studies on translanguaging, the author first presents 
his own experience of learning and teaching English in his home country, Nepal. 
Then, presenting a brief sociolinguistic milieu and some relevant educational studies 
of Nepal, the author discusses translanguaging and social justice, incorporating 
ideas from recent disciplinary literature. Lastly, he argues translanguaging pedagogy 
as a socially just pedagogy, for it maintains the linguistic identities of students, 
enhances students’ participation in the classroom, makes sense of content, and 
fosters students’ literacy.
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INTRODUCTION

My Own Story of Learning and Teaching English 

In Nepal, as an EFL student, I was guided by various language teaching methods and 
approaches from my elementary school experience to master’s level education. When I 
was an elementary-level student, I was taught English through the grammar-translation 
method—teaching grammatical rules of the target language and then applying those 
rules by translating between the target language and the native language. But when 
I reached college, I continued to learn through various other teaching methods, 
including the audiolingual method, the direct method, the communicative method, 
and others. There was no consistency in the pedagogical approach: Some teachers 
were guided by the grammar-translation method, some by the direct method (i.e., 
“total immersion,” which only uses target language for teaching target language), and 
some by a communicative approach (which focuses on interaction in target language 
teaching and developing communicative competence as the goal of study). The 
methods and activities that were embraced for teaching English did not do justice 
to us as they would not allow us dynamic use of our own mother tongue, nor were 
we able to leverage our previous linguistic repertoire and resources. 

Upon completion of my master’s degree, I started to teach English at the college 
level. I would often be confused as to what pedagogical method I should embrace 
for better facilitation. For a couple of years, by hook and by crook, I attempted to 
teach through an English-only, total-immersion approach. I did so, believing that if 
students are taught only in English they get more exposure to the language, and as a 
result, they end up learning English better. It is true that meaningful exposure plays 
a vital role in language learning. However, when the input is not comprehensible 
(Krashen,1988), it does not enhance students’ language learning. Now, I must confess 
that I did an injustice to the students as I neither used the students’ home language 
(Nepali, in which I am fluent) nor allowed them to use their existing linguistics 
repertoire. When I would ask them some oral questions in English, they would 
usually not be able to reply. After a couple of years, I realized that these students 
did not understand teaching in English only, as their level of proficiency in English 
was very low. When I failed to make them understand by teaching only in English, 
I did occasionally start to use the Nepali language in class. What is true is that I 
could not make my students understand without embedding natural use of Nepali 
language in class, whether instructing students for assignments or discussing cultural 
practices, or other discussions related to students’ socio-cultural issues. I found that 
the natural use of the Nepali language in class was useful for making the students 
understand what I taught, and I found this to be a more just to teaching English 
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