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ABSTRACT

Student engagement is often considered a challenging term to define since it is a complex construct of 
several factors. Nevertheless, it refers to the degree of interest, motivation, or curiosity students demon-
strate in their learning. This chapter explores how student engagement frameworks have evolved from 
a traditional didactic model (educator focused) to a modern co-created collaborative model (student 
focused) and has missed some key factors. To fill in the identified gaps on student engagement, a frame-
work of learning stewardship is proposed.

1. INTRODUCTION

One of the key jargons used used more frequently in the field of higer education is ‘student engagement. 
It refers to how students appear to be interested or involved in their learning. Trowler (2010) described 
student engagement as the mutual interaction of time, effort, and other related resources invested by 
both students and their institutions to improve the student experience and enhance student learning 
outcomes and growth as well as the institution’s quality and reputation. Besides, student engagement 
is established on the credence that learning outcomes will improve when students are interested and 
inquisitive. Various approaches have been utilised persistently to measure such collegiality. Tertiary 
institutions employ qualitative and quantitative approaches to estimate student engagement. Some ex-
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amples of such methods include student experience surveys and self-reports of their learning. Student 
engagement appears to impact the educator’s quality of subject content delivery and a reflection of the 
institution’s quality and reputation.

Though student engagement seems straightforward, it might present as complex forms in practice 
such as intellectual engagement, emotional engagement, behavioural engagement, physical engagement, 
social engagement, and cultural engagement. Furthermore, there is an overwhelming turmoil in the 
understanding around face-to-face and online student engagement with increasingly the latter being the 
crucial area warranting upgrading in tertiary education.

As education transforms into a student-centred archetypal, teaching strategies also change. For ex-
ample, the integration of technologies into teaching has renovated the way educators employ instructional 
methods to help students attain appropriate learning outcomes. The methodological differences between 
directed and constructivist models have to be acknowledged in this context of student engagement – an 
educator as a mere transmitter of knowledge or a guide and facilitator who assists students explore their 
learning. In addition to educator aligned teaching strategies or approaches, the theory of student engage-
ment highlights the importance of the role of environment and personality in student learning. It is to 
be noted that these theories cannot elucidate the variation in the engagement of students who study in 
the same class and environment. On the other hand, Vygotsky evaluated student learning environments 
and suggested that effective learning takes place when students interact with each other and the educa-
tor (Piaget, 2008). In other words, Vygotsky (1980) argues that the process of learning and the social 
environment are inseparable.

A conceptually-driven, cross-disciplinary literature search was conducted using PubMed, Google 
Scholar databases. Keywords such as student engagement, student involvement, and other secondary 
keywords were employed in the literature search. Articles retrieved from the literature were categorised 
based on the era of publication (historical evidence) and relevance to the focus of the review. The litera-
ture originating from the United States and the Australian education systems relating to higher education 
delivery and management settings were found to be the most predominant body. Nevertheless, recent 
literature review from the United Kingdom contained a reductionist view in the context of student en-
gagement, albeit with some generational differences in the perspectives.

In contrast, political views are overwhelmingly liberal and innovative, underrepresenting the extremes 
of traditionalism and cultural reconstructivism. While in the literature on student engagement, the relative 
absence of traditionalism is unsurprising, the lack of works from a socially reconstructivist viewpoint 
has been concerning. The literature review also highlighted the scarcity in commentary associated with 
student engagement in governance. While most of the documentary discussed that the student’s gain was 
the student’s voice on student engagement, there was a lack of formal governance aspects incorporated 
into teaching practice.

This article reflects on the various practical and theoretical approaches educators have utilised in the 
past to promote student engagement. The objective of this review is to highlight the approaches from 
the Agrarian Age to the present information and technology guided teaching strategies. This review also 
proposes and reflects on future directions and a framework that would complement current strategic 
approaches on student engagement.



 

 

11 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/student-engagement/288172

Related Content

Use of Massive Open Online Courses (MOOCs): Enhancing Teaching and Learning for

Business Education
Vijayalakshmi Srinivas P. (2021). Handbook of Research on Future Opportunities for Technology

Management Education (pp. 122-136).

www.irma-international.org/chapter/use-of-massive-open-online-courses-moocs/285360

From a Traditional to an Entrepreneurial University: Entrepreneurial Education and Opportunities
Dino Arnaut (2021). Research Anthology on Business and Technical Education in the Information Era (pp.

607-630).

www.irma-international.org/chapter/from-a-traditional-to-an-entrepreneurial-university/274387

The Employee as a Human Resource: Advice for Business Faculty From CST and Management

Theory
Stephen J. Porthand John J. McCall (2021). Research Anthology on Business and Technical Education in

the Information Era (pp. 920-932).

www.irma-international.org/chapter/the-employee-as-a-human-resource/274405

Using Technology to Address Workforce Readiness Skills
Thomas G. Reio Jr.and Chaundra L. Whitehead (2014). International Education and the Next-Generation

Workforce: Competition in the Global Economy  (pp. 154-169).

www.irma-international.org/chapter/using-technology-to-address-workforce-readiness-skills/80091

Developing Ethical Practice through Inquiry: It’s not Know-What, It’s Know-How
Warren Lindsand Andrew Trull (2012). Handbook of Research on Teaching Ethics in Business and

Management Education (pp. 214-230).

www.irma-international.org/chapter/developing-ethical-practice-through-inquiry/61810

http://www.igi-global.com/chapter/student-engagement/288172
http://www.irma-international.org/chapter/use-of-massive-open-online-courses-moocs/285360
http://www.irma-international.org/chapter/from-a-traditional-to-an-entrepreneurial-university/274387
http://www.irma-international.org/chapter/the-employee-as-a-human-resource/274405
http://www.irma-international.org/chapter/using-technology-to-address-workforce-readiness-skills/80091
http://www.irma-international.org/chapter/developing-ethical-practice-through-inquiry/61810

