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AbSTrACT
Electronic learning is a new trend in higher education institutes around the globe 
but there is a paucity of solid research concerning student teachers’ readiness for 
this direction. A questionnaire was developed by adapting Hiltz’s framework to 
determine student teachers’ perceptions on areas that contribute to the success of 
electronic learning. A total of 70 student teachers participated in the survey.  44 
of them took at least one information technology module and the remainder took 
no information technology modules. The two groups of students gave high ratings 
on most items asked. However, their perceptions on group dynamics and mode of 
teaching were significantly different. The research findings and the implications 
for use in teaching education are discussed.

1. InTroduCTIon
Information technology plays an important role in the modern world by providing 
easy access, flexibility, support for multimedia presentations, enabling com-
munication virtually with anyone in the world. The development of information 
technology also has a significant impact on education by supporting a paradigm 
shift, i.e., shifting from a teacher-centred to a student-centred mode of teaching 
and learning.  “We are finding that, for a small but growing percentage of people, 
new forms of communications, publications, and collaboration and the way data 
are accessed, represented and manipulated are changing the way knowledge is 
conceived, challenged, justified, and disseminated in their disciplines” [1]. Indeed, 
some universities offer online courses to cater for those who prefer to study using 
online platforms to complement face-to-face teaching. Myers, Bennett, Brown & 
Henderson [2] found that “Educational technologies may open new avenues for 
more students to access opportunities and information, increase forms of interactions 
among teachers and students and encourage collaboration across institutions” (p. 
84). It was also suggested that academics who use E-learning may become better 
teachers as they may reflect on their teaching and also initiate more dialogue with 
other teachers on the potential benefits of various teaching methods [2].

The Hong Kong Institute of Education (HKIEd) is a tertiary teacher education 
institute in Hong Kong.  It was realized that information technology has been 
used to support many projects related to assisting teaching and web-based learning 
in the past few years. HKIEd has adopted a popular learning platform, namely 
Blackboard, to facilitate this new mode of learning. Although there are many 
articles on methods for measuring the success of e-learning at different higher 
educational institutes [3, 4] there are very few articles that focus on factors affect-
ing E-learning for teacher education. It is understood that it might not be feasible 
or desirable to completely replace face-to-face lectures with an e-learning mode 
as presentation and communication skills are considered essential attributes for 
effective teaching. However, given the positive feedback on the use of discus-
sion forums to complement face-to-face learning at the HKIEd [5], and the easy 
access and high availability of computers at schools in Hong Kong [6], it is now 
an appropriate time to explore factors affecting the success of E-learning imple-
mentation, and also to determine whether student teachers are ready to learn some 
modules completely online.

2.  A FrAmEwork For E-LEArnIng
The success of E-Learning can be measured from both students’ and faculty 
members’ perspectives by using educational outcomes as an indicator. To align 
with the educational reforms, learners should be prepared to develop “learning 
how to learn” skill and other generic skills in addition to basic content acquisition 
[7]. Drawing from diverse literature, Hiltz [8] came up with a research framework 

with the independent variables of technology, and course and student character-
istics; intervening factors of amount and type of use of virtual classroom; and a 
dependent variable - better learning experiences. 

Technological determinism  - The efficiency and effectiveness of system design and 
implementation will directly influence user behaviour [9]. Specific resources such 
as hardware, software, and communication technologies could be important factors 
affecting user accessibility and reactions to particular aspects of E-Learning. 

Social-psychological approach - The attitudes and capabilities of educators and 
learners when using information technology can be grouped as: 1) the perceived 
value of computer-based information, and 2) computer literacy. Both are accepted 
as important factors influencing the success of E-Learning [8, 10-12] .

Human relations school - The relationships and interactions among educators 
and students could be a significant facilitator or inhibitor to teaching and learn-
ing in the E-Learning mode. Implementing E-Learning successfully requires task 
interdependence in which agreement and collaboration of members are necessary 
and essential. It is imperative that members are comfortable with open discussion 
of and decision making in relation to E-Learning [8, 13].

