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introduction

The chapters of this book have provided a series 
of research-based perspectives which present, 
individually, cohesive accounts of blended learn-
ing and its practice. In this conclusion we have 
added an additional perspective in the nature 
of a synopsis or synthesis of the many themes 
which have been discussed and developed within 
this volume of research. We now provide a more 
holistic view of blended learning as a stimulus 

for reflection and further research rather than as 
a generic view of blended learning. 

We begin by identifying some important con-
cepts from the research presented in this text. A 
discussion of some of the key challenges which 
emerge from this research follow with a summa-
tion of suggestions for effective blending learning 
practice in each of the three contexts reflected 
as separate sections of the book. Implications 
for learners, teachers and universities will be 
discussed and the chapter concludes with some 
recommendations for further research. 

AbstrAct

The conclusion draws together the main themes identified under the sections of the book with a synthesis 
of the recommendations presented by the chapter authors which connect the outcomes of these research 
studies with practical suggestions in all aspects of blended learning practice. It identifies and discusses 
future trends and implications for learning as well as areas of further research.
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Conclusion

overview of reseArch 
concepts And themes

The practice of ICT-facilitated blended learning 
has been discussed in this book in multiple set-
tings and from diverse evidence bases. The book 
provides further confirmation of the complexity 
(Garrison and Kanuka, 2004) of blended learn-
ing, which is now occurring in a wide range of 
sites, such as universities and workplaces and 
which involves not only traditional students as 
learners but also teachers and other workers as 
they engage in formal and informal forms of 
professional learning in various communities that 
are connected through some form ICT. As newer 
technologies like podcasts, e-labs and mobile per-
sonalised learning environments are introduced 
they create new affordances for learning beyond 
those of learning management systems. 

The research base in this text has been predomi-
nantly qualitative with an emphasis on case stud-
ies. Given the current emerging state of knowledge 
about blended learning, qualitative approaches can 
be very productive because of their descriptive 
and interpretive ability. Such approaches here are 
able to represent learners’, teachers’ and others’ 
experiences of blending learning practices and 
provide insights into the way the participants 
made sense of the new learning environment. 
While we don’t make generalisations from this 
research, we expect that readers of this text will 
be able to determine for themselves the relevance 
of the research and recommended practices. 

It is noteworthy that a variety of case study 
approaches were documented and these included 
both individual and collective cases, longitudinal 
and retrospective studies and a cross-case analysis. 
The strength of the case study methodology as 
it is used here is that it supports the investiga-
tion of the complexities of blended learning by 
providing a situated research methodology. We 
have attempted to build on this and create further 
relevance for readers by including recommenda-
tions for practice. 

One other feature of many of the research in-
vestigations in this book, is that they were insider 
accounts. While we are aware of the problems 
which might arise due to the researcher’s familiar-
ity with their context, the idea of the researcher 
being embedded within the research setting has 
a long tradition within qualitative inquiry and 
is also characteristic of much of the research on 
technological innovation and pedagogy. In our 
view, in the blended learning context, such a 
position is beneficial because it has the potential 
to deepen contextual understanding of the setting 
and its processes, values and relationships.

The research in this book has drawn on a wide 
range of literatures and theoretical frameworks. As 
well as the literature on blended learning and as-
sociated areas of online and e-learning, discussion 
of variation theory and the differences between 
face-to-face and virtual environments and espe-
cially the role of social presence are particularly 
valuable discussions. One concept that has been 
widely and deeply considered within this text is 
that of communities of practice (Wenger, 1998) 
and the associated idea of learning communities 
and the Community of Inquiry (Garrison and 
Vaughan, 2008). This reflects the level of interest 
in this socio-cultural concept and its explanatory 
potential in both the fields of technology and 
learning. Other valuable literatures drawn on 
by the researchers include actor network theory, 
activity theory, adult learning principles, design-
based research and the experience of learning 
literature, all of which provide a broad foundation 
for further knowledge building, reflection and 
practical application. 

section 1: strategies for teaching 
and learning 

The first section of this book focused on ICT-based 
blended learning and teaching as a pedagogic prac-
tice within many university courses. Apart from 
the corporate sector, universities were amongst 
the first learning sites to introduce blended 



 

 

12 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/conclusion/9200

Related Content

Mobile Device- and Video-Aided Flipped English Classrooms
Zhonggen Yu (2019). International Journal of Mobile and Blended Learning (pp. 19-32).

www.irma-international.org/article/mobile-device--and-video-aided-flipped-english-classrooms/223153

Empirical Research into Students’ Mobile Phones and their Use for Learning
Claire Bradleyand Debbie Holley (2011). International Journal of Mobile and Blended Learning (pp. 38-53).

www.irma-international.org/article/empirical-research-into-students-mobile/60138

Crossing into the Dreamtime: Evaluating the Benefits of Weblogs as a Blended Learning Tool for

University Students to Teach Elementary School Students about Australian Culture
Courtney Bauderand John K. Thompson (2013). Transcultural Blended Learning and Teaching in

Postsecondary Education (pp. 216-236).

www.irma-international.org/chapter/crossing-into-dreamtime/68626

Using WhatsApp for Teaching a Course on the Education Profession: Presence, Community and

Learning
I Ketut Suardika,  Alberth,  Mursalim,  Siam, Lelly Suhartiniand Nikolaus Pasassung (2020). International

Journal of Mobile and Blended Learning (pp. 17-32).

www.irma-international.org/article/using-whatsapp-for-teaching-a-course-on-the-education-profession/239543

Understanding Online Learning Environments (OLEs)
 (2015). Fuzzy Logic-Based Modeling in Collaborative and Blended Learning (pp. 18-50).

www.irma-international.org/chapter/understanding-online-learning-environments-oles/133455

http://www.igi-global.com/chapter/conclusion/9200
http://www.irma-international.org/article/mobile-device--and-video-aided-flipped-english-classrooms/223153
http://www.irma-international.org/article/empirical-research-into-students-mobile/60138
http://www.irma-international.org/chapter/crossing-into-dreamtime/68626
http://www.irma-international.org/article/using-whatsapp-for-teaching-a-course-on-the-education-profession/239543
http://www.irma-international.org/chapter/understanding-online-learning-environments-oles/133455

