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ABSTRACT

This chapter outlines a multi-phased project aiming to understand and enhance the transition experi-
ences of advanced entry (AE) students (i.e., college students entering university directly into second or 
third year with SQA HNC/HND qualifications). The project team includes academic and professional 
services staff with heavy involvement from student interns, giving a unique insight into transition sup-
port for AE students. Data were collected through student focus groups and a staff survey. Focus groups 
highlighted perceived gaps in support as students transition through(out) university, suggesting students 
lack knowledge about existing resources and desire more peer support. Resultantly, a new online toolkit 
has been developed to host existing support and new resources developed for students by students. Staff 
survey findings highlighted variation in knowledge of and contact with AE students, leading to consid-
eration of how to better support staff to support these students. Findings can be applied to the wider 
sector such as students transferring from other universities.
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INTRODUCTION

In this chapter, the authors outline three phases of a project conducted at the University of Aberdeen 
to understand and enhance the transition experience of Advanced Entry students. The research team is 
made up of staff from academic schools and professional services, giving a unique insight into enhanc-
ing support for this group of students.

Specifically, this chapter describes initiatives which have centered around the ethos of co-construction 
with students, to create peer support by students for students. For the purposes of this chapter, Advanced 
Entry (AE) students are defined as those who have entered directly into the second or third year of 
university study from a Higher National Certificate (SCQF Level 7/ 1st year university) or Diploma 
(SCQF Level 7/ 2nd year university) delivered by a Scottish college, regardless of whether they have 
‘articulated’(awarded full credit for their prior learning) or ‘progressed’ (awarded partial credit for their 
prior studies) The authors are aware this is a narrow definition of advanced entry, but the work described 
in this chapter could be applied in a wider context, benefitting other groups of advanced entry students 
such as those transferring from other universities and for use in other countries that adopt an articulated 
pathway e.g., Australia and Canada.

AE pathways from college have been identified as routes for widening access and improving social 
mobility through education (Commissioner for Fair Access, 2022). This pathway is particularly important 
for widening access because many students taking this route are from non-traditional backgrounds (e.g., 
students from deprived areas, care experienced) and are cohorts often associated with poorer retention 
rates. For example, recent figures show that 25.1% of AE students came from the 20% most deprived 
backgrounds, and 1.9% were care experienced (SFC Report on Widening Access, 2022). Therefore, 
this pathway directly addresses the Scottish Government’s widening access target of 20% of university 
students coming from the 20% most deprived backgrounds by 2030 (COWA, 2016).

TRANSITIONS IN THE CONTEXT OF AN ANCIENT, NORTHERN UNIVERSITY

The University of Aberdeen (UoA) is an ancient university1 with, at any one time, approximately 600 
students who have entered university through the AE route from colleges. The University’s focus on 
articulation pathways is particularly relevant given changes in the local (e.g., North & East of Scotland) 
and national economic landscape (such as changes to the oil and gas sector, disruptions to hospitality 
industries post-pandemic).

The Commission on Widening Access (COWA, 2016) suggested that “in 2013/14 only around 1% of 
learners from an SIMD20 postcode area who progressed from college to university with full credit for 
prior learning entered one of Scotland’s four ancient institutions” (p.33), with the hesitancy to engage 
being blamed on a suggestion from the universities that students from college withdrew at a higher rate 
than “standard” entrants, especially when they were awarded advanced entry. The report’s authors’ sug-
gestion that a possible reason for these withdrawals was because ancient institutions were “less likely to 
have in place the core elements regarded as pre-requisites for successful articulation, such as seamless 
curricular links, entering as part of a familiar cohort, transitional academic support and targeted pastoral 
care” (p.33) gave the UoA a focus when developing its articulation offering.
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