Interactionist perspective - The success of E-learning depends on the interactiv-
ity among elements mentioned above, and these are influenced by information 
culture and national culture. Information culture refers to the characteristics of 
administrators, learners and educators in the use of collaborative information 
technology for knowledge sharing [12, 14]. National culture refers to “the col-
lective programming of the mind that distinguishes the members of one group or 
category of people from another” [15]. In the learning environment, interactivity 
involves the way people think, act and communicate.

A questionnaire was developed based on Hiltz’s [8] research framework. However, 
various independent variables are reworded so that they are more appropriate 
to the learning environment under study, they are: system resources, computer 
literacy, and perceived value of computer-based information, group dynamics 
and learning culture. Since it would be very difficult to measure human learning 
process and outcomes, the effectiveness of outcomes could be measured through 
the perception of students and their preferences [8, 16, 17]. Thus, the dependant 
variables for the success of E-Learning could be interpreted in terms of perception 
and preferences. Two sets of hypotheses are formulated as follows:

1(a): System resources are positively related to student teachers’ perceptions of 
E-Learning for teacher education. 

1(b): Computer literacy is positively related to student teachers’ perceptions of 
E-Learning for teacher education. 

1(c): Perceived value of computer-based information is positively related to student 
teachers’ perceptions of E-Learning for teacher education. 

1(d): Group dynamics are positively related to student teachers’ perceptions of 
E-Learning for teacher education. 

1(e): Learning culture is positively related to student teachers’ perceptions of 
E-Learning for teacher education. 

2(a): System resources are positively related to student teachers’ preferences of 
E-Learning for teacher education. 

2(b): Computer literacy is positively related to student teachers’ preferences of 
E-Learning for teacher education. 

2(c): Perceived value of computer-based information is positively related to student 
teachers’ preferences of E-Learning for teacher education. 
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2(d): Group dynamics are positively related to student teachers’ preferences of 
E-Learning for teacher education. 

2(e): Learning culture is positively related to student teachers’ preferences of 
E-Learning for teacher education. 

3. ThE STudy
There were seventy participants who were pre-service student teachers studying 
for the Bachelor of Education (Primary) at the HKIEd. Forty four of them took 
an information technology (IT) module either as an elective or as one of their 
IT minor studies module. They were mainly year 1 or year 2 students and they 
were classified as IT students in this paper. The other twenty six participants 
took general studies as their major and did not take IT as their minor, and they 
did not take electives and they were year 4 students (non-IT students). IT student 
teachers were asked to fill in an online questionnaire during their break time 
towards the end of the semester whilst the non-IT student teachers filled in the 
same questionnaire using hard copies as there were only a few computers acces-
sible in their classroom.  They were not obliged to fill in the questionnaire as no 
identity was required.

4. FIndIngS And dISCuSSIon
The questionnaire was in a 5-likert scale with strongly disagree, disagree, agree, 
strongly agree and not applicable. It was found that participants were mostly posi-
tive on the items asked as most items had more than half as “agree” or “strongly 
agree” answers. The answers to “not applicable” are not shown as they were rather 
insignificant. When these two categories of answers are combined, it was found 
that they gave the highest rating to the question 3.3 - usefulness of computer-based 
information (95.77%), followed by 2.2 - My level of computer competency is good 
enough to access different materials (90.14%) 1.1 - Easy to get access to computer 
facilities outside campus (88.73%). In fact, question 1.1- easy to get access to 
computer facilities outside campus had the highest strongly agree answer. This 
implies student teachers have good connected computer facilities at home. 

It is interesting to observe that some items show dichotomous results. Two out of 
three items of learning culture had polarized results. About half of them enjoyed 
reading on-line materials and take part in on-line discussions whilst the other half 

preferred the opposite (question 5.1 and 5.2). There were slightly more students 
preferred more face-to-face learning (question 7.1).

Despite adequate student teachers’ computer competence and having appropriate 
infrastructure in place, they were unwilling to take online modules. They gave 
the lowest rating to question 7.2 - I prefer to take some modules completely de-
livered online (35.21%),  4.4 - if my views are different from others in a group, I 
am reluctant to express it out (36.62%), and 6.4 - I learn more using traditional 
board and chalk method (40.85%). The findings suggest that students were still 
more comfortable with the traditional mode of learning where the educator is 
the expert and they are not completely confidence on their own learning as they 
“still need some instructions from instructors rather than control my own learn-
ing process” (question 4.3, 88.13%). They were more likely to accept lectures’ 
instruction rather than questioning them (question 4.2, 85.92%). 

