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ABSTRACT
In this chapter, the authors, former school and district leaders, submit that COVID-19 is a force that has
caused collective sight and accelerated momentum relative to shifts we have always known we needed
to make in education but haven’t yet made at scale. Those shifts, manifested in instructional practice,
equitable systems, and the strategic integration of technology, represent an urgency COVID-19 has
revealed as an absolute. The authors argue that too often we have hidden behind readiness as a barrier to translating urgency to the lived experience of learners. COVID-19 has shown us our readiness
matters little in a global pandemic. Ready or not, educators will respond in the face of unprecedented
circumstances. How then, might educators become the force COVID-19 has been to ensure continued
momentum?

INTRODUCTION
Educational reform has been a hot-button issue since the authors began their respective careers. It has
been driven by clear inequities among groups of students and influenced by economic and social-political
realities. In recent years, the authors have collectively come to understand that their vision of success
and pathways toward success require significant shifts. Technology has emerged as a valuable avenue
to support those shifts.
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Despite these shared understandings, our systems and structures have been slow to adapt. The authors,
educational consultants with extensive experience in schools and districts, have faced varied levels of
urgency around change. A common refrain from leaders is that they cannot push for too much change
too soon as neither teachers nor students are ready to move beyond their comfort zones.
The authors, too, had been operating under the assumption that urgency and readiness were essential
conditions to move people and work forward. In fact, Covid-19 has shown that urgency is not a condition
but an absolute. Waiting for readiness is no more than false idolatry.
Lessons from physics offer insight into whether Covid-19 will be a true catalyst for change or another
cosmetic fix to the educational facade. Newton’s first two laws of motion explain that an object at rest
or in motion will stay at rest or in motion unless acted upon by an outside force. In addition, the greater
the force, the greater the acceleration (BYJU’s, n.d.). As an outside force, Covid-19 shone a holistic
light on the importance of our previous dabbling with change. It laid bare the extent to which individual
districts could accelerate innovative practice or change course toward more student-centered systems
and pedagogies.
This chapter argues that Covid-19 may have been the force needed to cause a sense of urgency and
movement toward blended and personalized learning via instruction, equitable systems, and technology.
The “forced” nature (whether perceived or actual) of innovation that accompanied Covid-19 has the
authors reconsidering their beliefs around urgency and readiness, inspiring them to consider alternative
postpandemic recommendations for educational leaders.

WHY INNOVATE?
According to a quote popularly attributed to philosopher and education reformer John Dewey, “If we teach
today’s students as we taught yesterday’s, we rob them of tomorrow.” If this was true for Dewey and his
like-minded contemporaries almost 100 years ago, it is certainly true today when our rapid advances in
technology ensure that many of today’s jobs and careers will not exist in the future.
Our world’s rapid evolution is artfully, or perhaps alarmingly, illustrated in the viral “Shift Happens”
video by Scott McLeod and colleagues (McLeod & Fisch, 2007). The presentation’s statistics jolt the
viewer into a realization about differences in our students’ futures. One of the final slides notes, “We are
currently preparing students for jobs and technologies that don’t yet exist ... in order to solve problems
we don’t even know are problems yet.”
If McLeod’s video (and eventual series of spin-offs) clarified why education needed to change, educators like Harvard Professor Tony Wagner showed us what students would need to be successful. In
The Global Achievement Gap, Wagner (2008) identified seven survival skills that children will need for
future success. Wagner’s skills are echoed by the World Economic Forum’s (WEF, 2020) top 10 skills
for 2025 found in The Future of Jobs Report 2020.

38

13 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/becoming-the-force-for-innovation/292172

Related Content
Generic E-Assessment Process Development based on Reverse Engineering
Fahima Hajjej, Yousra Bendaly Hlaoui and Leila Jemni Ben Ayed (2017). International Journal of
Information and Communication Technology Education (pp. 1-17).
www.irma-international.org/article/generic-e-assessment-process-development-based-on-reverse-engineering/176355

An Empirical Study to Validate the Technology Acceptance Model (TAM) in Explaining the
Intention to Use Technology among Educational Users
Timothy Teo (2010). International Journal of Information and Communication Technology Education (pp. 112).
www.irma-international.org/article/empirical-study-validate-technology-acceptance/47017

Technologies for Interactive Learning and Assessment Content Development
Marjan Gusev, Sasko Ristov and Goce Armenski (2016). International Journal of Distance Education
Technologies (pp. 22-43).
www.irma-international.org/article/technologies-for-interactive-learning-and-assessment-content-development/143250

Teaching Arabic Online: Methods to Interact with and Engage Students
Arifa Garman (2012). Transnational Distance Learning and Building New Markets for Universities (pp. 106125).
www.irma-international.org/chapter/teaching-arabic-online/63323

Exploring Educator Perceptions of Need, Sustainability, and Impact of Global Online Theological
Courses
Andrew J. Beaty (2014). International Journal of Information and Communication Technology Education
(pp. 14-24).
www.irma-international.org/article/exploring-educator-perceptions-of-need-sustainability-and-impact-of-global-onlinetheological-courses/110366

