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ABSTRACT

This chapter explores the intersection of race, culture, and language, so teachers can provide racially, 
linguistically, and culturally responsive teaching for diverse learners, as classrooms around the world are 
increasingly diverse. There has been an urgent call for teacher training to move beyond colorblindness 
to serve racially, linguistically, and culturally diverse learners in an equitable, antiracist, and socially-
just climate. The purpose of this chapter is to present teaching materials framed by a cosmopolitan lens 
that help teachers examine who they are as a racial, linguistic, and cultural being to help super diverse 
learners in this global era.
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INTRODUCTION

What Does It Mean to Be at Home in the World?

To be “at home in the world” may seem like an oxymoron or even paradoxical. How can one be “at 
home” and “in the world” at the same time? Home is a place where one feels comfortable, feels a sense 
of belonging, and feels safe. “In the world” means new or other places, places that by definition are 
outside of one’s home. So how does that work? Being “at home in the world” means being okay with 
paradox, being comfortable with being uncomfortable. In other words, it means navigating places and 
spaces that are different from one’s home, and doing so without fear or judgment, but with a sense of 
open mindedness and equality. Educators of racially, culturally, and linguistically (RCL) diverse learn-
ers need to explore their “home” or local mindset toward their learners and develop their “world” or 
global mindset to connect to learners from around the world and learners to the world, so learners can 
be citizens of “home” and “world.”

Being at home in the world is called cosmopolitan or global citizen in education theory. Cosmopolitan 
is an ancient Greek word that roughly translates to citizen of the world. A cosmopolitan person has a 
global mindset and is open-minded. A cosmopolitan is open to new people, experiences, and ideas, both 
by being hospitable to new people and ideas in one’s home spaces and experiencing other cultures by 
journeying across borders. Borders can be political, like the lines that create counties, states, and nations. 
Borders can also be metaphorical, like differences in religion, race, or language. A cosmopolitan goes 
beyond their comfort zone and crosses borders to learn about different perspectives. A cosmopolitan 
person does not replace their local identity or national citizenship with global citizenship (e.g., inner 
circle), but rather adds a global identity to their sense of self (e.g., outer circle). They see themselves as a 
part of a global community in addition to their local and national affiliations (Kerkhoff, 2022; Kerkhoff 
& Cloud, 2020; Kerkhoff & Ming, 2022; Slapac, 2021).

Why Is It Important to Be Cosmopolitan in English Language Education?

Cosmopolitan may sound like an elitist word. However, in education, cosmopolitanism is open to all 
people from all walks of life. Teachers, students, principals, family members, and anyone else can be 
cosmopolitan if they care about other people regardless of whether they are local or global. This means 
that people care about others across political and metaphorical borders, such as cultural, racial, and lin-
guistic. From a cosmopolitan worldview, diversity is valued, and diversity of race, culture, and language 
is seen as an asset to our world. A cosmopolitan view extends social justice in education from a concern 
of local issues to a global worldview (Kerkhoff et al., 2021).

Caring about people like oneself is much easier than relating across differences. Psychologists call 
the propensity to associate with people who are like oneself “affinity bias.” Affinity bias refers to the 
unconscious propensity to relate to someone with similar characteristics or resembles oneself. For ex-
ample, suppose one walked into a cafeteria full of people one did not know. In that case, one may gravitate 
towards a table of people of the same gender, ethnicity, age, or other similar characteristics. Affinity 
bias can lead to implicit bias, which is also unconscious and refers to acting on one’s assumptions about 
people based on their visible characteristics, such as sociocultural, linguistic, or racial backgrounds. 
Being aware of biases can help a person relate to others with more hospitality and empathy, rather than 
assumptions and generalizations (Song et al., 2021).
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