This finding is somewhat disturbing as they did not seem to have adapted to the 
new mode of learning and it seems that they may have been adopting a surface 
learning approach. “Students who believe that knowledge is handed down by 
authorities or experts would not bother too much in questioning or understand-
ing the learning materials, which would be committed to memory by the surface 
strategy” [18]. Perhaps it is the Chinese culture to accept and respect their seniors 
that make them unwilling to take some modules online. The findings further 
suggest that the learning culture and perhaps the national culture have a strong 
impact on student teacher’s preferences even though they had good perceptions 
on E-learning. 

Multivariate Correlation was used to test the strength between two variables 
for the hypotheses under investigation. It was found that most variables were 
significant at the 0.05 level (see Table 4). Hypothesis 2(b): Computer Literacy 
is positively related to student teachers’ preferences of E-Learning for teacher 
education was not significant at 0.05 level, that means computer literacy does not 
affect respondents’ preferences on e-learning. All other hypotheses were significant 
means that all other independent variables affect respondents’ preferences and 
perceptions on e-learning.

The two groups of student teachers were analysed using One-way analysis. It was 
found that all 5 items of group dynamics (question 4.1 - To express my views or 
ideas that contradict what instructors say is not comfortable, 4.2 - I am more likely 

Table 1. Top ranking

rank Items S. dis-
agree

dis-
agree

Agree S. Agree

 1 3.3 Perceived value of computer-based information as 
Useful 2.82 1.41 73.24 22.54

2 2.2 My level of computer competency is good enough to 
access different materials 1.41 8.45 73.24 16.90

3 1.1 Easy to get access to computer facilities outside 
campus 4.23 7.04 56.34 32.39

 Table 2. Ambivalent finding

Items S. dis-
agree

dis-
agree

Agree S. Agree

5.2 I like to take part in discussion about my learning with instructors 
or other students by using e-mail or discussion board rather than doing 
the work alone.

4.23 45.07 45.07 4.23
5.1 I enjoy reading academic material on-line rather than listening to 
instructors in classrooms.

2.82 42.25 45.07 5.63

7.1 I prefer to have more E-Learning “lecture” to replace face-to-face 
learning 5.63 47.89 39.44 4.23
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to accept lectures’ instruction rather than questioning them, 4.3 - I still need some 
instructions from instructors rather than control my own learning process, 4.4 - If 
my views are different from others in a group, I am reluctant to express it out and  
4.5 - I am more likely to discuss assignments with my friends rather than tackling 
them alone.) and item 6.4 - I learn more using traditional board and chalk method 
are significant at p < 0.01 level but all other comparisons between the two group 
of student are not statistically significant. This finding suggests both groups of 
student teachers are positive regarding their ability to adapt to e-learning, and yet 
their preferences of learning mode and learning style were very different.

5. LImITATIonS
Although all the respondents were studying the same programme, the IT and 
non-IT respondents were studying at a different level. Furthermore, the sample 
sizes of the two groups of students were also rather different. Therefore, one 
would be cautions at generalizing the findings in this paper to the student teacher 
population at HKIEd.

6. ConCLuSIon And ImPLICATIonS
This research has provided a first step in exploring the different factors affecting 
the successful implementation of E-learning for teacher education and to deter-
mine the differences between IT module students and non-IT module students. It 
was encouraging that student teachers were positive regarding most of the items 
asked which showed that they were ready to take part of the modules using the 
E-learning mode but they were unwilling to take modules completely online. 
The group dynamic is the only critical factor that affects IT and non-IT groups 
in their own preferences and preferences on e-learning. This suggests it is the 
knowledge and exposure rather than the skills that affect the perceptions and 
preferences of e-learning.

The findings were very informative and have four major implications; the first 
implication is that the HKIEd have provided a conducive environment for learners 
to engage in E-learning. The second implication is that student teachers were well 
prepared to study online as they did not encounter any problems regarding systems 

resources, individual differences and learning culture. The third implication is 
that it would be best to teach using blended learning as there is no unanimous 
preference regarding face-to-face versus e-learning. The fourth and possibly the 
most important implication is that; knowledge and experience with using IT to 
learn rather than the skills makes a big difference to preferences and perceptions 
towards e-learning.  

