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ABSTRACT

Although interdisciplinary teaming within a multi-tiered system of support is valuable, barriers to 
collaboration exist among professionals because of competing standards, lack of understanding roles, 
and lack of common language. These challenges may relate to how pre-service training is arranged. 
Training is usually provided in separate programs with little overlap in courses and field experiences. 
Interprofessional education (IPE) is a potential means of addressing the siloed approach. The goal 
of this chapter is to describe an IPE preparation program designed to develop scholars to meet the 
emotional and behavioral health needs of diverse students. Participating scholars complete a plan of 
study that includes shared coursework and courses that are unique to their field, participate in a weekly 
professional seminar, and take part in an interdisciplinary practicum experience. The authors also 
offer recommendations for university programs seeking to create interdisciplinary opportunities for 
pre-service professionals.

School district administrators indicate that the mental health and behavioral needs of students are among 
their top concerns (Deliberti & Schwartz, 2022). The focus on behavioral health needs is warranted 
since two out of five youth will meet criteria for a mental health disorder by age 18 (Bitsko et al., 2022). 
Furthermore, in the School Pulse Panel, a national survey of 846 school public school leaders, over 80 
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percent of the leaders reported that the behavioral and socioemotional development of students had been 
negatively impacted by the COVID-19 pandemic (U.S. Department of Education, Institute for Educa-
tion Sciences, 2022). In addition, over 50 percent of school leaders reported an increase in classroom 
disruptions and tardiness, and over 30 percent reported an increase in fights between students and student 
verbal abuse on teachers and staff. To address these issues, 70 percent of school leaders said they need 
more training to support students’ socioemotional development and 51 percent reported the need for 
more training on behavior management strategies.

Even before the pandemic, the mental health and behavioral needs of children and youth were not 
being met as schools struggled to keep up with demand and barriers to access across diverse populations 
prevented many students from receiving the services they need (U.S. Department of Education, Office 
of Special Education and Rehabilitative Services, 2021). In fact, only half of youth with a mental health 
disorder receive treatment, with schools being the most common site services are delivered (Whitney & 
Peterson, 2019). Untreated mental health concerns can lead to behavior challenges in classrooms that are 
linked to high student dropout rates, later unemployment, incarceration, and homelessness (Kataoka et 
al., 2002). Overall, there is a pressing need to increase the number of school professionals that receive 
training to effectively and collaboratively address behavioral challenges presented by students.

The current approach to addressing the behavioral challenges of students is often fragmented. Within 
schools, there are a number of professionals, including teachers, counselors, school psychologists, special 
educators, and behavior analysts that are trying to address the behavioral needs of students, however they 
often work independently of each other without collaborating across disciplines (Adelman & Taylor, 
2021). This results in a siloed approach to meeting the needs of students and is less effective in support-
ing the generalization of academic and behavioral skills (Adelman & Taylor, 2021). In the absence of 
collaborative services and supports for these students, challenging behaviors are often dealt with through 
punitive discipline procedures or referral to special education. This is problematic when we consider 
the racial disparities in student discipline rates, particularly exclusionary discipline practices (Barrett et 
al., 2018; Skiba et al., 2011).

As an alternative to this siloed approach, schools need to consider a multi-tiered system of support 
(MTSS) to address educational and behavioral health needs of students (U.S. Department of Education. 
Office of Special Education and Rehabilitative Services, 2021). MTSS is an integrated framework for 
organizing a continuum of evidence-based practices for addressing the academic, behavioral, and socio-
emotional needs of children and youth. Within this framework interdisciplinary expertise can by lever-
aged to guide implementation of integrated practices and promote effective decision making across each 
tier. The MTSS framework includes universal screening, differentiation of goals and objectives, tiered 
social and academic interventions, and ongoing progress monitoring. Successful MTSS implementation 
addresses the academic and behavioral needs of every student, regardless of their ability, eligibility, or 
cultural background, and can be addressed by integrating assessment and intervention within a multi-
tiered approach (March & Mathur, 2020). When implementing an MTSS framework the goal is to identify 
and address the differing needs of the students and to match them with the supports across the tiers.

An effective MTSS framework prioritizes primary prevention at tier 1 by establishing a routine to 
provide an environment that is predictable, safe, and emphasizes pro-social behaviors that we want stu-
dents to display (I-MTSS Research Network, 2022). Tier 1 includes a universal, evidenced based core 
curriculum that can typically address the diverse behavioral and academic needs of most children. This 
can include universal expectations for behavior, evidenced based instruction, and screening to measure 
student progress. The middle tier (tier 2) is intended to provide secondary prevention which may in-
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