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Chapter.VI

Learning.Theory,.
Technology.and.Practice

Introduction

Why do we use technologies in technology studies? Couldn’t we teach technology in 
a classroom without the complex lab and workshop infrastructures that characterizes 
technology studies? We could argue that this is by tradition; this is the way it always 
was. We could argue that we are involved in training students for occupations that 
use the technologies we use. We could argue that technology is naturally practical 
and demands that we offer practical activities. Tradition, vocation, or imitation. 
Not one of these three will get us very far. We could argue that students learn best 
when they are active; enactive experiences are best. With this argument, we verge 
on theoretical issues that underpin technology studies. However, neither experience-
based learning nor enactivism account for technologies in any adequate way. We 
need to retheorize learning theory to make it work for technology studies.  
Learning theories deal with specific notions of feelings, knowledge, and skills by 
addressing the problem of how we learn. Whether we are aware or not, our teach-
ing practices are necessarily shaped by any number of learning theories. We are 
conditioned or socialized to express particular learning theories through years of 
participation in schooling and informal education. Sayings such as “we teach who 
we are” or “we teach how we were taught” suggest the power of our socialization 
into education. We are all products of our formal schooling and informal education. 
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The problem is that we are typically not exposed to a range of learning theories over 
time. In fact, we are socialized, through formal and informal education, to believe 
that knowledge is information that is transmitted from generation tom generation, 
person-to-person or node-to-node over the internet. We have been socialized to 
believe that feelings and motor skills are secondary to knowledge and intellectual 
skills. We have been socialized to accept that, a la Plato, a controlling mind is 
superior to a subservient body. In turn, we were taught to accept that mental labor 
is more valuable than emotional or physical labor, and the liberal arts are more 
valuable than the servile arts. 
Popular learning theories, such as behaviorism and constructivism, take feelings, 
skills, and technologies for granted. Or for the most part, these theories reduce 
feelings, skills, and technologies to an incidental position. They are incidental to an 
adaptive construction or transmission of knowledge. Biases, against feelings, skills, 
and technologies due to predominant social values are built into our most common 
and popular learning theories. New learning theories such as activity theory and 
situated cognition contradict this hierarchy of head over hand by bringing the body 
back into the process of learning. Technology educators can either blindly adopt 
learning theories that undermine their endeavors or search out and develop learning 
theories that reposition feelings, skills, technologies and knowledge. We absolutely 
have to embrace learning theories that take technology as a serious subject. Anything 
less invalidates our existence and the need to study technology in schools.  
This chapter begins with a learning theory that derives from practice in technology 
studies. Indeed, we begin with what is by nature a disclosive theory of practice. We 
then turn to theories of experiential learning and their implications for technology 
studies. The chapter concludes with an overview of various learning theories and a 
focus on distributed cognition and activity theory. 

Head,.Heart,. Hand,. and. Feet

In the movie Metropolis, released in 1929, the protagonist Maria labors to educate 
the managers and workers of the futuristic, technological city of Metropolis. At one 
point, in a clandestine meeting with the workers, she pleads for an understanding 
of a basic arts and crafts premise: “The mediator between brain and hands must be 
the heart!” This premise appears a number of times throughout Fritz Lang’s film. 
Most attribute this premise to John Ruskin, philosopher of the English arts and 
crafts movement during the mid 1800s. This philosophy was ratcheted up during 
the 1880s in the post-secondary institutions for African Americans in the U.S. south. 
Booker T. Washington, the intellectual architect of technical education institutions 
in the south, stressed mobility and the importance of gaining a footing for elevating 
the status of African Americans. At schools such as the Tuskegee Institute, students 



 

 

30 more pages are available in the full version of this document,

which may be purchased using the "Add to Cart" button on the

publisher's webpage: www.igi-global.com/chapter/learning-

theory-technology-practice/4313

Related Content

Driving Success in e-Learning Portals: Piazza, a Multi-Faculty Collaborative

Model
N. Vivekananthamoorthyand  Venkata Subramanian D. (2019). International Journal of

Web-Based Learning and Teaching Technologies (pp. 31-49).

www.irma-international.org/article/driving-success-in-e-learning-portals/221882

Social Presence in an Online Learning Environment
Billi L. Bromer (2021). eLearning Engagement in a Transformative Social Learning

Environment (pp. 1-21).

www.irma-international.org/chapter/social-presence-in-an-online-learning-environment/280613

From Website to Moodle in a Blended Learning Context
Lillian Buus (2016). International Journal of Web-Based Learning and Teaching

Technologies (pp. 51-64).

www.irma-international.org/article/from-website-to-moodle-in-a-blended-learning-context/145216

Development of a Distance Education Internet-Based Foundation Course for the

MBA Program
James E. LaBarreand E. Vance Wilson (2002). Web-Based Instructional Learning (pp.

172-178).

www.irma-international.org/chapter/development-distance-education-internet-based/31347

Leveraging Generational Strengths in Online Graduate Education: Facilitating

Cross-Generational Communication
Sydney M. Rombola (2018). Fostering Effective Student Communication in Online

Graduate Courses (pp. 298-322).

www.irma-international.org/chapter/leveraging-generational-strengths-in-online-graduate-

education/187826

http://www.igi-global.com/chapter/learning-theory-technology-practice/4313
http://www.igi-global.com/chapter/learning-theory-technology-practice/4313
http://www.irma-international.org/article/driving-success-in-e-learning-portals/221882
http://www.irma-international.org/chapter/social-presence-in-an-online-learning-environment/280613
http://www.irma-international.org/article/from-website-to-moodle-in-a-blended-learning-context/145216
http://www.irma-international.org/chapter/development-distance-education-internet-based/31347
http://www.irma-international.org/chapter/leveraging-generational-strengths-in-online-graduate-education/187826
http://www.irma-international.org/chapter/leveraging-generational-strengths-in-online-graduate-education/187826