We are mindful that this is only a preliminary finding and there is a great need to 
determine whether the IT student teachers were influenced by the concepts they 
learnt from the IT module or whether they were a group of students who were more 
proactive and therefore more positive on initiatives and innovative practices. The 
findings can be constructively complemented by focus group meetings to search 
for patterns of inter-relationships between different variables. It is appropriate to 
adopt a holistic view for any forward planning. The results would become more 
comprehensive and convincing with a larger sample for investigation. 

7. ACknowLEdgmEnTS
The author would like to acknowledge Janice Burn and Nalinee Thongprasert 
for inspiring her to this research area.  Special thanks must go to participants, 
colleagues namely, Drs. SC Kong, KT Lee and YY Yeung for asking their classes 
to participate in this research. Thanks also to her research assistants, Lee Lap Piu 
and Chan Ping Man who helped her in various areas of the research. The research 
funding from the Hong Kong Institute is also gratefully acknowledged (Project 
code: 1-4001-16-A377).

8. rEFErEnCES
1. Batson, T. and R. Bass, Teaching and learning in the computer age. Change, 

1996. 28(2): p. 42-47.
2. Myers, C.B., et al., Emerging online learning environments and student learn-

ing: An analysis of faculty perceptions. Educational Technology & Society, 
2004. 7(1): p. 78-86.

3. Hayashi, A., et al., The role of social presence and moderating role of computer 
self efficacy in predicting the continuance usage of E-learning systems. Journal 
of Information Systems Education, Summer 2004. 15(2): p. 139-154.

Table 3. Bottom ranking

rank Items S. dis-
agree

dis-
agree

Agree S. Agree

Last
6.4 I learn more using traditional board and chalk 
method 47.89 33.8 7.04 9.86

2nd Last 4.4 If my views are different from others in a group, I 
am reluctant to express it out. 7.04 54.93 30.99 5.63

3rd Last 7.2 I prefer to take some modules completely deliv-
ered online 11.27 50.7 29.58 5.63

Table 4: The relationships between the dependent variables (Perceptions, Preferences) and the independent variables (Resources, Computer Literacy, Perceived 
value of computer-based information, Group Dynamic and Information Culture).  (N=70)

Correlation

Resources
Computer Lit-

eracy Perceived value Group Dynamic
Information 

Culture
Resources ----
Computer Literacy 0.2014 ----
Perceived value 0.5391* 0.4030* ----
Group Dynamic 0.1082 0.4681* 0.3307* ----
Information Culture 0.4535* 0.3854* 0.4401* 0.4539* ----
Perceptions 0.5086* 0.4012* 0.5692* 0.4770* 0.5918*
Preferences 0.5695* 0.2161 0.5085* 0.2868* 0.6160*

* Correlation is significant at the 0.05 level 



466  2007 IRMA International Conference

Copyright © 2007, Idea Group Inc. Copying or distributing in print or electronic forms without written permission of Idea Group Inc. is prohibited.

4. Tham, C.M. and J.M. Werner, Designing and Evaluating E-learning in 
Higher Education: A Review and Recommendations. Journal of Leadership 
and Organizational Studies, 2005. 11(2): p. 15-25.

5. Ng, E.M.W., Enhancing Flexible and Collaborative Learning for Preservice 
Teachers through a Web-based Learning System. Journal of Quality School 
Education, 2002. 2: p. 53-63.

6. Leung, C.K., T.Y.V. Ng, and S.F.A. Tam, Overall Study on Reviewing the 
Progress and Evaluating the Information Technology in Education (ITEd) 
Projects 1998/2003 - Final Report. 2005, Education and Manpower Bureau: 
Hong Kong.

7. Seng, L.C. and S. Al-Hawamdeh, New mode of course delivery for Virtual 
Classroom. Aslib Proceedings, 2001. 53(6): p. 238-242.

