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ABSTRACT

This chapter investigates the e-learning experience of Moroccan public university students during the 
COVID-19-prompted quarantine. It aims to identify and analyze the effects of the online learning context 
during the pandemic on students’ actual learning process as divided into three main stages. It conse-
quently attempts to determine and measure means of receiving—technically, mentally, and emotionally—
cognizing or understanding, and appropriating class contents online amidst the unintentional shock of 
the pandemic and the limited affordability and accessibility to web-based education. A sample of 448 
students was randomly selected and surveyed by means of an online detailed self-prepared questionnaire 
in order to test three hypotheses. Results show that learners did not manage to succeed in all the three 
stages of the e-learning process, which puts their actual e-learning usability and usefulness into question.

INTRODUCTION

Nobody expected the outbreak of Coronavirus and, of course, nobody was prepared. The Coronavirus, 
also referred to as COVID-19, has put the whole world in a challenging position due to the obvious life-
threatening danger it presents and the worldwide rate of spread and infection. In addition to taking too 
many lives, it has triggered a number of problems such as unemployment, social distancing, disruption 
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of businesses and daily life. Since the beginning of March, the Moroccan government has laid down a 
strict strategy for reducing the spread of COVID-19 via the rules of specific social restrictions. Progres-
sive measures are being taken to limit the spread of the virus by restricting human activity. It cannot be 
denied, however, that despite these various steps taken by the government to reduce COVID-19 trans-
mission, there will always be community fear.

In the field of education, on March 13th, the Moroccan Government announced the closure of schools, 
effective March 16th. Following this decision, classes have been arranged from a distance, via internet, 
until further notice. Learning from home is implemented, carried out online, and through Moroccan 
Television channels, which show educational broadcasts simultaneously, every day, at every level of 
education. Still, the Ministry of Education in Morocco estimates that only 26% percent of students were 
able to access online education despite the significant efforts made by the government and educational 
institutions at all levels to find practical solutions in online learning amid the COVID-19 outbreak. At 
the level of higher education institution, the actual context seems more favorable compared to other 
educational levels.

To carry on with the teaching and learning process, institutions have instructed academicians to carry 
out classes virtually using online tools and services that were generally not tested before. Different uni-
versities managed to create online platforms and MOOCS to disseminate courses to every single student. 
Major tools such as university websites and emails were made available even with no internet connec-
tion. Academicians have found themselves in a different teaching environment where their students are 
supposed to be present within a computer screen as they deliver study content through online meetings 
and learning platforms. They also had to review their overall syllabus structures to ensure that students 
are taught fairly given all the shortcomings. In addition, all kinds of traditional and typical assessments 
(tests, quizzes, practical laboratories, viva, exams) are no longer possible. To overcome this issue, all 
assessments have been postponed till the beginning of the new academic year in September, with the 
exception of some Master’s and first-of-a-kind Ph.D. defenses that were organized online.

The above presented image opens the floor to be optimistic towards the results of such undertaken 
measures, but the available research conclusions around the globe do not all share that hopeful outcome. 
Onyema and Sen (2020), for example, whose study was based on data gathered from different countries, 
including Nigeria, Bangladesh, India and Saudi Arabia, affirm “the devastating effects of COVID-19 
pandemic on education and the various barriers that hinder students and instructors engagements in online 
education for continued learning during the COVID-19 lockdown” (p. 118). The same idea was shared 
by Rababah (2020) who found that university students in Jordan are faced with constraining factors while 
learning through ICT platforms that makes their e-learning experience not as good as expected. On the 
other hand, in Indonesia, Allo (2020) showed that the learners’ perception on online learning reveals 
that it is good in the midst of COVID-19 pandemic. Moreover, in China, Pan (2020) characterized the 
Chinese college students’ experience as unique and positive. So far, in the Moroccan context, there has 
been no detailed research on the impact of implementing e-learning during a pandemic outbreak on 
students. It worth mentioning that this study is based on the researcher’s previous investigation on the 
e- learning readiness of Moroccan university students in a way to expect the success or failure of the 
new distance learning measures prompted by the COVID-19 outbreak. It particularly looked into “the 
students’ perceptions about the main components of e-learning, namely, availability of technology, use 
of technology, self-confidence, acceptance and training in a way to predict the impact of e-learning on 
the students” (Brigui, 2020, p. 2). Results show that Moroccan EFL university students are ready for 
e-learning, though not with a striking high level, which is a good indicator of successful e-learning. In 



 

 

24 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/the-impact-of-the-covid-19-pandemic-on-e-

learning-strata-among-university-students-in-morocco/312826

Related Content

Emergent Knowledge Artifacts for Supporting Trialogical E-Learning
Yannis Tzitzikas, Vassilis Christophides, Giorgos Flouris, Dimitris Kotzinos, Hannu Markkanen, Dimitris

Plexousakisand Nicolas Spyratos (2007). International Journal of Web-Based Learning and Teaching

Technologies (pp. 19-41).

www.irma-international.org/article/emergent-knowledge-artifacts-supporting-trialogical/2986

Development of Innovative Pedagogy Strategies and Decolonization of Curriculum in Higher

Education Institutions in the COVID-19 Era
Tlou Maggie Masenya (2021). Curriculum Development and Online Instruction for the 21st Century (pp.

252-267).

www.irma-international.org/chapter/development-of-innovative-pedagogy-strategies-and-decolonization-of-curriculum-in-

higher-education-institutions-in-the-covid-19-era/284695

Interactive Course Design in Online Learning Environments
Fatih Yamanand Nihal Dulkadir Yaman (2022). Handbook of Research on Managing and Designing Online

Courses in Synchronous and Asynchronous Environments (pp. 23-50).

www.irma-international.org/chapter/interactive-course-design-in-online-learning-environments/292357

Compulsory Distance Learning in Uzbekistan During the COVID-19 Era: The Case of Public and

Senior Secondary Vocational Education Systems
Kasim Khusanov, Guljakhon Khusanovaand Mushtariybonu Khusanova (2022). Socioeconomic Inclusion

During an Era of Online Education (pp. 111-133).

www.irma-international.org/chapter/compulsory-distance-learning-in-uzbekistan-during-the-covid-19-era/307360

Second Language E-Learning and Professional Training with Second Life®
Patricia Edwards, Mercedes Rico, Eva Dominguezand J. Enrique Agudo (2010). Web-Based Education:

Concepts, Methodologies, Tools and Applications  (pp. 867-887).

www.irma-international.org/chapter/second-language-learning-professional-training/41386

http://www.igi-global.com/chapter/the-impact-of-the-covid-19-pandemic-on-e-learning-strata-among-university-students-in-morocco/312826
http://www.igi-global.com/chapter/the-impact-of-the-covid-19-pandemic-on-e-learning-strata-among-university-students-in-morocco/312826
http://www.irma-international.org/article/emergent-knowledge-artifacts-supporting-trialogical/2986
http://www.irma-international.org/chapter/development-of-innovative-pedagogy-strategies-and-decolonization-of-curriculum-in-higher-education-institutions-in-the-covid-19-era/284695
http://www.irma-international.org/chapter/development-of-innovative-pedagogy-strategies-and-decolonization-of-curriculum-in-higher-education-institutions-in-the-covid-19-era/284695
http://www.irma-international.org/chapter/interactive-course-design-in-online-learning-environments/292357
http://www.irma-international.org/chapter/compulsory-distance-learning-in-uzbekistan-during-the-covid-19-era/307360
http://www.irma-international.org/chapter/second-language-learning-professional-training/41386

