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ABSTRACT

This chapter considers the approach of three academic disciplines, Law, Psychology, and Pharmacy, in
their use of reflective practices in undergraduate teaching. Each discipline uses portfolios or reflective
Jjournals to support their students’ transition into employment, by introducing fledgling employability
skills and attributes, encouraging self-awareness and an ability to articulate skills and competences,
and by supporting students to becoming reflective professionals of the future, whether they pursue their
degree as a pathway into their respective professions or as a stepping-stone to another career. By shar-
ing different good practice models, this chapter offers a range of ways that the reader can adapt their

own practice to support students to increase their self-awareness, modelling different approaches to
reflective practice.

DOI: 10.4018/978-1-6684-8198-1.ch010

Copyright © 2023, IGI Global. Copying or distributing in print or electronic forms without written permission of IGI Global is prohibited.



Multidisciplinary Approaches to Reflective Practices

INTRODUCTION

The use of reflective practices both in academic and professional life is commonplace, providing op-
portunities to pause, reflect, evaluate and change behavior. This chapter will examine the approaches
taken by different academic disciplines within the University of Reading to reflective practices as an
aide to supporting students during their degree programs and beyond as they transition into employment.

The authors of this chapter are all members of the academic staff of the University of Reading, a
research-led university in the south of England. The student body is composed of over 23,000 undergradu-
ate and postgraduate students from over 160 countries. A wide range of programs are delivered from
pure and applied sciences to languages, humanities, social sciences, business and the arts (University
of Reading, n.d.-a).

This chapter will focus upon the disciplines of Law, Psychology and Pharmacy, all courses where
academic study has an obvious professional career path, albeit not every student will inevitably pursue
that route. In each instance, a portfolio or reflective journal is used to support transition through their
program and into employment, whether by introducing fledgling employability skills and attributes to
students, encouraging self-awareness and an ability to articulate skills and competences, or by support-
ing students along the way to becoming the reflective professionals of the future.

Students on these programs originate from across the globe; in the academic year 2021-22, 66-82%
were from the United Kingdom (UK), 6-10% were from South East Asia, 8.8% from East Asia, 6-8%
from Europe, with the remaining students representing all other regions. In the same year, the average
University and College Admissions Service (UCAS) entry tariff for Law students was 125, for Pharmacy
was 129, and for Psychology was 138.

Reflective practice has been defined as ‘learning through and from experience towards gaining new
insights of self and practice’ (Finlay, 2008, p. 1). Reflection has become increasingly important for reg-
istered professions as Continuing Professional Development (CPD) has been introduced and remains a
mandatory condition of registration with professional and regulatory bodies. For example, pharmacists
registered in Great Britain currently must submit a reflective account once a year as part of their revali-
dation and registration renewal (General Pharmaceutical Council, 2023).

Becoming a critical reflector is demanding as it requires an individual to take a step back and visualize
themselves in a previous context, requiring time, contemplation and exploration of different perspec-
tives (Smith, 2011). In much the same way as students must learn and practice critical thinking, a skill
that underpins academic success, the same is true of critical reflection. Students must be taught how to
reflect, and given regular opportunities to practice, scaffolding them towards increased self-awareness.

The complex language and terminology used in the teaching of reflection adds a further challenge,
which can make it difficult to assimilate into teaching. There are numerous models of reflection, includ-
ing Jasper’s (2013) ERA cycle, Kolb’s (1984) Experiential Learning Cycle, and Gibbs’ (1998) Reflective
Cycle. Whilst these models have differing levels of complexity, at a basic level they each follow a cyclical
approach, starting with an outline of an experience, continuing with an examination of what happened,
and culminating in an action, detailing what will be done next, as a result of the experience and reflec-
tion. Portfolios and journal activities are frequently used in higher education as a repository for reflec-
tive accounts of students’ learning experiences. This facilitates the review and assessment of reflection
by academic staff, and e-portfolios are particularly accessible for both students and staff. They can be
accessed via an internet connection and staff and students can exchange accounts and comments easily.
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