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ABSTRACT

In traditional classroom literature, students of color are often left out prompting division, isolation, and 
discrimination among racial and ethnic groups. The purpose of this literature analysis is to argue the 
need for multicultural literature to develop identity and social capital for students of color. The litera-
ture analysis allows for research from multiple scholars to be used to argue for a particular action in 
education. The results suggest that an inclusion of multicultural literature demonstrates an increase in 
engagement, academic achievement, community engagement, and purpose. The need for multicultural 
literature has been discussed in academia for several decades; however, the implementation and incor-
poration has yet to manifest fully across educational programs, with stakeholders, or across districts. 
This review serves to illuminate both the necessity and strategies for multicultural literature.

INTRODUCTION

It is necessary to redefine the trajectory of education for Black students. As our education system changes 
year-to-year, it seems that educational perspectives are still rooted in deficit-thinking with little concern 
of cultural perspectives (Gay, 2018). The inclusion of cultural practices and multicultural literature stems 
from ensuring all learners have the same opportunities for success despite the varying circumstances 
one faces internally or externally. Multicultural literature within this text relates to literature (fiction, 
nonfiction, poetry, media formats) from the African diaspora. Sometimes as educational stakeholders, 
from classroom teachers to the U.S. Department of Education policymakers, we fall short in understand-
ing the importance of how multicultural literature and critical cultural pedagogical practices assist in 
the identity and social capital of student development that leads to academic achievement (Gay, 2018; 
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Hammond, 2012; Nieto, 2017). Developing identity and social capital through the practice of incor-
porating critical literacies, such as multicultural literature, is an approach worth exploring to assist in 
providing both social and emotional supports for Black students. While the incorporation of multicultural 
literature is not new, nor is the research emphasis, there is not enough evidence to suggest that schools 
are incorporating multicultural literature to create learner-led critical literacy classrooms that address 
and remove personal biases, have high expectations for all learners, and increase student achievement. 

To genuinely engage in an exploration of multicultural literature, a Critical Race Theory lens is 
helpful to provide an increased understanding regarding the development of identity and social capital 
for Black students, two components necessary to ensure Black students receive whole-learner educa-
tion practices. Through a Critical Race Theory lens, educators have additional resources to challenge, 
defend, or qualify themes, discussions, and texts within the context of racial identity – historically and 
contemporarily (Delgado & Stefanicic, 2017). Incorporating multicultural literature within a Critical 
Race Theory lens is to illustrate the need for multicultural literature to ensure whole-child development 
with social and emotional supports that will lead to further exploration of identity and social capital. 

BACKGROUND

Understanding the experiences of Black students warrant an examination of the historical underpinnings, 
roles, and functions of race and ethnicities. The expectation is that students, teachers, and other educa-
tional stakeholders will have the knowledge to engage in respectful, empathetic, and critical discourse 
to approach and support students in their engagement with critical literacies, community service, and 
global citizenship. 

Critical Race Theory in Education 

Critical Race Theory promotes the voices of people who have been marginalized, individuals discrimi-
nated against, or those denied opportunities because of their race, ethnicity, gender, sexuality, and other 
intersections to strengthen their voice, transforming their capacity for growth and accomplishment. Wil-
liams (1992), one of the foundational scholars of Critical Race Theory, suggests that scholars engage 
in the following: an understanding laws and how Black people are impacted, realizing that racism is 
systematic, understanding situational context, realizing that neutrality and color-blindness are detrimen-
tal, and using various forms of writing to convey research and legal ideas. The pedagogical practice of 
Critical Race Theory and intersectionality scholars and educators provide the opportunity for those who 
have experienced discrimination to speak because they have the insight of oppression that ultimately how 
silences can be both destructive and uplifting (Delgado & Sefancic, 2017). With knowledge, narratives, 
and foundational resources, Critical Race Theorists can prompt change within communities with little 
fear of having their perspectives and experiences dismissed.

Critical Race Theory has spawned new waves of Critical Race Scholars who engage who focus on 
education, Latinx or Hispanic, LGBTQ+, differently-abled individuals, social work, and others. Dixson 
and Rousseau’s (2006, 2016) 10-year (2006) and 20-year (2016) investigative research of Critical Race 
Theory and education discussed the asset-based tenants of Critical Race Theory in Education is founded 
on voice, restrictive versus expansive views of equality, and problems with colorblindness. Voice al-
lows for students to have person expression and discussion of their experiences as people of color and 
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