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ABSTRACT

The chapter situates the discussion on learners’ diversity at the primary classroom level 
in the context of the nine year continuous basic education (NYCBE), the educational 
reform which is geared to address the diversity and inclusion of Mauritian learners 
in the schooling setup. Learners’ diversity in the Mauritian context can be due to 
their cultural, social, and economic backgrounds. With this demographic and varied 
profile of learners, teachers are faced with multiple and complex issues that may 
challenge many of their educational practices and assumptions. A qualitative research 
methodology was adopted to understand primary school teachers’ perceptions of 
diversity. An in-depth interview with eight teachers was conducted to have insight 
into how they addressed diversity and what support and mechanism are in place 
to assist them in addressing the needs of learners. Findings point to the need for 
teacher preparedness and collaboration among stakeholders in establishing an 
inclusive school environment.
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INTRODUCTION

In recent years, countries around the globe have worked extensively to ensure that 
all their citizens have the right to educational opportunities. Mauritius, a multi-
cultural small island developing state located in the southwest Indian Ocean is no 
exception and the government invests heavily in the education of its people as it 
recognises education as a means to social and economic progress. As a matter of 
fact, free compulsory schooling is accessible to all children aged 5 to 16 years in 
the Republic of Mauritius. According to the Education Amendment Act 44 of 2004:

Every child who has attained such age as may be prescribed for admission to a 
primary school shall attend a primary school. It shall be compulsory for every child 
to attend school up to the end of the academic year in the course of which he attains 
the age of 16. (NCF, 2015, p. 3)

The government’s commitment to promoting ‘Education for All’ is also noticeable 
in the number of educational reforms introduced in the country, the latest being 
the Nine Year Continuous Basic Education (NYCBE -2015-2016) to ensure that 
no child is left behind. One of the key principles on which the new curriculum, 
that is, the NYCBE hinges itself, is to firstly, “ provide learning opportunities and 
experiences for every learner according to her/ his needs, interests, and potential” 
and secondly to “foster understanding and appreciation of the learners’ natural, 
cultural and social environment” (NCF 2015: 5) It is noted that the government in 
Mauritius is committed to catering for the different levels of academic readiness and 
diverse abilities, needs, interests, and learning styles of the learners. To this effect, 
the NCF (2015-2016) advocates an inclusive curriculum that is dynamic, flexible, 
and adaptable to the different needs of children and schools. Additionally, for the 
successful realisation of its objective of catering for diversity, the National Curriculum 
Framework in Mauritius promotes needs-based learning support and appropriate 
remedial measures at all levels of the educational cycle, that is, primary and lower 
secondary. It is further observed that the Ministry of Education in Mauritius has 
initiated a number of educational programmes to cater for diversity at the Primary 
school level. The early Support Programme has been set up to identify learning 
gaps in literacy and numeracy and remedial measures are taken as soon as learning 
difficulties are identified. Support teachers have been recruited and trained to cater 
for learning difficulties at an early age. The Holistic Education Programme is also 
implemented at Primary School level to build a future generation of innovative 
leaders by promoting a more balanced education and bring forth equality of learning 
possibilities for all pupils. The main objective of the Holistic Education Programme 
remains the holistic development of the child. In addition to the range of educational 



 

 

20 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/catering-for-learner-diversity/331173

Related Content

Mathematical Approaches and Strategies
Lorelei R. Coddington (2017). Preparing Pre-Service Teachers for the Inclusive

Classroom (pp. 145-169).

www.irma-international.org/chapter/mathematical-approaches-and-strategies/170129

International Students' Learning Experience and Learning Outcomes in

China through Summer Programs
Jiabin Zhu, Bo Yang, Qunqun Liuand Bing Chen (2016). Advancing Teacher

Education and Curriculum Development through Study Abroad Programs (pp. 233-

249).

www.irma-international.org/chapter/international-students-learning-experience-and-learning-

outcomes-in-china-through-summer-programs/141080

Teaching Across the Demographic Divide With Latinx Texts on Immigration
Darci L. Guetaand Alexandra Babino (2022). Handbook of Research on

Reconceptualizing Preservice Teacher Preparation in Literacy Education (pp. 120-

140).

www.irma-international.org/chapter/teaching-across-the-demographic-divide-with-latinx-texts-on-

immigration/290757

Conceptualizing Student Engagement and Its Role in Meaningful Learning

and Teaching Experiences
Joan Mwihaki Nyikaand Fredrick Madaraka Mwema (2021). Fostering Meaningful

Learning Experiences Through Student Engagement (pp. 159-174).

www.irma-international.org/chapter/conceptualizing-student-engagement-and-its-role-in-

meaningful-learning-and-teaching-experiences/268515

#UrbanLivesMatter: Empowering Learners through Transformative Teaching
Nicole Webster, Heather Coffeyand Anthony Ash (2016). Handbook of Research on

Professional Development for Quality Teaching and Learning (pp. 462-485).

www.irma-international.org/chapter/urbanlivesmatter/156801

http://www.igi-global.com/chapter/catering-for-learner-diversity/331173
http://www.igi-global.com/chapter/catering-for-learner-diversity/331173
http://www.irma-international.org/chapter/mathematical-approaches-and-strategies/170129
http://www.irma-international.org/chapter/international-students-learning-experience-and-learning-outcomes-in-china-through-summer-programs/141080
http://www.irma-international.org/chapter/international-students-learning-experience-and-learning-outcomes-in-china-through-summer-programs/141080
http://www.irma-international.org/chapter/teaching-across-the-demographic-divide-with-latinx-texts-on-immigration/290757
http://www.irma-international.org/chapter/teaching-across-the-demographic-divide-with-latinx-texts-on-immigration/290757
http://www.irma-international.org/chapter/conceptualizing-student-engagement-and-its-role-in-meaningful-learning-and-teaching-experiences/268515
http://www.irma-international.org/chapter/conceptualizing-student-engagement-and-its-role-in-meaningful-learning-and-teaching-experiences/268515
http://www.irma-international.org/chapter/urbanlivesmatter/156801