8. Hiltz, S.R., The virtual classroom: Learning without Limits via Computer 
Networks. 1994, Norwood, NJ.: Ablex.

9. Mowshowitz, A., Virtual organisation. Communication of the ACM, 1997. 
40(9): p. 30-37.

10. Larson, M.R. and R. Bruning, Participant perceptions of a collaborative 
satellite-based mathematics course. American Journal of Distance Education, 
1996. 10(1): p. 6-22.

11. McCollum, K., A professor divides his class in two to test value of online 
instruction. Chronicle of Higher Education., 1997. 43(24): p. 23.

12. Jarvenpaa, S.L. and D.S. Staples, The use of collaborative electronic media 
for information sharing: an exploratory study of determinants. Journal of 
Strategic Information System, 2000. 9: p. 129-154.

13. Claver, E., et al., The performance of information systems through organi-
zational culture. Information Technology and People, 2001. 14(3): p. 247-
260.

14. Davenport, T.H., Information Ecology. 1997, Oxford: Oxford university 
press.

15. Hofstede, G., Cultures Consequences : Comparing Values, Behaviors, Institu-
tions, and Organisations Across Nations. 2001, Thouson Oaks, London, New 
Delhi: Sage Publications.

16. Hiltz, S.R., The virtual classroom:Learning without Limits via Computer 
Networks. 1994, Norwood, NJ.: Ablex.

17. Alexander, S. and J. Mckenzie, An Evaluation of Information Technology 
Projects in University Learning., in Department of Employment, Education 
and Training and Youth Affairs,. 1998: Australian Government Publishing 
Services, Canberra.

18. Chan, K.W., Hong Kong teacher education students’ epistemological beliefs 
and approaches to learning. Research in Education, 2003(69): p. p.36-50.



 

 

0 more pages are available in the full version of this document, which may be

purchased using the "Add to Cart" button on the publisher's webpage: www.igi-

global.com/proceeding-paper/comparing-student-teachers-preferences-

perceptions/33113

Related Content

Migrant Worker Empowerment in Online Communities
Stevanus Wisnu Wijaya, Jason Watsonand Christine Bruce (2015). Encyclopedia of Information Science and

Technology, Third Edition (pp. 6503-6513).

www.irma-international.org/chapter/migrant-worker-empowerment-in-online-communities/113109

GPU Based Modified HYPR Technique: A Promising Method for Low Dose Imaging
Shrinivas D. Desaiand Linganagouda Kulkarni (2015). International Journal of Rough Sets and Data Analysis

(pp. 42-57).

www.irma-international.org/article/gpu-based-modified-hypr-technique/133532

Strategies to Implement Edge Computing in a P2P Pervasive Grid
Luiz Angelo Steffenel, Manuele Kirsch Pinheiro, Lucas Vaz Peresand Damaris Kirsch Pinheiro (2018).

International Journal of Information Technologies and Systems Approach (pp. 1-15).

www.irma-international.org/article/strategies-to-implement-edge-computing-in-a-p2p-pervasive-grid/193590

Geoinformatics in Eco-Climatic Studies
A. Ayanlade, M.O. Jegedeand P.B. Borisade (2015). Encyclopedia of Information Science and Technology,

Third Edition (pp. 3136-3144).

www.irma-international.org/chapter/geoinformatics-in-eco-climatic-studies/112741

Management and Cost Estimation of Security Projects
Yosra Miaoui, Boutheina A. Fessiand Noureddine Boudriga (2015). Encyclopedia of Information Science and

Technology, Third Edition (pp. 5114-5125).

www.irma-international.org/chapter/management-and-cost-estimation-of-security-projects/112960

http://www.igi-global.com/proceeding-paper/comparing-student-teachers-preferences-perceptions/33113
http://www.igi-global.com/proceeding-paper/comparing-student-teachers-preferences-perceptions/33113
http://www.igi-global.com/proceeding-paper/comparing-student-teachers-preferences-perceptions/33113
http://www.irma-international.org/chapter/migrant-worker-empowerment-in-online-communities/113109
http://www.irma-international.org/article/gpu-based-modified-hypr-technique/133532
http://www.irma-international.org/article/strategies-to-implement-edge-computing-in-a-p2p-pervasive-grid/193590
http://www.irma-international.org/chapter/geoinformatics-in-eco-climatic-studies/112741
http://www.irma-international.org/chapter/management-and-cost-estimation-of-security-projects/112960

